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ABSTRACT 

The K-Adult research and development project in 
career education in Eau Claire, Wisconsin, contained two phases: (1) 
Eau Claire Joint School District Five, introducing the IS Wisconsin 
career development concepts into school curricula through teacher 
workshops, resource materials, public relations, and consulting 
services for classroom teachers and staff; (2) District One Technical 
Institute, implementing field testing and dissemination of project 
developed activities and materials, consultant services to workshop 
participants and school staff, coordination of information and 
service delivery between institutional personnel and area agencies, 
and availability of learning and career resource information from the 
local business-industr ial community. Each phase is discussed in terms 
of management, materials production, project goals, dissemination, 
and transportability. A report summary outlines time period goals* and 
objectives, procedures, results, evaluation, conclusions, and 
recommendations. Problem context, objective and evaluation 
procedures, joint management of public and postsecondary schools, and 
project conclusions and recommendations are presented. A U5-*page 
third-party evaluation felt that goals were met. Strategies for 
assimilation, listings of materials produced and audio-visual 
resources, materials utilization charts, reaction form, evaluation 
instruments, and raw data are appended. (LH) 
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FINAL REPORT ON THE K-ADULT RESEARCH AND DEVELOPMENT PROJECT IN CAREER 
EDUCATION IN EAU CLAIRE, WISCONSIN 



5, Summary of Report 

A. Period Covered ; June 1, 1973, through August 16, 1974 
Project Number: V361004L 

B . Goals and Objectives of the Project ; 

(l) Eau Claire Joint School District 5 et al: 

The focus of the public school Phase II objectives will be 
•the implementation and evaluation of career education activities 
as they are integrated into the K-IZ curriculum and the trans- 
portability of this program to other elementary-secondary school 
districts. 

The following are specific components of career education to 
be included in this project: 

Goal I: To provide adequate career counseling and guidance 
services for students, parents, and teachers. 

Objectives: 

(a) Materials for integrating career education into the curriculum 
(K-12) will be provided, and available community resources : 
for career education activities within the school will be 
utilized. 

(b) Local guidance staffs will develop role descriptions for 
school counselors' involvement in career education. 

: (c) Group and individual -career counseling activities will be 
provided all high school students. 

(d) A comprehensive orientation program will be provided all 
junior high school students to assist them in planning a 
senior high school program. 

(e) A comprehensive collection of career materials will be 
established at all secondary schools. 

(f) Career consultant and counselor services will be provided 
all teachers, guidance personnel, and administrators. 

(g) Parents will be made aware of career education and career 
opportunities available to their children. 
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(h) Career coneultc'mts will be involved in system-wide inservice 
programs designed to promote involvement of all staff mem- 
bers in career education. 

Goal II: To develop student self awareness and favorable 

attitudes about the personal, social, and economic 
significance of work through planned learning activities. 

Objectives: 

fe) Classroom activities will provide each student an oppor- 
tunity to develop a positive self concept 

(b) Instructional materials emphasizing self development and peer 
adjustment will be made available for integration into the 
curriculum, K-12 . 

(b) Consultant services in the effective use of classroom self 
development materials will be made available to teachers, 
guidance personnel, and administrators. 

(ii> Opportunities will be provided each student to appraise 
personal interests, . abilities, attitudes, and values. 

fe) Small group counseling services will be provided selected 
elementary students. 

C^) The 16 Wisconsin 'career development concepts will be inte- 
grated into the existing K-12 curriculum. 

(g) Programs beginning at the elementary school level will be 
designed to increase the awareness of students in terms of 
the broad range of options open to them in the world of work. 

(h) Programs beginning at the junior high level will* be designed 
to provide career orientation and meaningful exploratory 
experiences for students . 

(L) Programs at grade levels 10 through 12 will be designed to 
provide job preparation in a wide variety of occupational 
areas, with special emphasis on the utilization of work 
experience and cooperative education opportunities for all 
students* 

Q) Programs designed to insure the placement of all exiting 

students in either: (a) a job, (b) a post-secondary occupa- 
tional program, or (c) a baccalaureate program. Placement 
services will be available to all students and will include 
military service and marriage counseling. 
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Goal III: To establish programs, K-12, designed to develop 
student awareness in terms of the broad range of 
options open to each person in the world of work. 

Objectives: 

(a) Classroom and building activities will be developed, K-12, to 
increase student career awareness,- exploration, and 
preparation. 

(1) Elementary 

(2) Junior High 

(3) Senior High 

^) Guidance staffs will participate in group activities in 

cooperation with the instructional staffs to develop student 
knowledge of the vjorld of work. 

(1) Junior High 

(2) Senior High 

^) Library and media centers will provide career resource 

materials and conduct instructional programs in their use. 

(1) Elementary 

(2) Junior High 

(3) Senior High * 

Goal IV: To establish programs, beginning at the junior high 
school level, designed to provide career orientation 
and meaningful exploratory experiences for students. 

Objectives: 

^) Junior high school curriculum will be expanded to include 
more exploratory opportunities for all students. 

(1) List new courses 

(2) Etc. 

Senior high school curriculum will be expanded to include 
additional elective courses in career orientation and career 
preparation. 

(1) List new courses 

(2) Etc. 

(c) Guidance services will be provided to develop student aware- 
ness of curriculum offerings relative to personal career 
planning on the junior and senior high school levels. 
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Goal V: Programs at grade levels 10 through 12 designed to pro- 
vide job preparation in a wide variety of occupational 
areas, with special emphasis on the utilization of work 
experience and cooperative educational opportunities 
available to all interested students. 

Objectives: 

(a) Senior high students will elect more courses that are designed 
to give them marketable skills and/or provide them with a 
foundation for advanced post-high school training. 

(b) Career and exit counselors will maintain and disseminate 
current information to students relative to local and 
national career opportunities available. 

(c) Additional high school vocational education courses utilizing 
on-the-job training will be added to this curriculum 
offering. 

Goal VI: To establish programs designed to provide the place- 
ment of all exiting students in either a job, a post- 
secondary occupational training program, a baccalaureate 
program, or other pursuit of their choice. 

Objectives: 

(a) Senior high school students will be provided assistance in 
the development of attitudes, behaviors and techniques to 
get, hold, and advance on a job. 

(b) Career and exit counselors will work with local employers 
and Wisconsin State Employment Service in placing exiting 
students and meeting manpower needs, 

(c) Information on available post-high school education and 
training programs will be provided for students and parents. 

(2) District One Technical Institute: 

Together with goals and objectives cited above which the 
public school emphasis of this project focused, the goals and 
objectives of the District One portion centered around the 
implementation of several aspects of the career education planning 
and field testing of the project which is currently being con- 
ducted within the district and now is coming to a close. 
Specifically, the 'goals and objectives of Phase Two of the 
comprehensive career education project in District One were: 



5-4 



^) Articulation with the Eau Claire Public School Career Education 
staff in implementation and use of materials in the K-Adult 
system. New materials wi M be considered jointly and pilot 
tested where most appropriate . 

(b) Cooperate with the Eau Claire Public School Career Education 
staff in dissemination and/or transport i,ng models of Eau Claire 
Public Schools and VTAE District One project activities and to 
jointly or independently provide orientation services according 

* to the needs of the requesting group. 

(c) Assist and coordinate in field testing 1973 workshop materials; 
provide consultant services to workshop participants, District 
One Departmental staff and staff to other districts. 

(d) Articulate with area agency and institutional personnel who 
provide consultation services so as to improve the coordina- 
tion of the delivery of information and services. 

(e) Survey, up-date, develop and disseminate information about 
learning and career resources which are available in the 
business-industrial community of the area. 

C. Procedu res Fol lowed : 

The project's planning and conceptualization for the second phase 
has proceeded along established guidelines. Since the project's 
inception in the early months of 1972, Phase One, it can be aptly 
cited that each workshop has acted as a proper catalyst and focal 
point for the development of the joint undertaking on behalf of 
the public school and technical institute career education compon- 
ents. With the impetus of follow-through from Phase One to Phase 
Two, excellent progress and results have been obtained via better 
documentation methods and procedures, greater management planning, 
and more insightful conceptualization, based on sound academic and 
professional standards. Evidence to support this is provided in 
the Appendices, A, B, and C, -i.e., A refers to the Management 
Design System, B to Career Education Program Structure and Imple- 
mentation Chart (see December 3, 1973 (Quarterly), and Appendix 
C cited as one of the major accomplishments of accurate documenta- 
tion, planning, and assimilation of ideas, processes, and materials 
produced in the project, from the Technical Institute standpoint, 
(this is referred to as "Strategies for Assimilation - Career Educa- 
tion Project - VTAE District One"). Altogether, the above follow- 
through progress has aided the joint workshop activities of both 
the K-12 and post-secondary levels, as well as assisting in the 
development of greater art i cu 1 at ion efforts between the two systems. 
A major result of these procedures has been the items mentioned 
below in the Results and Accomp 1 i shments sect i on . 
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Results and Accomp] i shments : 



The articulation efforts, via the workshop and regular staff 
meetings during 1973, or Phase Two, between tne public school and 
technical institute components, has resulted in the progressive 
development of the various objectives and components of the kinder- 
garten through adult programs at Eau Claire. These are cited as 
f o 1 1 ows : 

0 )■ Meetings were held with the Administrative Advisory Committees. 

Q.) Meetings were held with the workshop participants in the vari- 
ous institutions for field testing units and material prepara- 
tion. 

g) Appropriate career education resource materials were previewed 
and ordered. 

(f) Tours were conducted of the different facilities by Career 
Education staff. 

(5) Joint Counselor's Conference was held in November, 1973 to 
share project activities and disseminate materials with area 
school counselors, CESA personnel and others in the geographic 
area. 

(6) Public School media specialists and career education staff 
developed local slide presentations of the different career 
cluster occupations suggested by the U. S. Office of Education. 

Q) Small group counseling on the Elementary School level was con- 
tinued from last year. 

(8) Development of a year-long career guidance program was initiated 
on che secondary guidance department level. 

0) Assistance was given to teachers at all levels to plan and develop 
career educat ion activities in their class rooms . 
(10) The Career Education Staffs at the Public School and District 

One hold monthly staff meetings, and more frequently as necessary; 
this is to share materials, discuss plans and activities, plan 
articulation and reporting efforts. 

01) Joint articulation efforts have continued throughout Phase Two 
of the proj ect - 

02) Visitations from other schools to both District One and the Eau 
Claire Public School site have continued. 

(13) Speeches and presentations by career education staff members has 
continued upon request. 

Instruments have been secured and developed to be used in the 
eva 1 uat i on process of the proj ect . 

05) Weekly progress reports and staff logs have continued to be used 
by the Public School and District One staffs. 

06) Career education personnel have continued to participate in the 
Wisconsin Career Education Consortium and have made speeches 

at the Governor's Conference on Vocational, Technical, and Adult 
Education in Madison, Wisconsin. 



(17) Career education personnel have participated in the ''Swap 
Shop'^ at the University of Wisconsin-Stout, which has beer 
initiated to discuss a coordinated effort in this area of 
the state regarding career educa t i on . 

(18) Improved procedures for handling requests for audiovisual 
materials at District One have been developed to greatly 
increase the use of Lhese materials by area personnel. 

(19) Frequent "Film Fests" v/ere continued to preview audiovisual 
♦ mat er i a 1 s . 

(20) Weekly staff meetings by both staffs were continued during 
Phase Jvjo , 

(21) Eight Porta-C luster-Carts were developed and assembled for 
the Secondary Schools, representing the fifteen U.S. Office 
of Education occupational clusters. 

(22 ) A Post-High School Opportunities Night for parents and stu- 
dents in the area was conducted by the Public Schools Career 
Education staff. 

(23) Eau Claire Public Schools Career Education staff conducted 
a panel on career education at the Northwestern Wisconsin 
Education Association on October 12, 1973. 

Q.k ) Minor changes were made in the Project's Objectives and 
Components to facilitate a '' . . . better fit to be made 
between component operations and evaluation;" this was 
indicated by the Third Party Evaluator in the December 3, 
1973 Quarterly Report. 

(25) The Career Education Project assisted in the Student Career 
Interest Survey with District, CESA 6 and Area "C" personnel. 

(26) Successful 1973 summer workshop packages at District One 
were disseminated to personnel in schools, WBVTAE, agencies, 
and business-industry sites for use where appropriate. 

C7) The Public Schools Career Education staff participated in a 

sectional on career education at the University of Wisconsin- 
Stout Guidance Conference in February, 197^. 

(28) The graduate class on "Th eor i es of Ca reer Deve 1 opment' ' was 
again offered by the University of Wisconsin-Stout with 
twenty-three District One and Eau Claire Public School teachers 
enrol led. 

(29) Meetings were held jointly between the Career Education staffs, 
including the two State Consultants and the Third Party Evalua- 
tor; this was to share ideas, activities, and materials and to 
plan activities, reports, evaluation, and continue the articu- 
lation efforts started in Phase One. 

(30) Student Questionnaires were administered to District One students 
via the 1973 workshop participants. 

Ol ) See Appendix D for materials produced at District One by the 

Career Education staff and those being updated and revised from 
Phase One. This is also comprehensively covered in Appendix 
C, "Strategies for Assimilation at VTAE District One." 




(32) The career education staffs attended state-level conferences, 

(33) There was a continued dissemination of newspaper and news- 
letter articles. 

(34) On-going evaluation articulation continued with the Third Party 
Evaluator • 

(35) There was continued solicitation for public support for career 
education locally. 

(36) Constant review of literature in the career education field 
continued through Phase Two, 

(37) The presentation of the Eau Claire Project via ETN (telephone 
class on career education offered out of the University of 
Wisconsin-Madison) took place in Phase Two, 

Evaluation : Public School Component : 

The public school career education staff continued to monitor 
the progress of implementation of career education activities and 
concepts into the public school curriculum. In addition, building 
administrators and curriculum council members reported both success- 
ful and unsuccessful efforts, 

Classroom teachers, students, and parents provided feedback to 
the career education staff regarding successes and progress through- 
out the duration of the project. 

Formal evaluation data was gathered by locally developed 
instruments to teachers as well as those administered by the 
Educational Testing Service, the third party evaluator. Copies of 
these instruments and the results are included in the appendix of 
this report. 

A five-point rating scale was used to describe the degree of 
success attained for each goal of the public school phase. This 
scale consists of: 1) fully successful, 2) moderately successful, 
3) minimally successful, 4) unsuccessful,- and 5) insufficient 
information. 
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Evaluation : Techn i ca 1 School Component : 

The following rating scale was used to indicate the degree of 
success as the project staff members visualized the previous 
five components and their objectives contained in the District 
One Technical Institute Phase. 

( 1 ) Fu 1 ly successf u 1 

(2) Moderately successful 

(3) Minimally successful 

(4) Not successful 



Component 




Rat i nq 


Obj ect 1 ve 


\ 1 ) 




Object 1 ve 




\ 1 ) 


Object i ve 


(3) 


(2) 


Obj ect i ve 


(^) 


(2) 


Component 






Obj ect i ve 


( 1 ) 


UJ 


uu J ec Live 






Object i ve 


(3) 


(2) 


Obj ect i ve 


(^) 


(2) 


Component 


"c" 




Obj ect i ve 


(1) 


(1) 


Obj ect i ve 


(2) 


(1) 


Obj ect i ve 


(3) 


(2) 


Obj ect i ve 


(4) 


(1) 


Component 


"d" 




Obj ect i ve 


(1) 


(2) 


Obj ect i ve 


(2) 


(1) 


Obj ect i ve 


(3) 


(2) 


Component 


"e" 




Obj ect i ve 


(1) 


(1) 


Obj ect i ve 


(2) 


(1) 


Obj ect i ve 


(3) 


(2) 
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Conclusion and RGCommendations ; Public School Component ; 



Upon reviewing the implementation activities during the past 
year, the comments of parents, students, teachers and administrators, 
and an analysis of evaluation data collected, it is apparent that 
significant successes have been made in integrating career education 
into the curriculum of the public schools. Examples of classroom 
activities and evaluation data will be discussed later in this report 

It has been further noted that career education activities and 
materials have made each student more aware of individual strengths 
and weaknesses, increased the ability of each student to make intelli 
gent decisions, and increased student awareness of the x^rorld and 
career opportunities available to every individual. 

Therefore, it is the opinion of all groups affected by the Eau 
Claire Public Schools career education project that efforts to inte- 
grate career education into the K-12 curriculum has made significant 
progress and should be continued and expanded during years ahead 
through the commitment of local resources and funds. 

Conclusion and Recommendations : Technical Institute 

As indicated above in the Evaluation Section of the Technical 
Institute Component in "part E," the progress of the components 
has been moderately to fully successful during Phase Two. Much 
of the activity focused on dissemination, updating, and revising 
those essential materials from Phase One. Other materials, learning 
packages, and various curriculum products, were newly produced. 
These have been cited throughout this final report in the several 
sections. 

Besides those concerns listed in the Final Evaluation Report of 
last year's Phase One for this project, others are: 1) lack of an 
acceptable career education definition, coupled with vague gener- 
alities, neither unified nor identified support; 2) uncertainty of 
federal appropriations and late notification of federal guidelines 
for proposals does discourage optimism; 3) support services for 
innovation^ "outside" projects necessarily competes with on-going 
institutional needs. Others are suggested in Section 12 — Summary , 
Conclusions , and Recommendations . Nevertheless, those efforts which 
have produced positive results as indicated in Appendix (C) should 
be continued at District One. 
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^- Pro b lem CinWcxl: (ciled from the 1973 Final Report for the Eau Claire 
Research and Development Project) 

^ . Project Pes i gn and Procedures ( general ) 

(1) The Site of the Project: The City of Eau Claire 

(2) Description of the Site: Within the boundaries of the City 
of Eau Claire are the Eau Claire Public School District, 
The Vocational, Technical and Adult Education District One 
(including admi nistrative offices and a post-high school 
technical institute), the University of Wi scons i n-Eau Claire. 
Information concerning the nature of these educational units 
is presented later in this section. 

Eau Claire's economy is described as being diversified; in 
addition to pulp, paper, tire and other heavier industries 
which employ over 5,000 people, wholesalers serve the west- 
central portion of Wisconsin to an extent of over $75,000,000 
annually and retail businesses employ nearly 2,000 persons 
who sell over $70,000,000 in goods yearly. 

Eau Claire is a county seat and a regional public administra- 
tion center; the governmental segment of the working force is 
a major factor in it. 

Eau Claire's transportation industry contributes substantially 
to the economic health of the city and surrounding area, and 
it is of increasing importance to the area of its expanding 
medi ca 1 f aci 1 i t i es . 

Eau Claire County is principally a dairy-county with the 
average farm income in the county almost $500 above the national 
family income average. 

The City of Eau Claire is in many respects the key city in the 
west-central Wisconsin. In addition to the above mentioned 
characteristics, it is located just off 1-9^ and the fact that 
several other major U.S. Highways lead into Eau Claire, it is 
a popular place for conventions, meetings, and recreation. 

The Public School District of Eau Claire covers 1^7 square 
miles; there are approximately 11,000+ students enrolled in 
the K-12 school. It has an equalized valuation of $530,537,300 
re suiting in a valuation per resi dent pupil of $51, 5 83. The 
average expenditure per resident pupil in Eau Claire is $1,35^ 
per pupil. It maintains a staff/pupil ratio of 20.2 K-6, 
18.9 for 7-9, and 20.0 for grades 10-12. Sixteen counselors 
are employed in the district. 
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Curriculum offerings in the public high schools include 
75 courses in the area of ^'General and Enrichment" and 53 
in the area of "Practical and Vocational." In 1965, the Eau * 
Claire Public High Schools were among 34 high schools selected 
to participate in the three-year Wisconsin Pilot Program in 
Secondary School Vocational Education. The Eau Claire Public 
Schools have continued to extend the commitment to the ele- 
mentary-secondary vocational education program. Twenty project 
applications for Vocational Education funding were approved by 
the Department of Public Instruction for Fiscal Year 1972, and 
in the summer of 1971 selected staff members from the Eau 
Claire Public Schools participated in a workshop which began 
to implement into the K-12 curriculum career development con- 
cepts based on the "Wisconsin Guide for Integrating Career 
Development into the K-12 Curriculum," 

The Eau Claire Public Schools receive approximately $125,000 
in Title I funds annually and have designated nine attendance 
centers as eligible for Title I funds. Ethnic groups, including 
blacks, are evident in Eau Claire, and 6,1% of the public 
school students are disadvantaged per Title I ESEA standards, 
A central staff member works as a federal program coordinator, 
including work with ESEA Titles I, II, and III and the 
Vocational Education Amendments of 1968, 

The Area Vocational, Technical and Adult (VTAE) District One 
encompasses all or part of eleven counties in the Eau Claire 
region of the state. It offers forty-seven full-time post 
secondary programs to approximately 2,200 youth and adults. 
The Technical Institute also offers extensive programs on a 
part-time basis. A modern Technical Institute facility with 
well equipped laboratories is located in the city of Eau Claire, 

VTAE District One offers a wide variety of associate degree 
and diploma programs. Transfer of credit to four year, 
baccalaureate degree granting institutions is possible, but 
limited, and advanced standing is given to students based upon 
evaluation of work completed. Counseling services are avail- 
able as part of the comprehensive program of student services 
offered to students enrolled in the district. 

There has been an expressed need for career education activi- 
ties in both the public school district and the VTAE district. 
The public school district in the past has taken some initial 
steps to implement a career development model; through Phase One 
and Phase Two, it has initiated and expanded career education 
activities throughout its curriculum. Guidance and Counseling 
has been strengthened at the elementary levels. Students who 
now enter the VTAE District program are being made more aware 
of careers to assist them in their educational and occupational 
goals. There is an increased use of career awareness materials 
for the students who come from a variety of high schools and 
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who have a varied background in terms of occupational orienta- 
tion and preparation. There has been an increase in the number 
of counselors offering counseling services for exiting students 
at the post-high school level. 

Located on a campus adjacent to the Technical Institute is 
the large (student population of 9,000) University of 
Wisconsin-Eau Claire whose dormitory facilities are shared with 
the Technical Institute, The close proximity of the city of 
Eau Claire to the Universi;"y of Wisconsin-Stout, located in 
Menomonic, Wisconsin, approximately 35 miles northwest of Eau 
Claire, and the University of Wisconsin-River Falls, adds to 
its desirability as a site in terms of the accessibility of 
high education resources in vocational education disciplines. 
There has been a potential to involve the teacher education 
components in all of the vocational education and many other 
disciplines. A Vocational Rehabilitation Center and a Center 
for Vocational Studies have been developed at the University of 
Wisconsin-Stout. Currently, the Eau Claire Public School has 
a proposal for staff and equipment for a similar Vocational 
Rehabilitation Center. Current activities between the Eau Claire 
Public Schools and the Rehabilitation Center in terms of 
assessing the learning abilities of reluctant learners (a special 
project in VEA) demonstrates cooperative relationships which 
exist between the public school, district and the universities. 

Scope and Focus of the Project: The scope of this project has 
been the development and evaluation of career education 
activities in the total spectrum of education from kindergarten 
through adult programs. Initial activities in the Eau Claire 
Public Schools with respect to the first stage of implementation 
of the Wisconsin K-12 Career Development Model and the fine work- 
ing relationships which existed between the VTAE district and 
the public school district helped make this a desirable site 
in terms of the expressed desire to' work on a K-Adult program 
with the anticipated outcome of the identification of desired 
components for a K-Adult Career Education Model. The specific 
objectives and components were listed in part five (supra ) of 
this final report. 

Follow-up studies conducted at the VTAE site have made people 
cognizant of the desired qualities of the selection of Eau 
Claire as the site for the Career Education project over the 
p'^st years. > 

In each educational level of operation, the project has been 
comprehensive in nature and involved consultants from all 
educational disciplines. That is, the project activities have 
cut across all educational experiences of a student at a 
particular grade level. For example, at the appropriate 
educational level activities designed to increase the self 
awareness and career awareness of each student were conducted 
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as Intogral parts of the on-going studies such as language, 
arts, math, science, and social studies. 



^* .My. Claire Joint School District No . 5 Component ; 

The Eau Claire Joint School District No. 5 career education 
team was comprised of four members including a project director, 
two secondary career consultants, and. a primary career consultant. 

The basic obj active of the team was to integrate the sixteen 
career education concepts into the on-going curriculum, all facets, 
kindergarten through grade 12. Consequently, the prime responsi- 
bility of the three consultants was to provide staff inservice and 
direct consulting services to building administrators, counselors, 
and particularly, classroom teachers. Throughout the school year, 
team members classroom teachers , and , frequently , community 
resource persons combined knowledge and efforts to enhance traditional 
educational activities and units with career education concepts. In 
addition, several other supplementary responsibilities were assumed 
by the project staff during the 1973-74 school year.* 

During the summers of 1973 and 1974, the project director and 
staff provided consulting services to workshop participants. During 
the workshop, teachers developed teaching units which integrated 
career education concepts and activities developed during the previous 
workshop with established curriculums. Each participant field tested 
and evaluated their unit or units during the 1973-7^ school year. 

During the summer of 1973 and throughout the 1973-74 school 
year, the career education team ordered and previewed several types 
of career education resource materials including films, filmstrips, 
records, cassettes, work kits, and various types of written matter. 
Periodically, these materials were distributed and demonstrated to 
' classroom teachers for their final review and approval. 

The career education team also assumed a public relations role. 
Both individual team members and various combinations of the team 
made several "outside" presentations at civic meetings, conferences, 
conventions, and various schools throughout Wisconsin. The team also 
hosted countless visitors representing national, regional, state, 
and area public and private agencies and organizations. 

Team members visited sites of other nationally recognized career 
education projects, attended national conventions and conferences, 
and traded, via mail and telephone conversations, career education 
ideas with several other projects throughout the United States and 
Canada. 

•The project director and two secondary career education con- 
sultants continued to assist the secondary guidance staff further 
identify the present and future role of the counselor in career educa- 
tion. Coordinated efforts toward this goal included horizontal and 
vertical meetings between the txvro junior and senior high schools. 
Examples of the increased involvement are described in Chapter 8 of 
this report. 
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The. elementary career counselor /consultant continued to con- 
duct experimenlial gtoup guidance meetings in selected elementary 
schools. The purpose of these sessions was to develop positive 
self concepts and attitudes. The success of this activity led to 
the addition of two elementary guidance counselors for the 1974-75 
school year supported by local funds. 

The career education project director coordinated all project 
efforts and served as the project's representative in meetings with 
local administrators to determine procedures and policies relative 
to the integration of the career education program. 

The director also served as the project's chief representative 
in joint planning sessions with personnel from the District One 
Technical Institute career education component and in formal and 
informal meetings with representatives from the Wisconsin Department 
of Public Instruction, the Wisconsin Board of Vocational, Technical 
and Adult Education, Education Testing Services, the State Advisory 
Committee, the United States Office of Education, and other national 
regional, s^tate, area and local public and private agencies and 
organizations . 



* Units and activities referred to are too numerous to list in this portion 
of the evaluation; howev(ir, detailed specifics of a representative number of 
the most notable units and activities completed during the 1972-73 school 
year are provided in section 8, C, 
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Pi str i^ct £ne VIAE - Eau C lai re Component 



(1-2) Procedurcjl Strategies and Operational Characteristics 

Within the basic framework of the Eau Claire Project, tlie 
Technical Institute section consisted of five components, 
plus an additional management component for the personnel 
in the project itself. These were broken into specific 
objectives to assist in the clarification of each component 
and make it more efficient in terms of reporting on the re- 
sults for each. This is alluded to with each discussion 
that takes p 1 ace on each component 1 a ter in sect i on nine. 
Besides these, weekly progress reports and a structure out- 
lining the basic concepts that the project focused in on 
(see section five), were kept and utilized to the projects 
full benefit. As the Technical Institute staff progressed 
from the project's inception. Phase One, to the second year. 
Phase Two, those needs that were established and their crit- 
eria tentatively fixed, the bases and outcomes for each com- 
ponent were apparent, 

A syst'em of record keeping devised by the Third Party Evalua- 
tor assisted in documenting the appropriate information for 
each component. It must be understood, however, that these 
were used as guidelines, and not to be taken as documentation 
that would necessarily hinder the scope and flexibility of 
the project. It is noted here that these forms were used in 
the process of accumulating information for specific objec- 
tives for the five major components. Some forms are utilized 
in the discussion section of part ninein this final report 
for accuracy and efficiency in reporting. Periodic changes 
and evaluations in priorities of duties of each Career Educa- 
tion Consultant permitted f lexibi 1 i ty 'in the entire design, 
increasing the desired outcomes of specific activities and 
enhancing the implementation of the various objectives with- 
in each component of the project. 

In terms of vyhat has happened as a consequence of the identi- 
fied need and established objectives within each component of 
Phase Two, basic strategies were adhered to for completion of 
the objectives. Several outcomes occurred. These have been 
in the form of Consultation and Resource Services, Counselor 
Conferences, Liaison Committees, developed Curri cu 1 um Guides, 
Career Information/Audio -Visual Library, Community Employers 
Listings, and Structure and Management Design, Such outcomes 
and their relatedness to counseling are discussed in detail in 
numerous parts of this final evaluation (whether post-secondary 
or K-12), e.g., especially see the Assimilation Strategies' 
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section (Appendix C) and evaluation of each component. 

In Phase One, feelings of accomplishment existed within 
the Career Education staff regarding the objective's outcomes. 
This same feeling exists in the fina^ phase, Phase Two, of the 
project also. Many relevant educational outcomes have occurred 
via the articulation efforts of the- staff at the Technical Insti- 
tute, based on products developed and processes initiated, followed 
by a concerted effort to integrate career education concepts and 
elements. All were followed to completion with the assistance of 
the Administrative Advisory Committee, staff and instructors at 
District One. Nevertheless, concerns still manifest themselves 
v/ith regard to specific activities where attempts to show consis- 
tent progress and development over the past months has been extre- 
mely challenging. In section twelve of this report. Summary, 
Conclusions, and Recommendations,'' these concerns are discussed 
and ampl i f i ed . 
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TcHilmicvi] Vrohlovvi 

J' val lie: r. icu oi this co.ibiTK^f! yux)jcct uan, from the viov:poinL 
of the thi rd-paj'Ly e^vnluatur, markedly handicapiHHl in the 
first year l)y desires to (1) prepare elementary and second- 
ary level objectives by stating them as subset's to each ol 
the five state i^oal statements and (2) use an experimental 
paradij^iii with pre- and post-test activities for fiscal year 
evaluation operations. In ail, a total of not less than 40 
objectives (some statenents included more than one measure- 
ment element) were stated for elementary and seconday compo- 
nent activities. Seventeen were to be measured by tests 
although the tests did not exist; most, of the remainder in- 
volved written papers or tallies although it was usually not 
clear what protocals should be used to score or interpret 
the v/ritings and tallies. From this excessive fractionation 
of objectives it could be inferred that tens of thousands of 
bits of data would have to be sought to evaluate the project. 

However, even if the data were collectable, it would not have 
permitted inferences to be made about the impact of the pro- 
ject. No comparisons could be made to a comparison popula- 
tion because randomization could not operate in the selection 
of pupils to benefit from the program activities. This defi- 
ciency could not be corrected by seeking data from other 
school systems. Also, historical effects (changes in post- 
secondary enrollments is illustrative) outside the project 
could often be expected to have greater impact on the pos- 
sible measures than project activities themselves. Clearly, - 
the existence of too many objectives for the elementary and 
secondary components threatened to over\';helm project staff, 
teachers, students, and parents with a burdensom volume of 
data collection, most of which v/ould be irrelevant because 
of lack of validity. The credibility of the project was 
threatened first by prospects of excessive data collection 
and second by the likelihood that the data which might be col- 
lected would, through its lack of basic validity, falsel y in- 
dicate tliat the project had had no impact.. Activities on be- 
half of evaluation, at the classroom level, threatened to 
eclipse in their scale the basic research and development 
activities of the project itself I It was completely neces- 
sary that concern for validity receive top attention and that 
evaluation be planned to avoid excessive, irrelevant data 
collection. 

Part of what was needed was an understanding of how to assess 
the impact the project might have on the flov; of students 
from kindergarten through to adult employment; this need V7as 
too complex to easily respond to. The second major element 
that was needed was to be able to plausibly docunent how 
student flow might have been altered as a result of project 
activities. These two evaluation needs took precedence over 
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b. Im { ^-I'^i -lit a- I nx 



A^; v;;is i-u! it::it }r th.* prc'vivMis s<»rtjOii, the first" yuai: 
propo:w^l :\\iA :I fit tM-i'i:eL.: t ici.:s oi j at L j lu^s .-usT-.•^Lca 

that wiaild soii,.iu. iu:d v^.-t Lo /isr^iTi^ IbaL uxpvndlLuros 
fur (>valii.:^L ion v;oulJ vol fail to protluce t lio typ-'S of iu - 
torn.iliou u; A a.'.'d i n a r.'soai ch ciod d>/vol(M>.!ieiiL projccl:, 
it: vas cUc.ixl^d four Lype;^ of iustrirnijataLion would bo 
sou<,lir: (1) moara.iros ai.ri>ady in use by lusli trtiti ons in 
the area that cou l d .->ervc to provide lon<;it udiual data 
having; ]u et.--,.t-pe^'r tost foatui.\)s but in fac;t :nore cliarac- 
torizod ])v thoir valoo for ostabll-shin:-!, tread I'-'u^:;! ^'^'^ 
lated to stu.lunt flo\^, (?.) .^^D:iClL^\l A'ri^li^li^. ^ ^>^- ^^^^ ovalua-- 
tiou of KUf: ; iur wor k.-^h<\'n , produci.y or procedures j (3) i_u- 
slirr.^^jnlat ion hr-vio;^ develop:nnnr. costs in tirtc t'uid money 
bwyor^d the bLu::^;ets of the ])rojoet but which iui^;ht beconc 
avp i i_abie throiu'h lii^e e_y5^.rts pj olhor^ j^^^I IL::;' liliLt lllJT. 
tin Li on. 

The quality of Otvailable trend }infi data by which to learn 
about student flow tov.vird fo^'cessful careei: states was, 
i^urprisin/J'- , r.ood! A d'scu.ssion of each ite:ri, instruuu-nt 
or device tliat vjas initially available follows: 

The Oh'.'o Voca.ti.oiv'l Int(-^'St SjirvoA^ has been adni nistered 
to Grade To' studerit.^ in Lau Claire Merer ial Ri^;h School 
in October .1971. The irstririiont was scbedu^^ed for admini- 
stration in both I^oi'K)! i.^'.l and Xortli h^';;,h schools in October 
1972 and could a^.ain bo aJmi nis tered in October 1973. The 
eipjit local surve^y items thr. i: v/en^ added ia the administra- 
tion included throe (letters l\ and G) that requested en- 
rcer education inf orrjatiou. These iteris were- usefully sup- 
plor.ental to the planaiu^^^ interest and choice items of the 
standard ir.struiiVent . The data would fit reasonably well 
into a pre- and posttest mode. 

In the Spring 1971, Student Quo^ti^eniMire £n _C^^^^^ 
Services was administered i.n Menioriai and North high schools. 
Six^'ite:ds from the instrument, v^hich had been responded to 
by students in Grade 10, 11, nnd 12, direictly related to 
project goals. While the original response sheets were no 
longer available suirniaries of responses were. Tlierefore, 
by tlie administration of items 2, 4, 5, 10, 13, and 14 of 
the original instrument to students in the same grade levels 
in the Sprin^vof 1973, it would be possible to get data from 
across tlie project interval which would be roughly comparable 
to that previous to the program. This data would also fit 
well into a pre- and posttest mode. 

In March and April of 1972, Ms. Sandee Christof f crsen , a 
graduate student at liie University oi Wisconsin-Stout pro- 
duced an exceptionally v;ell designed study titled "A Study 
of Audio-Visual Meeds as They relate to Presenting an 
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i:i I t.-L-.l.i V'^ Pil^Iic '^ufur::::U.ioii.'i.l Pre u'aiu abruit VTAE Cnrcor 
O^'porii;'' ( t ? t-r- ill D'L.LrlcL P;;m;- . " Tlu^ study involvi,*d raa- 
(i<):;i i-i.K'ipi'iiir, b*urv».»ys or siu'.!* nts In (J r tides 8 aird 12 and 
v[ •i«''i]t.^w I'v r-- 1 i r al loo ol (oiVnres oP tb-* 5audy it 
Wcis pof::ilbI'.j //i-i' •.v>.:jV'7rat iv'^' ciaLa of pot.tMiti ally ad-/- 
qu.iLe validity for riiiro:): (-s of ])ruirct evaluatlua. Cou- 
secjucntly, it. v.v.^: d.v:i.;.*d to rcpl ii-'atct itiMUi 1, 2, 4, 6, 
7, 9, and 10 of the t.-urvoy for Grades 8 and J 2 of the 
Eau Claire Pulilic Scliooki; replicttiou of the aduJt sur- 
vey could not be justifiifd in Spr.iru^ 1973 but its roplica- 
ticm \v'as rucognir.cd to be a poLciritially pronu5;ing activity 
for 1974. 

The District 1 Technical Institute pro])ares sunmiarie.s of the 
high r.choo] cnrolluients of its 55tudents each October £ind 
Sprln[.j;. Tliese summaries included high school enrollment 
by county and also by high school last attended. They could 
be used to scudy chaviges in enrollmant trends for any school 
systcMHS which seemed to benefit most from project activities; 
understandin^V^^ to be found in them were essential to under- 
standings of the flovy of young and older adults among educa- 
tional enrolluiont states. They clearly fit a pre~post mode 
although historical artj facts would, as was the case with 
all other types of pro-post data, be present in them. They 
were of marked potential value over time. 

A Jtn^ip£ Post-High School Qu^l/it^ionnai-^i'u was administered to 
Grade 11 students ivi Mein^riaJ lii^^Ji School in Spring 1972 as 
part of the Junior Career Development ''rograra of that year. 
The questionniare responses were filed in the folders of 
the students* Items 4, 5, 11, 12, 14, and 15 vrere related 
to project goals. However ^ becau^-e of changes in the enroll- 
ment patterns of the school and because. North High School 
students did not have the same data it was decided tliat this 
data was not of a quality that would justify the cost of 
replication and summarization in 1973. 

A standard record system existed v/itliin the Eau Claire Public 
Schools for the ordering and use of audio-visual materials. 
These records promised to be useful as a system for indicating 
how selected materials were used during the 1972-73 project 
year. Project staff members prepared a list of items they 
thought might indiCsite project processes through increased 
use. From this list it was possible to check for use in 
prior years and in the current year. zMso, it was possible 
to identify v/hich of tiie materials that had been specially 
ordered for the year had been ordered for use in classrooms. 

The District One TecVinical Institute had conducted follow-up 
surveys of its graduates in I960, 1970, and 1971. The studies 
did not lead to the assembly. of information about the satis- 
faction oi employers with tiie performance of: graduates, v;hich 
is an important ingredient to good foilov;-up, but they did 
lead to descriptions of the placemc:-.nt of students by fields 
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uiul, : -r 19/1 y,i ■'j]\.\.iiot\, cl tiif-ii' job sat i i .r;u" !. icM\r; . (Ion t i i-un- 

beaoi ,i t: tor Lh.» evaluation oi tiu* carec^r cOU'.ialLtmt projf^ct. 

Sovcral difU'UMit, ..i^cci:!] c:u\ir( - w^ie noode-d d'lrin^; Mk^ proJi:cL. 
Theitc* dv'vit:i^s r^-ro •ioa i:o J . 1 1- . iiii} tii.- jui' c\'^;h of ^>^^.l.oct».•d 
project act i-VU-it's ciuA iu.a to ^.^'jciaUy ci^-si^vu^d ior the 
projt'cL, n. i Lptlc/iis o/ tii^"^ ;';LVttr;i.L thnt \.'ero [w:epcu:*Kl loIJov/. 

A V;(ni;5:lu';") C:vr! 1 uati .Ti Cj '0 5; t i oi^-^airti was prepa'\»d nru' adj;^i uis ter- 
CM at tivi eeiv. lu:-.ii>n ol uach oi tlui worknlu>ps. Tlioir p:''::ary 
purpo.se vaM to aequirc jut'ori.:.?!. Jon :.bout tho. or^an.i ^ati cm and 
conduct oi tho worl::.iiOiJ (liat otluru could use to deii.ign siiivilar 
workf.hopH but it also s.^rved to deliver information for direct 
project evaluation. 

A Field Ijip ryc-rd wa.- prepared for the purpose of collecting 
inf orrt at it-)n about lield trips undertaken by students. Because 
field trip infers in t ion hod been prepared and suniniari?:ed for 
the 1970-71 sc:uool year this record \^jac: needed to bring together 
trend d£ita about such visits. 

A Coun-x^lmv; fo/ Tra:':;,fer slip vjas needed to identify how the 
post.secundary counseling', pro,^',ram was Ti^oetin^, its goal for im- 
proved use ot transfer optioT»r> that existed betv/een pos tsecondary 
jnstitutions . This slip served to identify transfers and chanp,es 
in their career choices as expressed to cind reported by counselors. 

Ccireer I)f.:ve]j."pp^:»n t CJeacents ^nrvcy^ was prepared for administrci- 
tiou at the bcKinninp^ of tiu SunTt'er Workshop and again at tlie 
end of the school yuar. This instrurent, v/liich possessed a 
two-part fcaie for each of tile 16 concepts upon which the 
workshop was ori^anized, had the potential for providing informa- 
tion about the congruence of teachers thinking and the selection 
and or^^r.nization of the concepts at the beginning and end of the 
project year. 

Inn tru::i9nta_t_icn preparejl for 5K)de_l iise^ consisted of one case at 
the postseconuary level. This instrument package was prepared 
for use as an illustration ot how research and development cul- 
minating in products such as audio-visual devices, guides or 
workbooks could be prepared and field tested for impact. Its 
preparation was motivated in large part because financial re-^ 
sources did not exist to have independently developed evalua- 
tion packagciS prepared for each of the dozens of devices and 
docunents that the project generated. Therefore, an illustra- 
tive package v:as prepared much as an in-service activity; it 
v/as intended to make it easier for project staff members and 
faculty of education agencies to prepare their own packages as 
future materials were being developed. 

The packar;e was prepared for use with a tape (cassette on 
apprenticeship programs. This package included pre- and post- 
te^st icenis, cover letters for distribution of instrumentation 
and instructions for use of the Instrumentation by students and 
staff members in area high schools. 
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An "fiM/i. als;) r'lauL- I'o £;si.u.iro l.haL n^.w in:)t.ruiav^nL^; ior tl,c^ 

c'V i 1 u:! L i ini oi r,irt.'jr <M!uc'at. i..>n ]'r;i.U'n'':5i ^/Oi; ) d Iv^.ccniie ;tva i j .'il) J e 

Very l i ! r. M^^:^n^:1;^?lU^•:^ [on cuuld bi^ i\nt :1 c I i^.^.ted Cn^y} v.^Ll' rn:* 1. 

Ihr liir.i. i L; ! c.i for i'lcluc a" i tMi.'il ]»n 't: 1 opjiic^iU. hodj i:i conl i act vork 
with til'? (Jf itt'i" Vofai. i.cuiai ::i\d Teclmicai rdr.caLiou ol: Oiuo 

State Inivt'r.ilty, dcVL'Jopcd parent, teaciicr, and .student qiK?i:- 
tionnairc's cli iucluucd i tt.'n.s of intv:^res t to the Kau Cl iiro 
project. Troi'i th(.\se i.nstruiii^ints three abbreviated verrjion:.-: 
were prepared. 

c . U n iihi 1 i t J?A^:*^ 

It was clear frura the ontset of the project that its develop- 
Uiontal n:.LMre and the nearly total lack of proven inntrurnenta- 
tion .sirltabie for tlie evaluation of a career education project 
would Bia!:e the evaluation effort one calling for compropilseR 
and the frequent application of judgeinentj — all intended to 
assure tliat evaluation expenditures V7ould have a useful cumu- 
lative effect. The coD^plcte impossibility of operating from a 
true experiir.ental paradigm having rand oni /.a tion a.ssociated 
with tven Lr.cnts Vtiade certain that conclusioUvS about student 
attitude and achicvonient changes would be equivocal. No aiuount 
of pre- and posttosting could remedy this deficiency; indeed, 
because of this irremediable lack the irresponsible use of 
testing promised to assure that false c one lu.^-^ ions about nega- 
tive project: impact vjoujd be invited. Consequently the evalu- 
ation pror^./dures desig.ned for continuation over years with the 
prospect they could o/teu be modified and added to. They v/ere 
intended to mini.iiahly t-stablish (1) improved understanding of 
career flow paLtern-i, (2) am.ple documentation of v/hat had 
transpired during the project, and (3) the performances that 
the instruments and procedures of the year could contribute to 
'■ continued longitudinal evaluation. Information about v/hat had 
and what had not happened for staff and students would be re- 
spectably complete; information about the impact of the pro- 
ject on students would be equivocal but respectably comparable 
to that of other career education projects. A base for study 
of career education development in the Eau Claire area would 
be set. 

T'he position that has been taken with regard to project meas- 
urement activities is that they sliould focus on the collec- 
tion of some data suitable for assessing the short-range im- 
pact of promising units, mini-coursb.s or other experiences up- 
on students and also on establishing points for trend-line 
ana 1 ysi s of cu^ ai la tive proj ec t impact over the years . There- 
fore, the suiiimer 1973 v;orl;shop included empliasis upon teachers 
becoming able to prepare special evaluation materials for 
mini-courses they develop; we wish to later assess the 
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si ii I -r ''V .* of t .1. t i V i I Ley; lhroa^^]i xxi.w. of the* 

ia.i{.L-r la l.s i.uev j)i (."Um'/.l - 

on f--r.\n 1 'P 'ci is dlf ricnijf: io (-s'j 1)1. rin^' Mu:si^ I 

Trv f'::., \- , Lho OiiLu V-^ :U i-c:^; l TnLcrc'st Survey (OVTS) 
.uL^'iii L:,;i..»"t'j Lo ii ;;:"'ri.' Si.;uW*ni:s Ui Oci lM);;]- ] 972; i. L luul 
pu^vj.(n;s]> h.'i^n rM. j iil.ii^^^vHi ju O':tol>or 1071. Vuirinf; Phnso II 
it is pj.-Mi.cJ tn;-!. trc i:: asMn i^A^nl: pnitcin which has ho.ea dcr- 
Vfloped v;il I b:^ co:it i raica j i-ouiiLed, aiui generr^.lly, e::pnnclad. 
In uli.e ..M.>e oT th-.; iJVI'"', its iid.vLn'isirall on is a^jain bo.in^'i 
st.hoJuli:u for r;rndC' JO; in adciifd on, ±t will be adinirvLstered 
in g.iMdu 85 tltUrf iucr(»:.:jiiivr the voluni?. aud usefuinesh; of inior- 
iTictticMi nlicLted by it. 

Most' data coJ.jecticn scheduling for project evaluation is sufji- 
raarlzed in Table I. As ia the c.»r.e v/ith the OViS, otbar inca^;- 
ures v/iJ.l, iC their perforniance duriuri; Phase I has justified, 
be re-adi'iinis terod in original and modified fotm, 

Long~ran^;e ii-'pact for soma conponent activities is much ir.ore 
difficult to assess than otlio-rs. This derives in part from the 
lar[^e turnover ol students in pcst-secondary education at non- 
acadenic institutions of advanced preparation \-;ithin eac'n fis- 
cal year. However, the District I Technical Institute has for 
soiiie years conducted ror^ular follow-up studies of its students 
and n:ain tains inforriatiou about sources of student enrol In en t. 
Counselor Record Slip use for the purpuse of pinpointing^, spe- 
cific projeat outcOiTies v/as introduced dur'Jn.f;; Phase !• Also, 
staff Meirber Contact PvCeordi; and other d^'Vices have been as- 
ser:b]ed during tlic san.e time. Therefore, by continuing to at-- 
tempt to measure sliort-ranr^e outcomes throu:^h special studies, 
to use and expand upon prior information systems, and to iden- 
tify additional ipeasure.Ment devices and procedures whose rele- 
vance, reliability and validity can justi/iy their use, V7e will 
continually seek to identify and use new indicators of co.^^po- 
nen t e f f e c t i vene s s . 
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Tlio public f^cluK/1 Csjinjnonent v/as f5tnffed with fhrec full-tiinc 
prof C'.s.sional paople vvbo.so ^alc-aries v^^ero. supported vj.ilh project 
funds and a project director v/ho also served as Administrative 
Asslslrant to the Super intondnnt . Secretarial services were pro- 
vided by one full-time pers(^n, the Project Director's secretniry, 
and part-time clerks as the. occasion warranted* In addition to 
the career education staff (team), all administrators of the Eau 
Claire School District, the Board o£ Education, and the local 
lay advisory committee (36 members), were involved in the manage- 
ment of the project. 

To better understand the management approach employed during 
the past year, it is necessary to briefly describe the prc- 
project efforts of the Eau Claire Public Schools. A basic con- 
cern and commitment to career education and individualized 
curriculum by the Board of Education and key administrators dates 
back to 1964. Both Eau Claire high schools were among the thirty- 
four pilot schools in Wisconsin to develop high school vocational 
education programs. Initially, there x<?ere six programs which 
have now been increased to twenty-four. Career counseling services 
were added in 1967, and traditional career day activities were 
expanded. Traditional academic courses^ such as English, were 
altered to allow for individual interests. The culminating pre- 
project activity, however, was a suimner career education workshop 
conducted in 1971 and the ensuing s^^stem wide inservice program in 
the fall of that year. These events and activities provided the 
basis for a major thrust made possible by the first phase of this 
project , (February 4, 1972 - August 3, 1973), and further 
implemented during phase II, (June 1, 1973 - August 15, 1974). 

The local lay advisory committee formed prior to phase I con- 
tinued to provide advice and counsel throughout this grant period. 
The committee is composed of representatives from junior and 
senior high school student bodies, teachers, and the community. 

The thpee professional staff members employed during phase I 
continued to serve during this grant period. Some minor changes 
in their roles vjere made. The elementary level staff member 
continued to serve as career education curriculum consultant 
but also spent a large portion of his time conducting small group 
guidance sessions with elementary children. The two secondary 
career educ'ation counselors continued to assist classroom teachers 
to develop curriculum which integrated career education concepts 
with established units of instruction but concentrated much of 
their time involving the secondary guidance staff in career educa- 
tion activities. Evidence of successes in these areas will be 
discussed later in this report. 
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The- caiierr <?diicat3on sLaff hold reguiar v/cokly inentin[>ri to 
dltiruss prohlejii.s, assi<ai rc-iponjiibilities, and p].an strator^les. 
Tima w:\<^ c)lr.o si^t Qfjide on a weekly basis to provJ.cv? new rosoui'c.o 
Riaierials. In addition^ rc^uiiar joint moeLings between public 
:;^clit>ul iiud vocat. ional-tc^rhn:; caJ school curcav education staffs 
ware hold to discui^s topics of mutanl concern. 

\7hilc- the project staff was assigned to the task of proiTioting 
career education and assii^ting teachers in integrating basic 
. concepts into the 'existing; curriculum, each building principal and 
administrative staff member was expected to ashjist in his/her 
building and/or departrrent. Career education was, therefore, a 
major topic of discussion at the weekly Curriculum Council and 
monthly administrative meetings. Project staff discussed progress 
and problems with the administrator, these discussions resulting 
in. joint decisions. 

Classroom teachers were also part of the management team of 
this project. Teachers who had previously bean involved in career 
education workshops and many who had recently completed graduate 
level course work on career education served as cadre and assisted 
other teachers develop curriculum. These teachers provided input 
into management decisions relating to the career education program. 

The third party evaluator also made periodic on-site visits 
to discuss project activities. Both formal and informal reports 
were provided by Educational Testing Service, which assisted in 
management decisions. 

B. Materials Production : 

During the two years prior to this grant period, two workshops 
were conducted. A basic career education curriculum guide was 
developed by thirteen staff members during the summer of 1971. 
The first Part C Research and Development grant -(phase I) provided 
funds for a second workshop in 1972. During that phase, fifty-four 
teachers refined and further developed the original guide. As a 
result of the three week effort, seventeen separate curriculum 
guides were produced. Each of the guides dealt with integrating 
the sixteen career education concepts into existing curriculums. 
In total, some 2,500 pages of copy were produced, 

A follow-up workshop involving five special education teachers 
was held during the month of December, 1972, A two-volume K-12 
special education guide was completed. The guide represents a 
suggested curriculum combining the basic special education 
curriculum, career education concepts, and the Wisconsin persisting 
life needs approach.^' After reviewing these documents, the Wisconsin 
Department of P^jblic Instruction requested enough copies of this 
guide for state distribution. 



^•^Seo mi Ciirrj culu ni; A Pors Istin r; Life Needs Ap proach , Bulletin 
No. 058-70, Wisconsin Department of Public Instruction. 
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Thin ^Vi'anl, phase II, mndc- possible the further dovclopiucmt 
of proviounly describod curriculum p,\ud(iS as well as the ostablxp.li- 
rnent of several tcachor-developod units. 

A onci v;e<.^ls workshop involving thirty-three teachers v:as held 
in June of 1Q73. Each teacher, using previously developed career 
education K^i-^^'-s 5 wrote units of instruction packages thcit he/slie 
iinpleijiented during the 1973-74 school year. These units com- 
bined career education concepts and activities with existing 
instruCLional units. Evaluation activities were also buiJ.t into 
the packages. IVo copies of each package were produced, one for 
the career education staff file and one for the workshop partici- 
pant. 

Four guidance counselors worked with the career education 
staff during this workshop to develop a role description and 
sixth and ninth grade orientation programs for use during the 

1973- 74 school year. These activities will be further discussed 
later in .this report. 

The curriculum units and guidance programs developed during 
the 1973 workshop V70re field tested and evaluated during l.its past 
school year (1973-74), As a result of the successes reported, 
a similar curriculum writing workshop was held in June o<: 1974. 
The workshop was again composed of classroom teachers, guidance 
counselors, and media staff. Again, each teacher developed 
packages using the locally developed career education gujde and 
established curriculum^ Guidance counselors developed group 
guidance inf oxTiiation' programs and materials for use during the 

1974- 75 school year. Media staff assisted counselors and teachers 
with resource materials as well as slide presentations for class- 
room use. 

As an adjunct to mater icils developp.d as a result of this 
grant, ESEA Title III fiends were utilized to build and equip 
eight Porta-Cluster Carts. 

These carts were stacked with information relating to 
occupational clusters to be used by individual students in the 
resource centers or by teachers in the classroom. The fifteen 
U. Office of Education occupa :ional clusters were combined 
to the eight as follows: 

Transportation and Con^rv ications 

Environment and Agri-but. xness 

Personal Services 

Manufacturing 

Construction 

Government Service 

Health 

Business and Marketing 
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Tv/M c'»i"ls t .ifrfv.ij;::!^] t:o Ocich of the four necondnry 
sclroohi .'lid Tocatrul Lvudi ijiiarfzcir . TliMrcfo^e, each cnrt was 
a5JSigp»:nl nino v/rL'ks iu t^acli schools 

The WLsronsin .State IV^partruint of Public Tristructjon 
featured tiio Porta-CI ustor Cai*t nro^:^,rain in its spring publica- 
tioiu As a result of that artxcl.G, several educntorji; from 
acrous tlio. nation ecnl.-jcted the ])ubLic scliools for information 
about Ihii ])roi»rain* In nn effort to satisfy tbcse requests, an 
inf ormatioaal i.)ac-ket was developed cind distributed • See 
Appendix 

Projert Coals; 

Tbe Eau Claire Public Schools career education component was 
dedicated to six major goals. These goals were: 

I. To provide adequate career counseling and guidance 
services for students ^ p a jl cn ts, and teachers* 

II. To develop student self awareness and favorable 

attitudes about the personal^ social, and economic 
significance of work through planned learning activities, 

III. To establish programs, K-12, designed to develop 

student awareness in terms of the broad range of options 
open to each person in the world of work. 

IV. To establish programs, beginning at the junior high 

school level, designed to provide career oriented and 
meaningful exploratory experiences for students. 

V. Progrnmp ^t grade levels 10 through 12 designed to pro- 
vide job preparation in a wide variety of occupational 
areas, vzith special emphasis on the utilization of wox'k 
experience and cooperative educational opportunities 
available to all interested students. 

VI. To establish programs designed to provide the placement 
of all exiting students in either a job, a post-- 
secondary occupational training program, a baccalaureate 
program, or other pursuit of their choice. 

Toward accomplishment of these goals, the focal point of the 
project's efforts was determined to be the classroom teacher. 
Career education team members provided consultation services, 
locally produced guides and commercially produced materials, and 
various other forms of assistance in aiding teachers integrate 
career education concepts into traditional activities and units 
and the general curriculum. 

Standard project procedure involved conducting general group 
sessions for the purpose of introducing teachers to career education 
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cuncei)., autl pru joct ^;oaln rollowL-d by one-to-one couLacts between 
a team ino:i>])C'r and a f.eacher f:o develop specific career education 
activities and units- 

Foliowiu;'; ir, a dL^seription of some of the special services 
provid^Hl tL::ichrir.s, counnelors, and building, administrators by the 
career educarion team and soaie activities and units designed 
cooperativivly by a career education team member and district 
staff .^^^'^^ 



**Thc following services, activities, and units described do not 
constitute a complete listing, but are only a small representative 
portion of the total project endeavor. A five-point rating scale 
was used to determine the effectiveness of each goal. The scale: 
1) fully successful, 2) moderately successful, 3) minimally 
successful, 4) unsuccessful, and 5) insufficient information. A 
self rating concludes discussion of each goal. 



8-5 



35 



Co:t] I - [JL-rvices and Activitlnn: 



^^fi^}y._i^^V^/''^!Jl^jLJJ^^^ intotTT-at-ion of caroor ^^^-Liicntion into 

the currlctii i!:n were T»rovidcfi ciiisbroom teachers. The sGventeoii 
.locally proeiurcvi cn.rcer oducotion j:^,uidos dcvGloned during phase 1 
by grade* Iv:V(»l, K-6, aiul in subject areas, 7-12, wore used by 
teachers and ai.scu.ssed at: inservice and departmental meet:'.ni-^G. 
The.se guides represented over 2,500 pages of different activitj.es 
and units that can be taught on various grade levels and/or in 
subject ■ areas . 

Materials- totaling $7,500 v/ere purchased through Title III 
during phase I and $5,500 during phase II and were equally 
divided among grades K-6 and 7-12. ■ These materials included films, 
filmstrips, records, cassettes, work kits, published materials, 
and the Porta-Cluster Carts previously described. These i^iaterials 
V7ere distributed, demonstrated, and discussed with the staff by 
career education team members. 

A community resource guide listing over one hundred area 
businesses and agencies was developed during phase I and provided 
pertinent information concerning field trips, available speakers 
and resource people, and a general resume' of the characteristics 
of the business or agency, and this was also used during phase II. 
These guides were available to all elementary and secondary schools 
for use by the teachers. A supplement to the community resource 
guide listed over eighty area businesses and agencies and pro- 
vided detailed job information including nature of work, hourly 
wage rate, typical number of job openings yearly, and training 
necessary to qualify for employment. These supplements were 
placed in the guidance departments and media centers of the 
secondary schools. 

Several low cost or free publications providing information 
concerning national, state, regional, area, and local employmcat 
opportunities were placed on the professional reading shelves in 
the four secondary schools as well as in the Porta-Cluster Carts. 

Local guidance staff increased their direct involvement in 
the career education program during phase II. One counselor from 
each secondary school participated in each of the summer career 
education curriculum writing workshops in 1973 and 1974. During 
this time role descriptions were developed, and group guidance 
activities were developed. Examples of the group guidance 
activities planned and executed during this grant period (phase II) 
were sophomore orientation, a three day activity involving the 
guidance, English departments in cooperation with library staff; 
a post-high school opportunities night was developed and con- 
ducted on November 12, 1973. This activity involved 97 resource 
people representing 28 occupational areas. Parents and students 
were invited to attend and talk to resource persons of their 
choice. Approximately 300 parents and students took advantage of 
this opportunity. 

8-6 



36 



Guidance 5n:n.ff riar.i])v.^rs fram all secoadax-y scTiools cooperated 
with wedia pert orniel. and secondary caieer education staff to 
develop a co!nprohen5n vc^ sixth and ninth grade orientation program. 
In e.ac>i case a slido-tape presentation was developed to provide 
infonnntiou about tho. junior and senior high school physical 
facilities and pro[^,rani3. This presentation x^as followed by both 
group and Incilvidual counseling sessions designed to assist the 
student plan an appropriate schedule. 

The Ohio Vocational Interest Survey (UVIS) instrument v/as 
administered at both the eighth and tenth grades. This was a 
cooperative effort of guidance staff and either social studies 
ov English classroom teachers.- The guidance staff interpreted 
the results and discussed its implications with each student. 

High school guidance staff developed a Pre-Employment Package 
for seniors. This package included' information about self 
assessment, job hunting techniques, and sources of employment. 
To r^omplement this activity, informational packets concerning 
post-high school education opportunities, application and financial 
aids, and requirements were also distributed. 

Students were also referred to the Wisconsin State Emplo3nuent 
Security .Department for assistance, WSES registered each referral, 
administered the General Aptitude Test Battery (GATE) , and pro- 
vided emplo^rnient counseling. 

To further define the future role of secondary guidance staff 
in the Eau Claire Public Schools 5 a series of meetings involving 
guidance counselors, building administrators, and Central Office 
staff were held. District policy regarding guidance services 
was discussed. Future plans in this regard include seeking assist- 
ance from the Wisconsin Department of Public Instruction pupil 
services consultant . 

Finally, as a result of the successes reported in the 
elementary group guidance activities, the local administration and 
school board decided to add tv/o full-time elementary guidance 
staff members during the 1974-75 school year with additions to 
be made in the future. 

The activities just described are but a few examples of the 
efforts to redirect guidance staff and services in the public 
schools. There can be little doubt that this grant has had an 
impact on improving guidance services to students and increased 
the involvement of guidance personnel in the career education 
program. « 
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J^'^^l../^' - !; yy- } ^ nvTarg of the 

chlldron t.iirovtv;n :mi <^rj'.:uu./:od public- relatl.oiu? effort on the 
part: of thu car.-t-r eduoaLion tcnm and the schools. 

Team ru^mb^r.s iradt^ fonua] pre5:ontri tions relative to the 
proj-.u-t mil iti; goals nt several PTA meeting;.-., particularly on 
the. ele:;ijntary levt.-l. Also, elemenuary school career education 
units and prop.r^^u^s raado an effort to use parents as resource 
per^5ons V7henever possible, e. , Boyd Klementary School sixth 
graders were [',iven an opportunity to spend a full day on the job 
with one of their parents. 

Various junior and senior high school courses had career 
units which Included activities that encouraged students to dis- 
cuss with their parents work, the work ethic, life's values and 
goals, personal aptitudes, attitudes, and philosophies. 

Career education newsletters were published at both senior 
high schools with the intent of informing students and parents 
of the most recent developments in career education. A quarterly 
newsletter, originating intlie Central Administration building 
under the auspices of the Director of Personnel, has a circula- 
tion of .15,000 in the comiuunity. This past year, a significant 
number of its columns have been dedicated to the system ^s career 
education project. 

Limitations: 

In estimating the success of Goal I, consideration must 
be given to the general acceptance of the career education 
project by students, parents, administrators, counselors, 
and classroom teachers. 

Acceptance appears to have been directly correlated 
to the amount of personal exposure to career education 
experienced by an individual v/ithin any particular group. 

Students whose teachers endorsed the basic tenets of 
the program and manifested this endorsement through inte- 
gration of career education concepts into the curriculum 
were able to provide positive public testimony to the pro- 
gram's benefits- Because of the influence of these stu- 
dents, their parents often became strong advocates of the 
career education project. 

However, those students receiving only cursory expo- 
sure to career education concepts often seemed to display 
. a general confusion as to the ultimate aims of the program 
and thus were generally apathetic in their support. This 
attitude was sometimes demonstrated by their parents. 
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SiiK.I lai ly , t\-i'3 persourii exposure factor influcmced the 
attituduiJ of clc'M:ra^ra toncliots rolat.Lva to career Gdiication. 
Many of rh-:^ Leac}i(u\s v;ho had been participants of summer workshops 
or enrol lees lii the. faadaatc: extension course in career education 
tre.i^iit hy t;vO tv'iu Cl'iivn ]jrc.ject ternn meinhers were enthusiastic 
supporters of tut? prr'fj:rarii and made conscientious efforts to 
intef.rate career education concepts into the existing curriculum. 
However, teaeliers without such baclcground often appeared 
reluctapt to endorse a new educational trend, choosing to remain 
with a tredition.al approach to traditional learning activities 
and units . 

School counselors and administrators also varied in their 
individual comnltnents to c^ireer education. This variance can 
be explained partially through consideration of the previously 
mentioned expot,ure factor and partially through personal role 
perception. Concerning the latter, some administrators and 
counselors, though accepting the basic philosophy of career 
education, adopted the attitude that its integration was the 
exclusive taL">k of the career education team. Other limitations 
affecting counselor involveirent relates to the role description 
of guidance counselors as perceived by administrators and 
counselors themselves. As was previously mentioned, effort. 3 
have and will continue to be made to eliminate problems in this 
area. 

General Rating: 2 



Goal II - Services and Activities: 

Toward development of the concept, -^^An understanding and 
acceptance of self is important throughout life," several class- 
room activities, instructional materials, and consultant and 
counseling services were provided classroom teachers and students 
by the career education team. Throug hout the grade levels, several 
clas sroom act iviti es, units, and programs promoting studen t self 
awareness were also designed to develop favorable attitudes about 
the personal, social, and economic significance of work. 

In the elementary grades, several commercially produced kits 
were provided to enhance traditional units concerning dimensions 
of personality, human development, personality development, and 
peer adjustment. Many locally developed activities and units 
involving self concept were also used in the elementary grades. 
Unit titles offer some indication into the nature of the activity, 
e. g., "\^o Am I?". "How I Have Changed," "Things I Do Well," etc. 

Similar materials, both co.T^ercially and localTy produced, 
were used in all academic areas on the secondary level. 

Both the seventh grade science students and senior mathe- 
matics students utilized variations of a personal data sheet 
in class discussions of the individual, his/her abilities, 
interests, and attitudes relative to career opportunities in 
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A niiiLh p,rnJo iMij^,ll.s]i unit at m^Lonp, Junior llip,h School con- 
c'ornlti- It-iMMre tirC: nctivifics featurod a student-parent ourvoy 
and Inoplrt'd a suljpeoucnu classi^oom discussion centered around 
personal vaUioir: tHid Jii(?'K goals. 

A human relations kit was used in a sophomore special educa- 
tion unit entitled, "You, Your Personality, and Your Future." 

Junior Enolish students at Memorial High School were involved 
in various types of self awareness activities using a unit 
entitJcd, "Man and His Activities," while senior social studies 
students related Maslow's Hierarchy of Needs to a hierarchy of 
career needs during a special unit- 

Similarly, physical education classes, K-12, stressed posi- 
tive self concept, recognition of individual differences and 
limitations, and task specialization based on individual skills 
in all activities. 

Many more specific examples of activities ^and units based on 
self awareness can be cited on all elementary grade levels and in 
the areas of industrial arts, home economics, business education, 
etc., on the secondary level. 

Several guidance and counseling services in the system's 
four secondary schools related self awareness and career education. 
Earlier reference has been made to the informational programs 
operated for sixth and ninth graders relative to scheduling for 
junior and senior high school, respectively- The ninth grade pro- 
gram had the aaded dimension of one-to-one counseling; as the' 
North High School director of personnel and career counselor met 
with individual DeLong Junior High School students after cne group 
presentations. 

Orientation programs for sophomores, cited earlier, combined 
the efforts of academic departments, guidance personnel, and 
media specialists, while career team members served on a consulting 
basis in development of these programs. Also, as was indicated 
earlier in this report, the joint effort of classroom teachers and 
. guidance staff in the administration and iuLerpretation of the 
OVIS and the Self Directed Search contributed to furthering of 
this goal. 

Limitations: 

The development of student self awareness was the strongest 
part of the entire' career education program; the elementary 
grades proving exceptionally strong in this area. Several 
individual courses on the secondary level featured learning 
activities V7hich stressed self awareness and development of 
f avoidable personal attitudes, but many of these units lacked 
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t'CJiii -nul t y aud wore 8t'i)arnre entitles rather than part of 
a total ])ro;.',raiu . Jn contrast, the coiicept of solf under- 
stPndJp-^, r>x\d acooptance nepined to pervade, most elementary 
e du r . a t i o n a 1. e r i J c\'i v c > r r, » 

General Rating: 1 

Goal III - Services and Activities: . 

Several act iviri as y un i tr. , and p ro£';r ar.^ri we re d evc^ loped 
durin;; t.hc fu-hoo j^J^^'^j^Lr, t-r.hanc ed .studen t a wareness of the 
severaj J'^^^j^/r jj^tliUK^ available to each individual. Generally, 
career ai;areae£S activities and units follow an organized, 
sequential pciLtern, K-12. Kindergarten through grade six is a 
disco very period, grades seven through nine is an explora tion 
period, and grades ten through twelve are dedicated to career 
preparation. To allow for individual differences, flexibility 
has been built into the general program. 

Many classroom activities and units depicting these three 
career avjarencvjs stages have been previou;;ly described in this 
report and involved coirjnunity resource speakers, student field 
trips, career education units, and career programs. The joint 
efforts of the classroom teacher, school counselor, and/or 
career consultants, career counselor and others in development 
of these learning activities have already been noted, 

Dtirlng phase II, the public school staff continued to make 
extensive use of community resource people and expanded small 
group and individual field trips to supplement classroom 
instruction. 

Elementary schools conducted field trips Lu local businesses 
and industries. As an example, one elementary class visited two 
local shopping centers; following an informational field trip, 
each student was assigned to an employee and spent two or more 
hours actually working with the adult employee. Classroom 
discussion preceded and follov/ed this activity. In another 
school, each child was released to spend the day at work with 
the mother or dad. 

Career education resource centers were created in some 
elementary schools. These centers operated on a rotating 
cluster basis; i, e., one of the fifteen career clusters desig- 
nated by the United States Office of Education was exclusively 
featured for a particular time period. The resource center con- 
tained printed materials, records, tapes, films, filmstrips, 
etc, depicting the several career opportunities available in 
that career cluster. Students were also given opportunities to 
listen to resource people employed in professions related to 
the cluster and were able to irf^pect and operate some of the 
actual "toolG-of-tho-trado*' . Different career clusters were 
featured on a regular basis throughout the school year. 

8 ~ 11 



41 



Prof ORsioiial. roadi.np, sholvos or cornerG stocked V7itl) cnrear 
education Tnateri*. a Is w^:»ra TiMintnini^d in lunny of the elementpry 
schools. In addition^ purchanas madi:^ d\ir.inp, this p,r^nt period 
significantly Increased the number of career education imteria.Ls 
appropriate, to Lh.e clcnKmtary level avaiJahJe to teachers and 
students. Th'JHe niaterlals are located in the Instructional 
Materials Center (IMC) for the district and available to teachers 
upon request. 

Secondary schoo ls also made significant efforts to increase 
opportunities tor students to increase their awareness of career 
options. The junior high schoo], curriculum, V7hi}e always dedicated 
to exploration, increased the number of mini-courses offered, A 
survey course in health occupations, physical education, expanded 
social studies units, and industrial education progr£ims are some 
examples of these efforts. 

The orientation programs deveD.oped by the guidance department 

provided greater awareness of the exploratory classes available. 

The OVIS test to eighth grade students provides further evidence 
of this effort. 

Senior high school curriculum offerings provided for con- 
tinued exploration as well as skill preparations for those v;ho 
had made tentative career choices. At this level also, additional 
courses were added to the curriculum, which were designed to 
increase student awareness of career opportunities. Classroom 
teachers in many academic areas related their subject areas to 
careers when appropriate. Porta-Cluster Carts previously 
described were used by teachers to assist in this endeavor. 

Guidance staff on the senior high school level developed many 
group ciCtivities to further student information concerning careers. 
•The administration and interpretation of the OVIS in the tenth 
grade and the Self Directed Search , are examples of the effort. 
Many group activities v/ere also sponsored b}^ the guidance staff. 
The Post-High School Opportunities Night involving 97 resource 
people is just one example. Materials such as the Pre-Emplo;;yTn'nit 
Package and Senior Guidelines were among other efforts of the 
guidance department to increase student awareness. 

School librarians and media specialists maintained pro- 
fessional libraries in each of the four secondary schools. 
Teachers, counselors, and administrators were provided professional 
journals, periodicals, and books relative to the latest develop- 
ments in career education. 

Limitations : 

Increasing student awareness of the many carer options 
available was an essential part of the total K-12 career 
education program. As has been indicated, significant 
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cirorLs were made. Additional commercial iiiaLarials wore 
acquired which ansis^tod in this thrust. The limitations 
of the unavailahility of practical experiences in some areas 
result in many awareness activities being based on 
theoretical consideration. Many, seemingly unnecessary, 
barriers i'l .^sed by socieLy and various organisations vjould 
have to be removed before this goal could fully be achieved. 

General Rating: 2 

Goal IV - Services and Activities: 

Severa l inno vations in curriculum allowed for expansion of 
career ex p lorator y opportunities for junior high school students* 

The flexible modular scheduling and the mini-course concept 
has greatly aided achievement of this goal. Some full-year 
academic courses such as science have been abandoned and replaced 
by specific short courses* Students select from among these to 
complete their requirements. 

Several additional elective courses have also been added to 
the curriculum. Examples of these mini-courses include: health 
occupations, fly tying, aviation, art classes^ agriculture, 
home mechanics, bicycle repair, construction industries, manu- 
facturing, and recreational sports. 

These curriculum innovations were complemented by the inte- 
gration of career education concepts into the traditional subject 
areas. 

A logical, extension of this effort included the addition of 
new _elective cours e s in career oricnLati.on and preparation on 
the senior high school level. Toward this end, the industrial 
education, business education, home economics, and marketing and 
distribution departments provide both exploratory and vocational 
preparation in many occupational areas* 

Memorial High School added an industrial arts course entitled, 
"Elements of Industry," and an English course entitled, "Practical 
Reading and Writing," which emphasized career exploration and 
preparation. Efforts of guidance staffs, both on the junior and 
senior high schooL level, were directed toward the developing of 
greater student awareness of curriculum offerings in grades seven 
through twelve and to making each student view these school years 
as a total experience in preparation for the future. A culminating 
activity in these efforts was conducted by the North High School 
director of pupil services, who surveyed each senior as to post- 
high school plans, then invited representatives from industry and 
business, the military, the university, and the technical 
institute to meet with the different student groups and individuals 
on a casual, informational basis. 
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Lj.nrlt ation^.: 

Significant progress toward?? achieving t:his goal has 
been niada* While the expansion of the acadcmiri hns not 
been affected in all departments, most academic teachers 
h:;v^e triecl to relate theLr instructional program to indi- 
vidual 1 interests. Guidance activities have greatly 
incrensed, and an orderly plan for continuation of thase 
activities has been developed* 

General Rating: 1 

Goal V. - Services and Activities: 

For the past thrtid years, enrollment figures indicate a 
trend of high school students electing more courses designed to 
provide them with marketable skills and/or which will provide 
them with foundations for advanced post-high school training. 
Vocational education courses, practical English courses stressing 
reading and writing skills, and advanced mathematics and science 
courses are some of the curricular areas reflecting this trend. 

The OVIS test profiles for each building continue to show 
that more sophomores than in previous years are considering 
alternatives other than a four-year college program, as they make 
career plans. Locally administered surveys to students and parents 
also indicate this trend . 

Speculatively, this effect is partially the result of the 
career education project's efforts in assisting the total senior 
high school program develop attitudes, behaviors, and techniques 
to find, maintain, and advance on a job. 

Counselors of both high schools coopera ted w ith the Wisconsin 
S tate Employme n t Security Departr/^nt in the job plac em ent of 
students througii a new program entitled, "The High School Orienta- 
tion Program," (HOPS). Prime program purposes were to familiarize 
students with the functions of WSES and to provide practical 
information on job seeking. The program's culminating activity 
included registration of students with WSES. 

Vocational education and special education teachers in both 
high schools worked with school counselors and area employers in 
student job placement. Several area employers and representatives 
of public and private agencies and enterprises were available to 
talk to small groups, on a one-to-one basis v/ith students. 

Students and pare nt s were provided the most current and 
pertinent information on availabl e post-high school education 
and training p rograms througli the cooperative efforts of the 
librarians, media specialists, counselors, classroom teacliers, and 
career education team. 
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IVint.cil nali'rlalf^- , cn;u;c-tt:cs, filt;i:i, and fi.lmsLi-ips dOi^cribctu 
various po.st-hi{Ui acliool r.iruor ov>p«'^''*t^i^*iil^'i^-5 or: tjdvaiiccd trnin- 
iug prograias. Ihesc luaucrials v/ere suppleiaented by pi^riodiccl 
visjiLi: Lo th.i hi^^li schools b3'^ representaLivos of ccllei^^itj, 
technical in.stit:Mt:.e.S5 private training, schools, the military, and 
other public and privalzo xnstiLutionfl and agGncie.Sc 

Officinl.y of the Icjcal university and technical institute 
cooperated v/ith the high school counselors in planning ind:ividii:il 
or p,roup tours of their respective facilities by high school 
seniors. Other activities previously mentioned such as the Post- 
High School Opportunities Night and the Pre-Eniployitient Package 
x^ere designed to provide up-to~-date information on careers in 
a v^iriety of professional, technical, skilled and unskilled 
occupations • 

Limitations: 



The degree of attainment of Goal V sliows improvement over 
phase I. Activities conducted and materials used v/ere designe 
'to provide current information to students and their parents, 
which would assist them in making appropriate decisions. The 
number of sLudents who took advantage of these opportunities 
could have been greater. It is also difficult to determine 
what effect social and economic conditions had on student 
decisions . 



General Rating: 2 



Goal VI - Services and Activities: 

Placement has not traditionally been considered a function of 
the public high schools. Assistance, however, has always been 
provided graduating seniors to gain enrollment in colleges or 
universities. During buLh phase I and phase II of this career 
education project, considerable effort has been made to improve 
upon and to expand this service. To this end, a number of 
activities, most of which have already been discussed, were 
developed. 

The OVIS and the Self Directed Search tests and the explora- 
tory experiences available provided students opportunities for 
increased self awareness.' The Post-High School Opportunities 
Night and other career day activities and field trips provided 
increased knowledge of the career options available to each 
student. 

Classroom teachers integrated, to a varying degree, career- 
related information in the academic curriculum. The Porta-Cluster 
Carts and career resource centers assisted in this endeavor. 
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Tho rru-i'!rr)loymont: Pnc»vni',o as weJl as inini~co\irsc\s in such 
artias as iVinjnvl m _A^*t iy it n^s^ and Jl^i?L£iL\!ri^iii^^^^ Increased 
student, ski] l.s in f lndin-, geLtln;;^,, and hoi.dii\v> a job. The nui^jber 
of vocational, courses desif^ned to provide students with salable, 
skills vjere increased, nnd onrollTncnt in establdsliod programs liavo 
experiuiiced <»ruv;tb • 

To further complement these activitdes, there x^zas increased 
direct irivolvei.reiit in placciaent by class counselors. Attention 
was p,ivea to students not goine, on for post-high school cducci- 
tion. Referrals were made to WSES and other employment agencies. 

Limitations : 

The degree of successful attainment of Goal VI was good, 
but improvement is planned. The class counselor was called 
upon to assume the major responsibility for this service. 
Two major problems must be overcome if this goal is to be 
fully achieved. Firsts high school placement personnel 
• must have the opportunity to become more knowledgeable about 
the many career fields. Most teachers and/or counselors 
have not held full-time emplo^anent in other than educa- 
tionally related occupations. Secondly, although progress 
has been made during this grant period, administrative 
expectations and perceptions of the role of the counselor 
must undergo change. In spite of these limitations, how-- 
ever, students did' receive increased placement services 
during the past school year. Plans have been initiated to 
continue improvement in this area. 

General Rating: 2 



Projection, Summary: 

During the course of this project, the career education team has 
maintained continuous review of the several aspects of the total career 
education program and has cooperated with administrators, counselors, 
and classroom teachers in planning for the expansion, revision, 
and/or reinforcement of many existing career education activities, units, 
and services. Also, the same groups have designed and prepared for 
implementation several new services and programs effective the 1974-75 
school year. Impetus for initiation of many of these new programs 
and services was based on program limitations observed during the past 
two years and previously recorded in this report. 
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Ainunp, soi::C\ of l.he :innovataour, scheduPuod for the appror^chlng 
school year: 

(1) A Guifimer workshop will be conducted V7hich will involve 
approx iinntn i.y thirty c.Un;sroom teachers , admlnit^trator^} , 
and counnelors, K-12, working individually or in small ^ 
teams to produce additioual career education units for 
integration into the on-[50ing curriculum. 

Also, it is planned that the career education graduate 
extension course offered the past five semesters 
through the University of Wisconsin-Stout at Menomonie> 
Wisconsin, and taught by two merobers of the Eau Claire 
Public School System will be offered again. 

To date, approximately 350 of 575 Eau Claire Public 
School teachers have been summer workshop participants 
and/or have completed the career education course. The 
future summer . workshops and subsequent course offerings 
should substantially increase this total. 

(2) Guidance departments at the four ^pcondary schools will 
continue to meet on a regular basis and plan coopera- 
tive programs with academic departments within the school 
and other guidance departments in the' other three schools. 

Expanded guidance services for all students , grades seven 
through tv,'elve, will be initiated next school year. On 
the junior high school level, these services will include 
more comprehensive information and orientation programs 
for seventh and ninth graders and a vocational interest 
testing program for eighth graders. 

Senior high school students will be provided a sequential 
career guidance program, sophomore through senior year, 
featuring group and individual testing and counseling 
services and culminating in a Post-High School Oppor- 
tunities Week, which will allow seniors and their parents 
opportunities to investigate all aspects of any particular 
post-high school career plan. 

Seemingly, this type of organization will provide more 
continuity to the total career guidance program, 7-12, 
offer a balanced program directed toward all students, 
and provide parents and students V7ith the most current 
and pertinent information relative to post-high schoo'' 
career endeavor . 

(3) Several new introductory career course offerings were 
added to the 1973-74 junior high school curricul.um, 
including secretarial science, data processing, account- 

* ing, and distributive education. Also, a health career 
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courso v;ri^^ achlcd at Central Junior High School. 



Also, coTamitinents by .secondary building administrators 
stiBs*^CLVt thr^t other coursos geared to career explora- 
tion and preparation will be added contingent upon 
student net'd and demand. 

(4) Eight Porta-Cluoter Carts, each featuring films, film- 
stripn, slides, cassettes, and published materials, 
describing the several specific opportunities within 

a general career cluster, will continue to rotate among 
the four secondary schools. Materials will be monitored, 
replaced J and kept current, 

(5) A committee composed of teachers, counselors, and 
district administrators will meet regularly to maintain 
a high level of commitment and involvement in career 
education. 

(6) Local funds have been appropriated for the coming year 
for the purchase of current materials and inservice. 

In summary, this report reflects the general self appraisal 
of the Eau Claire Public Schools career education program, whose 
efforts date back to 1965. \^/hile problems and weaknesses have 
been identified, there is evidence of significant progress and 
success. Plans have been made to deal with problem areas and to 
strengthen areas of weakness. There exists a strong commitment 
on the part of the Eau Claire Board of Education, administration, 
and staff to continue to develop and improve the existing career 
education program. To this end, local funds have been appropriated 

D . Dissemination : 

Information and materials concerning career education and, 
specifically, the Eau Claire project, received wide dissemination 
during the past year. Considerable effort was made to provide 
information about the project to the various local publics as 
well as interested school districts around the state and nation. 

As indicated earlier in this report, an extensive inservice 
effort involving teachers and administrators kept all staff 
throughout the Eau Claire School District informed as to project 
activities. The Claireon , an in~house newspaper distributed on 
a regular basis, devoted considerable space to career education 
and this project. The cadre of workshop participants held several 
grade level and/or departmental meetings dealing with curriculum 
revision throughout the year. Administrators and Curriculum 
Council meetings dealt with management problems and progress of 
the project. 

The local publics were reached through a variety of media by 

8-18 



48 



project staff, speakers to PTA's and other civic clubs and organiza- 
tions, explained and defined career education and related project 
activities on numerous occasions. Tn an attempt to provide parents 
with specific information, several elementary school principals 
sent home inonthly newsletters describing building activities and 
inviting parent visitation. 

Local newspaper articles brought news of this project to 
local and area readers. In addition, a quarterly newsletter to 
parents \7ith a circulation of 15,000 carried many articles describ- 
ing career education activities and concepts. 

More than fifty Wisconsin school districts requested and 
received direct assistance from the Eau Claire career education 
staff. This assistance took the form of presentations to teachers 
and admiuistrators, assistance with workshops and inservice, on- 
site visitations to the Eau Claire project, and building tours to 
visit classrooms for observation. In addition, project staff made 
presentations at three state conventions and numerous appearances 
at the Wisconsin Department of Public Instruction. 

Requests for materials and guides were received from hundreds 
of individuals and school districts. These materials were supplied 
at no cost and were often distributed in conjunction with a pre- 
sentation by one or more project staff members. 

The two-volume K-12 special eduation guide, integrating 
career education concepts into the regular special education 
curriculum, has received singular recognition by state and national 
educators;. Requests have been received from the United States 
Department of Health, Education and Welfare for several copies; 
and the Wisconsin Department of Public Instruction, Division for 
Handicapped Children, will distribute copies of this guide to all 
state special education teachers. 

Eau Claire project director attended a national career educa- 
tion meeting in Washington, D. C. , and displayed samples of locally 
developed materials. As a result of these and other appearances, 
several requests for materials have been received from school 
districts throughout the nation and Canada. 

Transportability ; 

Transportability of this project has been, since the onset, 
of prime concern of project staff. Every effort has been made to 
assure that the Eau Claire career education program, concepts, and 
curriculum materials would be useful to other school districts 
and educational agencies. Toward this end, while the curriculum 
guides were written to be compatible with the Eau Claire Public 
Schools instructional program, they are, nevertheless, general in 
nature. The resource lists would also relate to most contemporary 
K-12 programs. 
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^ . Tho lv70 mnnt r/i<;nif irant fraur^por table aB])o.cts of the Eau 
Clc^xre pr(;jr»r:t, luvvover, am the philosophy and proceeds which 
p,uJ-clo(l tlu* d(;Vo1 op; 'ent cf the careor education program. Past 
experiences vjilh the numerous school districts assisted suggests 
that t]v.: prir:c» ccuicera is to ck-flne career education and the 
process of achieving the def-rired curriculum change. 

The Kau Claire career education staff feels that work done 
here is' indeed transportable, with some modification, to most 
public schools in the state and nation vjho have sufficient funds 
to support the program. Thi.s evaluation is based on the numerous 
requests for assistance from other school districts and the sub- 
sequent feedback received from them. 

Although the Eau Claire Public School District had made signi- 
ficant efforts to develop a career education program prior to this 
project, the federal grant provided the necessary resources to 
hasten its development. Therefore, when assessing the trans- 
portability of the project outcomes ^ it is imperative to give con- 
sideration to the financial implications of such an effort. It 
would be very difficult for most school districts to undertake 
a similar effort \7ith0ut financial support from some source other 
than a local budget. 

Throughout the duration of this project, the Eau CJ-aire Public 
School District provided considerable local financial support to 
this project. Among the local contributions were the salaries of 
the project director, one project secretary, resource and instruc- 
tional materials, local and out-of-district travel expenses of 
the project director, and other administrative staff support as 
needed. 
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9 . Technical Institute Component 



a . Management 

(1) The continuation of the project into Phase Two necessitated 
employment of the same staff members to pursue and complete 
various parts of the total project. The same individual 
was continued as the Project's Coordinator and the existing 
two consultants continued in their capacity within the system. 
The management at District One served as a guideline to dic- 
tate the structure of the;; people involved. The fourth person 
on the project was the full-time secretary hired two years 
ago to fulfill the functions and duties connected with her 
posi ti on . 

(2) Because of the need for more audio-visual work to be com- 
pleted in Phase Two, a full-time staff member was hired for 
the project. His title was Graphic Illustrator; his duties 
focused on the development and selection of audio-visual 
materials and equipment which provided information regarding 
specific occupational career opportunities to District One's 
public. He also assisted in identifying and scheduling visuals 
production, editing, previewing and evaluation, and determining 
effectiveness of current methods and materials. 

(3) The State Board Staff Career Education Consultant from Madison 
continued to be housed at the Technical Institute; he was over- 
seeing this project and other career education projects through- 
out the state. During the next fiscal year he will be housed 
permanently in Madison. From there he will continue to coordi- 
nate the efforts of this project with other projects existing 

in Wisconsin. He was, again, responsible to the Director, Bureau 
of Research, Professional and Student Development, Wisconsin 
Board of Vocational, Technical and Adult Education, Madison, Wis- 
cons i n . 

{k) Weekly Progress Reports were continued through Phase Two, these 
were condensed into one weekly report; copies were then routed 
to the State Career Consultant, VTAE, the Third Party Evaluator 
from Educational Testing Services, Evanston, Illinois Branch, 
and the Assist ant Di rector-Student Servi ces . As i ndi cated in 
Section Five, ( supra ) other documentary evidence was compiled 
through a more thorough record system developed by the Third 
Party Evaluator after the development of a Management Design 
System for the project by the career education staff members 
at Eau Claire. 

(5) The Management Design System has been placed in the Appendix (A). 
Along with the design system a Career Education Program Structure 
(Appendix B) , was developed which took an overall view of the 
project activities. This, along with the accurate documentation, 
has greatly aided the writing of the reports required for the 
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local staff members themselves, besides the State Consultants, 
the Directors, and the Federal Project Directors in Washington, 
D.C. A result of this has been the "Strategies for Assimilation- 
Career Education Project-VTAE District One" model for use by the 
school as one way of continuing the efforts put forth in the first 
two phases of the project. 

(6) The Third Party Eva 1 uator cont i nued to make periodic visits to 
the site at Eau Claire; at that time various meetings were held 
and consultation took place as to the overall progress and devel- 
opment of the total project effort. 

Materi al s Production 

During the past two years two workshops were held; one was held during 
the transition from Phase One to Phase Two, and the other was held at 
the end of Phase Two, for two weeks. In the first one, twenty-seven 
workshop participants developed curriculum packages which were used 
during Phase Two to establish whether career education concepts and 
ideas were being integrated into the classroom. In the i nst rumenta-^* 
tion phase (to be discussed later in Project Goals), it was found 
that indeed career education was showing some impact. These curricu- 
lum packages or units were utilized at various times during the entire 
academic year. 

During this last workshop, twenty-three workshop pa; ^.i c i pan ts again 
developed packages or units which attempted to integrate career educa- 
tion into the classroom. It was hoped at that time that the ending 
of the federal funding would not mean an end to integration; undoubtedly 
it will not affect that aspect of continuation of the ideas and mater- 
ials produced this summer. A Career Education and High School Relations 
Coordinator position has been established and filled; hopefully, further 
integration of career education will continue. At this time, things 
seem very pos i t i ve. 

With the above two workshops held, many products useful to the school, 
staff, and students, were developed. Besides these, of course, were 
the continuation, and further integration, of products developed and 
produced during the first phase of the project at Eau Claire. Those 
materials found useful were updated, revised, and disseminated. The 
assimilation of those materials has been projected into the future in 
the Assimilation Strategies model in Appendix C; -all the materials 
nave c^cossed the several divisional areas within the Technical Insti- 
tute, besides those pertinent to the outlying schools being distributed 
to them. 

A list of materials tentatively produced during the past two years has 
been suggested in Appendix D of this final evaluation. Most of these 
have been continued or assimilated into the plans of the school or by 
other organizations or agencies within the District One boundary areas. 



This has indeed made many things seem very worthwhile. In terms of 
the roie of each of the Career Education Consultants performed during 
this time period, flexibility was the key concept. From that stand- 
point, the integration attempts of career education within the Tech- 
nical I nsti tute . has met with success that the staff could not have 
ordinarily f el t otherwi s e. 

The discussion of each component in terms of project goals has been 
fully discussed in Part "c" , following this section. Attempts were 
also made to view these components as necessary parts of various 
other sections of this final report; this was accomplished mainly 
to emphasize the cohesiveness of the project itself. 

Project Goa 1 s for Pi strict One 

The District One Technical institute career education components were 
five in number; they were as follows: 

1. Articulation with the Eau Claire Public School Career Education 
staff in implementation and use of materials in the K-Adult sys- 
tem. New materials will be considered jointly and pilot tested 
where most appropr i ate . 

2. Cooperate with the Eau Claire Public School Career Education staff 
in dissemination and/or transporting models of Eau Claire Public 
Schools and VTAE District One project activities and to jointly 

or i ndependefil;^^1y provide orientation services according to the 
needs of the requesting group. 

3. Assist and coordinate in field testing 1973 workshop materials; 
provide consultant services to workshop participants. District 
One Departmental staff and staff to other districts. 

4. Articulate with area agency and institutional personnel who pro- 
vide consultation services so as to improve the coordination of 
the delivery of information and services. 

5. Survey, up-date, develop and disseminate information about learn"" 
ing and career resources which are available in the business- 
industrial community of the area. 

These five components describe in general the activities which the 
career education staff involved themselves. The description and dis-^ 
cussion which takes place for each component summarizes those activi- 
ties which were pertinent and which did lend themselves to an accurate 
documentation of its activities. In terms of the effectiveness of each, 
these were evaluated by the career education staff and reported in sec- 
tion five of this final evaluation. However, they are briefly noted as 
to their successf u 1 ness at the end of each component discussion. 
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Component 1 - Articulation with the Eau Claire Public School 

Career Education staff in implementation and use 
of materials in the K-Adult system. New mater- 
ials will be considered jointly and pilot testeci 
where most appropriate . 

Within this particular objective several items should be noted* 
In terms of an objective for this component, i.e., to hold joint 
administrative monthly meetings, this has been documented on the 
next page. Those on the project who were in attendance have been 
checked accordingly. These meetings were helpful in planning and 
revising those activities that were held jointly bet\^een the Pub- 
lic School and the Technical Institute. They also assisted in 
developing further articulation efforts between the two different 
levels of educational institutions, besides communicating ideas 
that were being attempted in other educational institutions that 
were invo I ved in career education projects and activities. Agen« 
das were prepared in advance and in several instances included 
state personnel in career education who relayed information to 
local project staff concerning the efforts which continued at 
these higher levels . 

It was felt that the educational awareness and sel ^--awareness of 
those for whom the project was designed gained the necessary assis- 
tance from staff at both the K-12 public institutions and the post- 
secondary ones. Film previews were held jointly and in many cases 
the materials were purchased for tie benefit of the student clien- 
tele they served and were to serve in the future. 

Materials were exchanged between the public schools and District 
One which was found to be useful to each. The film previews and 
materials' exchanges which took place, whether at the periodic 
meetings recorded on the following page or those cited In the pre« 
vious quarterly reports of this project, were further enhanced by 
the Counselor's Conference held again in the late fail for educa- 
tors fron the surrounding geographic area and the dissemination 
of a Monthly Newsletter from the Assistant Di rector^Student Ser~ 
vices office. This type of Information was then directed to the 
students who wished to become acquainted with it. 

Other project activities which assisted in the development of 
ideas dealing with enhancing one*5 educational awareness and se^f- 
awareness v;ere made apparent by the administering of the Student 
Interest Survey, more appropriately called the Career Objective 
Analysis Survey. Students in grades 9, 10, and lip in alfPost all 
of the schools in District One's geographical area^ including the 
large population centers of Chippewa, Menomonie and Eau Claire, 
indicated their preferences regarding career choices by selecting 
from an extensive list of career areas; weH over 8,000 students 
participated. It is felt that this survey, completed in conjunc- 
tion with the CESA Agency, will have great potential from the high 
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Objective a.l 



Record of Meetings For Articulation 



Attendance 



Date 



Orval 

Gabriel 



6-4-73 



une-Auq 73 



Kuss 



Jerry 
Scott 



Mike 
Thomas 



Cliff 
Stanford 



Jim 
Bowman 



Tom 
Frisbie 



Ian 
Smith 



Jim 
Fisher 



Bob 
Meyer 



Other 



D. Norton 



8-13-73 



Many 



meet i igs we "e hel d 



to draft 



and f i nal ize 



the Fi ia 1 Report on 



Phase 



One 



8-31-73 



q-6-73 



-az1Q-73 



9-2N73 



9-28-73 



inr2Q773 
11-21-73 



12-27-73 



also 



reer 



f^i sconjs 



I n 

Consor- 



1 1 urn 



(Messrs 



Kopp, Beede 



John 



Vodachek, & 



Dr. Boyle 



•25-74 



2-28-74 



3-15-74 



Rick jOtt , P 
Consu 1 tant 



Wi scqns 



3-21-74 



5-8-74 



•X 1 



i tium 



in 

Consor- 
Wausau 



Eau Claire 

9-17-73 
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school and post- secondary school standpoint. Also, many stu- 
dents were contacted directly by this method concerning their 
awareness of careers, the educational standards necessary, and 
gave them some assistance for developing their own sei f -awareness . 

Another activity which assisted students in developing a greater 
awareness of the world of work were the tours given them at the 
Technical Institute, Their awareness of vocational and technical 
careers was increased via this method or approach. This is docu- 
mented more fully in a later component. 

There was the establishment of the Educational Resources Center 
Learning Library at the Technical Institute also. Information 
through this approach could also be disseminated throughout the 
area to those who requested it. Students were able to receive 
career information about vocat i ona 1 -techn i ca 1 occupations through 
dissemination of material to the Eau Claire Public Schools by 
use of the ''Porta-C 1 uster Cart." This is discussed in another 
section of the final report within the public school's section. 

Teachers at District One and elsewhere received materials and 
services related to career education in several ways. One ex- 
ample cited here was the Career Development Class offered again 
during Phase Two to those interested. This was taught by two 
of the Career Education staff of the Public School, i.e., the 
Project Director and one of the counselors at the high school 
level. Others are discussed where appropriate to the specific 
objectives for the various components. 

Many activities that were carried on during the project during 
Phase One and Phase Two have been listed in the Quarterly Reports 
for the past two years. Also, Appendices A, C, and D, documented 
other materials and procedures followed, exemplifying the rr^any 
activities that promoted the concepts of career education which 
made their needed necessary impact on the students and staff who 
came in contact with the many articulation efforts of the project. 



General Rating of Component 1: 



Objective One - fully successful 

Objective Two - fully successful 

Objective Three - moderately successful 

Objective Four - moderately successful 

Component 2 - Cooperate with the Eau Claire Public School Career 

Education staff in dissemination and/or t ran sport i ng 
models of Eau Claire Public Schools and VTAE District 
One project activities and to jointly or independ- 
ently provide orientation services according to the 
needs of the requesting group. 
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This particular component enabled the career education staff to 
continue its work in identifying needs of those audiences who 
made requests for our services. Meetings were also held with 
the staff at District One Technical Institute via in-service, 
individual contact, and general curriculum development. There 
was also publication of information via the various media re- 
garding the material that had been produced in Phase One and 
its continued updating and revision In Phase Two. New materials 
as they were produced were also publicized throughout the year. 

As the needs of the audiences were identified, services were 
developed In response to them. They were kept within the guide- 
lines of the project components, however. Guides, flyers, sam-^ 
pie packets of workshop materials, brochures, and directories 
were produced, besides the development of several slide-tape 
packages to be used with the students at District One. Films, 
cassettes, filmstrips, slide-tapes, and videotapes were purchased 
after proper preview had taken place. The tentative contents of 
all mater i a 1 s purchased is ci ted in Append i x (E) ; it is rj 1 1 ed 
"Career Information Audio-Visual Resources" and the material 
listed in it Is housed in the Educational Resources Center at 
District One Technical Institute. It is the opinion of the 
career education staff that these materials have aided the 
development of one's career awareness when viewed. They were 
sent throughout the district when requested. 

The audio-visual materials utilization had been projected 
into the future by one of the Career Education Consultants at 
District One, when the needs of the District One area increased. 
In the Appendix (F&G) are charts which depict the use of the 
dudio-vlsual materials gathered for the career education project. 
It should be noted that basically the projections have held 
true; It has meant also that the library and audJo-visua! staff 
have had an increased workload placed on them. The numbers 
located on each graph were tentative, both for utilization and 
incoming materials,. The materials utilization has greatiy assis" 
ted in the acquiring of information for familiarization with 
career awareness ideas. These charts are currently being updated 
because the materials use has grown beyond the previous expecta* 
t i ons . 

Another aspect of Component 2 which necessitates emphasis has 
been the development of a Tour Guide and the giving of tours 
by a Career Education Consultant for the District. It was stated 
in a previous section of this report that attached to the Tour 
Guide was a short questionnaire. This was given to those groups 
who came here for tours of the facilities, i.e., basically the 
high school age groups. Documentation of this appears in a chart 
cited in the pages following this narrative. The general useful- 
ness of the Tour Guide by others in the system is notated on the 
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page called "Service Development Action Record." Formal documen- 
tation has been kept in the Weekly Progress Reports of the consul- 
tant. Also, two other records follow: these list some of the 
activities carried on by the District One Career Education staff 
in regard to Student Service and Formal Dissemination/Transporting 
Activities. Those materials that were revised and updated have 
been mentioned elsewhere in this report. 

Genera 1 Eva 1 uat i on — Component 2: 



Objective One — 2 

Object i ve Two — 1 

Objective Three- 2 

Objective Four - 2 



The charts following on the next few pages were discussed in the 
body of this report, Component 2, 
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Object Ivcb.l 



Need Identification Activities 

Action 

Target Initiated* 





)atc Group Activity ("Chronolocical) Outcome Yes No 


7-19-73 


B lack- 


Careers Directory information 


To reproduce in own 








Hawk 


ma i led. 


District 


X 






Tech. In 


5t . 








8-1-73 


D i s tri c 


L Preview State Public Ser- 


Viewed written suggestions 








une ana 
^BVTAE 


vice Announcements prior to 


qi ven , 


X 








rel ease . 








9-18-73 


WWTI Er 


Visit to discuss mutual 


Exchange of ideas 


X 






C 3 ree r 
Ed. Dir. 


proj ects , etc. 








10-11-73 


Advi sor 


f Discuss transportation of 


Acceptance of plan 6- 








. Commi t- 
tee 


act i vi ties £- plans . 


details to Advisory Comm. 


X 




10-12-73 


Field 


Discuss plans, finalized on 










Serv i ce 
Mtg. 


s 

. 10-19-73 




X 




10-30-74 


Field 


The "plans" brochure went 












Servi ce 
Mtg. 


to press, dissemin^ited via 














Area Coordinators 11-73 to 














area schools. 




X 






2- i 9-74 


CESA 6 


The Career Ed Coordinator 












Adm. 


made a presentation on our 














consultation services for 














their consideration. 




X 






7-23-73 


UW-Stou 


Graduate Class 


Need for Tour Gui de 


X 






8-3-73 


II It 


Dr , Gi Ibertson 6- class 


Ful 1 Tour (discussion) 


X 






10-1-73 


Ed. S. 


Disseminated Career Ed, mater- 










Class 


ials 


Reaction favorable 




X 




10-17-73 


Augusta 


Tour (Tour packets used) 
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Objective l|l 



Need Identification Activities 



Action 

Target Initiated* 
Date Group Activity (^Chronological) Outcome Yes No 







The following tour groups re 


:e 1 ved I nf ormat I on 










from Student Services (see b 


.3) 






' 10-29-73 


1 


Tour by Pepin High School 








10-30-73 


2 


Tour by Hudson High School 








11-2-73 


3 


Tour by River Falls H.S. 








rN5-73 


4 


Tour by Baldwin-Woodvl 1 le 








11-7-73 


5 


Tour by Baldwin-Woodvl 1 le 








11-14-73 


6 


Tour by Altoona High School 








11-14-73 


7 


Tour by Chippewa High School 








11-16-73 


8 


Tour by Siren Jr, High Schoo 


1 






1 1-20-73 


9 


Tour by Chippewa High School 








11-21-73 


10 


Tour by Cornell High School 








12-3-73 


1 1 


Tour by Menomonie High Schoo 


1 






12-14-73 


12 


Tour by Alma High School 










13 


Tour by River Falls High Sch 


ool 






1-15-74 


14 


Tour by Osseo-Fai rchi Id 








1-22-74 


15 


Tour by Cadott High School 








2-12-74 


16 


Tour by Stanley Boyd H.S, 








2-26-74 


17 


Tour by Chippewa Falls Hljh 


School 






2-27-74 


18 


Tour by Bloomer Junior H.S. 








3-22-74 


19 


Tour by Cameron High School 
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Objective b. 2 



Service Development Action Record 

Service Action Number (see b . 1 record) 

Date of Initiation: July ^97? 

Target Group: Tour Group*; 

specification of Action Requirement: 

np.vp.lnpp.d a Tnur GniHp park^t (tn hf* !i<;f>H fnr cf^w^ral 
types of groups) ^ action started week of July 9'^. 1^7;^. 
Subsequent meetings took place following initial meeting. 



Action Record by Date 



Date Action Outcome 



8-13-73 


Final staqes of the Tour Gui^ 


le 


8-20-73 


A.V. support needed for Tour 


Guide packet 


8-24-73 


Nametaqe readied on Mondsy n( 


^xt 


8-24-73 


Presented the Tour Guide to I 


Itudent Servi ces Dept . 


8-31-73 


Difficulties emerge In A.V., 


etc., support on Tour Guide 


10-1-73 


Delivered Tour Guide to C. 1 


leede. Assistant Directors, el 




for react i ons . 




10-4-73 


R. Bents stopped in for mor( 


I Tour Guides 


1-1 i-74 


Tour Guide Package (R) revi: 


►ed 
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Objective b. 3 



Student Service Activity Record* 



Date 



Target 
Croup 



Activity 



Outcome 



7-24-73 



Stout 



Project presentation 



Articulation/dissemination 



Grad. 
C 1 ass 



with other schools. 



8-13-73 



Project presentation 



Di ►trict 

1 5-73 On(S-l nse^vi ce Project presentat Ion 



Art iculation/disseniinat ion 



with District One Staff. 



11-8-73 Pr sscott 



Slide series & discussion of 



"FTTjh bch(^l 
c1 isses 



District One services 



Career Awareness 



11-12-73 Ca 



eer 



Project presentation and 



Articulation with CESA 6 



De ^e 1 op . 
CI Jss 



Orientation slide series 



(Andy Suess Instructor) 



with discussion 



Project awareness & District Dne Info 



11-14-73 Counselor:; Area school counselors. 



Disseminated products and 



Conf e 



ence 



LVEC's &• CESA personnel 



discussed items of common con ;ern 



program co-sponsored by 



District One-and Area "C" 



11-14-73 Car 



jer 



Menomonle & Colfax Career 



Effective career representation 



Nigit 



Night, Orv £- Art Kopp made 



presentations, slide series 



shown. 



]|-]9-73 Graduatis Presentation to Orientation 



Awareness, dissemination, articulation 



Class 



^ US-Ei: to Vocational Education class 



on p roj ect . 



11-29-73 Rotary 



Greenwood. Wis.. ''Orientation 



Publ ic Relations 



CI jb 



to District One presentation 



]-]5-7/| El Iswort i Slide series & discussion 



Career Awareness. 



> . C]a ;s 



of District One services. 



*Links to b.l and b.2 
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Objective b. 3 



Student Service Activity Record* 



Target 



2-I8-7U Giln 


lanton 


Career Education Orientation 


Orientation to Career 




Staff 


presentation. 


Education . 


Zt-22-7U St. 


Bedes 


S 1 i de series & discussion 


Career awareness/community 


Schc 




of District One 


resources unit. 


^22-7^ ETN 


Career 


Presentation on Career Ed 


Career Awareness. 


Ed C 


lass 


project to 50 grad, students 








throughout Wisconsin. 




k^2k'7k K-6 


Staff 


In-service presentation by 


Career Awareness. 


Ower 


-Withe 


e Orv and Ian Smith on Career 




Schc 


0I s 


Ed. project, activities In 








the classroom. 








All students who toured Distr 


ict One from IO-I7-73 recelvec 






Information In the form of fl 


yers and/or information from 






the Director of Admissions (s 


ee b.l). Also view data 






collected by the Data Process 


ing Dep^rt^nt ^or final 






tabulation. 








All those who received a Care 


ers Directory under Phase 1 


2-73 


ti 


8 page packet updates to the 


Careers Directory, follow-up 






with April Questionnaire on C 


areers Directory usefulness. 


11-73 


1 r 


38 page packet (I7 flyers - r 


ew format) 


11-12-73 




Meeting with Art Kopp on upda 


te of Careers Directory, 






"Referral Agency Brochure." 




1-11-7^ 




Tour Guide Package revised 




2nd Semester 


r 1 


Dissemination of Career 


'To be re-admlnistered to 9, 1 






Objective Analysis Survey 


grade students in following v 



I, 11 



^-7^ " 23 page-packet (14 flyers, new format) k yet to work on for Fall 

*Links to b.l aiul Claire 

9-17-73 
ETS~EO 



9-13 

63 



Objective b*^ 



Record of Formal Dissemination/ Transporting Activities* 



Dissemination/Transportation Practice 



Name of Item, Directory, Etc. 


Newsletter 


Newspaper 


TV 


Radio 


Orientation 


1. Sample packets (1972-73) 












continually sent upon request. 












2. Guide in ERIC (#ED-068-63U) 












information upon request, form 












letter (9-15-73) included this 












i nformat i on , 












3. Article on project 7-18-73 




X 




X 




Sept . , Nov. & into 197^. 












4. Public Service Announce- 












ments (VTAE) on Channels 












13 and 28 






X 


X 




■ ^ 

5* Special news items in 












Student Services Newsletter 












(monthly) 


X 










6. Component 5, Employer 












Survey Data delivered 2-15-7^ 












to CESA LVEC's for dissemina- 












tion to each community 












7. Articles by staff 












(f i rst (Quarterly) 


(\) X 


Eau Claire 
LeaderXX 




X 




8. Articles by staff 












^second (Quarterly 


(6) XXXXXX 


X 






( 7) other 


9. Articles by staff 














(third Quarterly) 


(6) XXXXXX 


X 






(13) other 



*Backyp evidence would consist of files of newspaper clippinRf;, Kad io-TV releases, 
etc. Tor each tally there sho\ild be a backup record, 
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Objective 



Record of Formal Dissemination/ Transporting Activities* 



>v.^).v Dissemination/Transport at Ion Practice 



Name of Item, Directory, Etc. 


Newsletter 


Newspaper 


TV 


Radio 


Orientation 


10, Attempts were made to obt 


ain T.V. cover 


ige of the M 


73 SI 


nriner wor 


<shop but news 


media said It was not Importan 


t . 










11. Sent Information to the f 


ol lowi nq aqenc 


es (fiver uf 


date? 




): this 


ccmld also be 


listed under b.3 above concern 


ing the Career 


» Directory. 








a. Bureau of Probation & Par 


ole 








One. Set 


b. Career Development Center 










One Set 


c. County Veterans Admlnlstr 


ation 








One Set 


d. Vocational -Rehab ! 1 1 tat I on 


Center 








Four Sets 


e. Department of Health S- Sq 


pial Services 








One Set 


f. Wisconsin State Employmen 


t Service 








Four Sets 


g. WIN (Work incentive) 










Four Sets 


h. Information £• Referral Ce 


nter 








One Set 


i2. 2-8-7^ Articulation effor 


ts with K-12 E< 


lu Clal re -(v 


Isit 


to 




Homer DeLong High School 


for viewing s 1 


de seri es) . 
























































































































1 

1 







*Backup cvidcMiro wnulc^ c.oiislsr of files of newspaper clippinp.r., Undio-TV rclcnscs, 
etc. For cacli tally there shn\ild be a backup record. 
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Component 3: — Assist and coordinate in field testing 1973 
workshop materials; provide consultant ser- 
vices to workshop participants, District One 
departmental staff and staff in other dis- 
tricts. 

An extensive amount of work went into these particular objectives 
of this component. Several forms were generated to document those 
contacts that were made with the staff at the Technical Institute 
during Phase Two, i.e., contacts which provided consultant services 
which were requested. The workshops held during the project's ex- 
- istence saw the development of many useful packages which recog- 
nized career education concepts and obj ect i ves at the post-secondary 
level. Those workshop materials that could be placed in the "Sample 
Packets," produced after each workshop, consisted of the written 
material; however, there were slide-tape presentations developed 
also. Throughout the year, staff at District One were contacted and 
helped in integrating their material into the classroom setting. 
This aspect of the Component met with more success as the academic 
year progressed and as other packages were utilized during the 
second semester of the 1973-7^ academic year. 

Work with the schools (K-12) in District One's geographic area, 
proved to be an objective which met with less than immediate success. 
The Career Education staff went to the surrounding schools to pro- 
vide consulting time when requested; however, not many requests were 
made. Those that were, have been documented in the records which 
follow this narrative. This parti cular idea still rema ins as a 
problem in furthering articulation efforts with surrounding schools. 
Nevertheless, this may be aided by the appointment of a Career Educa- 
tion and High School Relations Coordinator to a full-time position 
on the Technical Institute staff at Eau Claire following the project's 
termination. 

The basis for documentation of the effects of student outcome after 
being exposed to the career education curriculum workshop packages, 
existed during Phase Two of the project. This was discussed in the 
instrumentation section of this Final Report. The Career Education 
staff at District One and the Third Party Evaluator feel that posi- 
tive results have and will occur as reported from the data collected 
via the Career Education Questionnaire, (see Appendix (H)). 

The notes and materials gathered for documentation purposes have 
been extensive and alaborate. A sampling of a format used by the 
three consultants has been added to this component section. Others 
are housed at the project site. Activities that were somewhat con- 
nected with this objective have also been discussed in other sections 
of this report document. 
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Genera 1 Evaluation — Component 3.: 

Objective One — 1 

Obj ect i ve Two -- 1 

Objective Three - 2 

Objective Four 1 



The reader may refer to the Management Design System in the 
Appendix for the specific objective listings. 
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Objective C.3 



Record of ConsuICaCion 



Noted In C.2 



10-29-73 




X 


CI i f f Hermanson 


Sent info on how to obtain chart in 










' window di sp 1 ay . 


11-16-73 




X 


Stout Swap Shop 


Another articulation effort (good) 


11-20-73 




X 


Joyce M? tcliel 1 


sent her more information and another 








(E.G. Publ Ic Library) 


Careers Directory (beinq used) 


1 1-20-73 




X 


Earl Jaeger 


Requested materials for Careers 








Director, Mid-State 


Directory - he was seyit the informatic 








Tech. Institute 




12-12-73 




X 


1 an Smi th S- Margeret 


Took pictures of Kindergarten classes 








S torrs 


for Child Care Ass i stant flyer (artici 










latidn with K-12 aspect of flyer). 


1-9-74 




X 


Louis Davis 


Student - counseled on aspects of 










Placement and Career Education 








Dr. Mel Timmons 


Requested me to speak to the Gradual 








Phyll is Vi llac 


class in Curricuium at UW-Eau Claire 


*Also se 


J Activ 


' ty Lii 


ison Assignment Log. 




2-7-7^ 






Requested to deliver S| 


►eech on Career Ed to Thorpe High School 


2-18-7^ 


) 








2-19-74 


) 




Served on the N.C.E. C< 


>mmittee for Aquinas High School in 








La Crosse. 




2-18-74 






Also services requester 


i for Gilmanton High School, Orv took 








care of this. 




3-11-74 






Worked with Arlene Joht 


son's class, she requested services for 








giving students opporti 


nities to go through "Interview Process 








she wi 1 1 ask agai n i n 


he spring for me to do this again. 


f 3-18-74 






Spoke to Career Develop 


ment class at Tech One about Career Ed. 
Project 



3-21-74 



Went to Wausau to a Consortium meeting. 
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Component k: — Articulate with area agency and institutional 
personnel who provide consultation services so 
as to improve the coordination of the delivery 
of information and services. 

The aspects of this particular component focused on those areas 
of the career education project which called for further develop- 
ment of articulation with information agencies. It should be 
noted that the District One Technical Institute had already devel- 
oped and fostered the growth of many positive liaison contacts 
with area agency personnel. Career education since then has fur- 
thered this positive relationship as much as it possibly could in 
Phase One and Phase Two. 

Individual contacts were initiated and carried on quite success- 
fully with the area CESA agencies (Cooperative Educational Ser- 
vice Agenci es ; K-12) in this geographic region. As mentioned 
in a previous section of this report, Phase Two saw the continua- 
tion of the Counselor's Conference, a very useful articulation 
tool for all those involved in working with students at every 
level. Kindergarten through Post-Secondary. The evaluation of 
this articulation liaison activity was successful; the type of 
Post-Meeting Reaction Form used to decide this is located in 
the Append i ces , i.e., cited as Append i x I . 

Appropriate records of Liaison Committee Activity is cited in 
the following pages after this narrative in record form; as 
noted, there were several articulation groups which were initia- 
ted besides those that had been formed during Phase One. The 
Career Education staff members also represented the project and 
the Technical Institute at various functions and meetings when 
called upon; e.g., graduate classes. Lions Club, Kiwanis, school 
meetings. Consortiums, CESA Administrator's meetings, the Uni- 
versities, other Technical Institutes, and a Regional Conference 
on Research in Guidance and Counseling (Region V) in Chicago. 
Participation in other workshops was also requested and responded 
to. 

The Career Educat ion Consort i um meetings were well attended by 
the staffs of the Career Education projects throughout the state; 
state personnel were also present to reflect that level's views. 
This will continue next fall with a meeting already scheduled 
at La Crosse, Wisconsin, at the Western Wisconsin Technical Insti- 
tute. The University Liaison and District One Committee, initia- 
ted in Phase One, was continued into Phase Two; however, an invi- 
tation to meet with these people and schools did not materialize 
as we had hoped. The academic and political climate at the post- 
secondary level at this time is not conducive to furthering greater 
articulation efforts. A "Record of Further Liaison Activities," 
noted as Objective d.2, cites other articulation meetings held dur- 
ing the year. The reason for the dates on those two pages not 
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being exactly in chronological order is because of record- 
keeping and documentation being completed by two different 
individuals; nevertheless, it does indicate a sample of those 
activities which led up to the shelving of the Referral Agency 
Brochure developed in Phase One. If you refer to Appendix (C) 
in the Appendices, " The Assimilation Strategies" will put this 
i n to proper per spec t i ve . 

The Career Education Swap Shop initiated and developed by the 
University of Wisconsin-Stout in Menomonie, Wisconsin has been 
very worthwhile; there was much progress at the meetings towards 
developing greater articulation efforts between al 1 levels of 
different educational institutions. District One Technical Insti 
tute i s deeply i nterested and concerned that these types of meet- 
ings be continued after Phase Two is completed at the end of June 
197^. 

Genera 1 Eva 1 uat i on - Component k: 

Obj ect i ve One — 2 
Object i ve Two — 1 
Objective Three -- 2 
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Objective d.l 



Record of Liaison Committee Activity 



Liaisoa Committee N'arae: Career Education "Swap Shop" 



Date of Formation: 
Membership: 

Name 



October 19. 1973 



1. Kenneth Held 


University of Minnesota-Duluth 


2. Jeanne Ode 


CESA 5 (Elmwood) 


3. Cliff Stanford & Staff 


Eau Claire Public School 


4^ Orval Gabriel & Staff 


District One 


3^ Pat Wagner - Keith Frank 


University of Wisconsin-Stout 


6. Dr. Carlyle Gi Ibertson 


University of Wisconsin-Stout 


7, Al May - Lois Gi 1 1 i land 


Menomonie Public Schools 


3^ Andy Suess 


CESA 6 (Chippewa Falls) 


g Don Severson 


Wis. Dept. of Public Instruction 


IQ^ Gene Seefeldt 


Area "C" (Blair) 



1 1 . James Kissinger 

12. Bill WIeser 
13 i Duane Lones 
l4V Dr. Stevenson 



River Falls Public School 
CESA k (Cumberland) 
University of Wisconsin-Stout 



Date 


1 


2 


3 


A 


5 


6 


7 


8 


9 


10 


Others 


10/19/73 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X X 


11/16/7: 


X 


X 






X 


X 












1/18/7^* 






X 


X 


X 


X 


X 


X 




X 


X X 


2/13/7^ 


X 


X 


X 


X 


X 


X 


X 


X 




X 


Career Ed. 
SwaD ShoD • 



























































































































13 1^ 



Conference 
Stout 



*Ar.sumtHl minuu^': are f.torccl elsewhere. 

Jim Bowman, Tom Frisble and Ian Smith 
'fr/rk Jerry Scott 



Enu Clnirc 

9-17-73 

ETS-EO 
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Objective d.l 

Record of Liaison Cormnittec Activity 



Liaison Cotrjnittec Name: Career Education Consortium 



Date of Formation: October 6, 1972 


Membership : 




Name 


Representing 


1. Jim Fisher 


WBVTAE 


2. Orval Gabriel and Staff 


District One 




Fau Clalri" Publlr Schoo 1 s 


Charles BIngner and Staff 


Lakeshore Tech. 1 nst .-Sheboygan 


5^ Robert Pendelton and Staff 


WWTI-La Crosse 


6. Russ Paulson and Staff 


NCTI-Wausau 


7. Bob Meyer 


Wis. Dept . Publ Ic 1 nst rue t ion 


3. Carlyle Gi Ibertson 


University of Wisconsin-Stout 


9. 




10. 





Meeting Record*: 

Attendance 



Date 


1 


2 


3 




5 


6 


7 


8 


9 


10 


Others 


10/16/7; 


X 


X 


X 


X 


X 


X 


X 








Madison, W 


10/17/7: 


1 X 


X 


X 


X 


X 


X 


X 








Madison, W 


11/2/73 


X 


X 


X 


X 


X 


X 


X 


X 






Eau C lal re 


1/23/7^+ 


X 


X 


X 


X 


X 


X 










Sheboygan , 


3/21/7^ 


X 


X 


X 


X 


X 


X 


X 








Wausau, WI: 

































































































Eau Claire 

'•Asiiumfd nuMuLi'.'; ,irc ;;LorcJ elsewhere. 9-17-73 

ETS-EO 



ERIC 
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Objective d.l 

Record of Liaison Conunittce Activity 
Liaison Conunittce Name: University and District One Liaison 



Date of Formation: August, 1973 



Membership : 




Name 


Representing 


Jack Kearney 


University of Wi scons in-Eau Claire 


2. Dr. Wayne Kassera 


University of Wisconsin-River Fall 


3- Donald Osegard 


University of Wisconsin-Stout 


4. Orval Gabriel and Staff 


District One 


5. 




6. 




7- 




8. 




9. 




10. 





Meeting Record*: 



Attendance 



Date 


1 


2 


3 


4 


5 


6 


7 


8 


9 


10 


Others 


9/6/73 


Orv 


ca 1 le 


d eac 


1 rep 


'esen 


:at 1 v( 


I, no 


meet i 


ng ne 


eds at 


tills time. 


10/23/7: 


1 n V 1 


ta t lo 


1 to 


-ouns 


ilor'i 


; Com 


erenc 


e , ma 


ter 1 a 


Is and 


1 nformati or 




sent 


to e 


ach r 


2pres 


intat 


ve, r 


10 re; 


ponse 
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Objective d.2 



Record of Further Liaison Activities 



Date 


Target 
Group 


Activity Description 


Outcome 


6-11 - 23 

1 Q77 


CcSA. s and 


rarLlClpaLea in pieaenLdLiuiia 






A r*£>a Mr I I 


111 b UuifTje r wu 1 rs9MU|j. 


Articulation 




Eau Clai re 


Get acquainted meeting 


Ar t i cu 1 a t i on 




Counselors 






9-27-73 


CESA 6 


Meeting to discuss coordination 








and articulation of mutual 








activities. 





10- 1 D-73 


Career Ed. 


rresenvatton at uuvernur b 






Conso r 1 1 um 


Conference • 


Articulatic 71 and P.R. 


12-1 1-13 
1973 


Regional Con. 


Local, state and federal Career 






Research in 


Education personnel, 3 day 






Guidance and 


conference in Chicago. 






Counse 1 i ng 




"Show and Tel 1" 


12-20-73 


D i strict One 


riUJc^L pi CSCllLoL 1 L/l 1 


MWdrenebb, auppui l i ui lmci 




M rea d ua r u 




efforts * 


1-25-7^ 


Career Ed. 


Sheboygan, Wisconsin 


Art! cul at i on 




Consort i um 






2-13-7^ 


Career Ed. 


Stout - speakers and workshops 






Workshop 


to discu'JS future trends/plans. 




2^18-7^ 


G I iman ton K- 1 2 


Inservice presentation 


I nf orma t i ona 1 


2-19-7^ 


CESA 6 


Articulation presentation 


1 nformat i ona 1 




Administrator 


i 






Eau Claire 


Career Education presentation 


1 nformat i ona 1 




Lion's Club 






3-5-7^ 


Career Guidan 


:e UW-Stout presentation 


1 nformati ona 1 



Graduate Class 
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Objective d.2 



Record of Furtlicr Liaison Activities 



Date 


Target 
Croup 


Activity Description 


Outcome 


9-17-73 




Agency Referral Preparation 




9-20-73 




Received copy of Social Agency 








Directory from Art Kopp 




9-25-73 




Meeting with Gene Cockson, Infor* 








mation & Referral Center, Eau 








Claire (negative on Agency 








Referral D i rectory) • 




9-25-73 




Memo to appropriate staff re- 








garding update of Helpful High 








School Subject Chart and Referra 


i 






Agency Brochure, 




9-27-73 




Received information back from 








Ann Bauer and Sandee Christoffer 


jen , 


10-1-73 




Basically, focus the week on 








Agency Referral Brochure 








(dropping in priority) 




10-30-73 




No Information back from Gene 








Cockson on updating material on 








District One in his office. 




11-6-73 




Set meeting for next week on 








Referral Agency Brochure 




11-8-73 




See h»k for contact with various 




11-12-73 




agencies in area. 

Referral Agency Brochure is 








shelved. Meeting with Art Kopp 
on this. Its function has been 








assumed by other agencies. 





Eau Claire 

9-17-73 

ETS-EO 

9-33 



Component 5: Survey, update, develop and disseminate infor- 
mation about learning and career resources which 
are available in the industrial community of the 
area. 

The objectives of this component were completed quite success- 
fully. The development of the Employer Survey within the Career 
Education Department and the Research Office at District One 
was actually initiated during Phase One of the Career Education 
Project. At that time, "A Guide to Community Career Education 
Resources'^ had been developed which assessed various informa- 
tion about industries in the Eau Claire area. The Research Dir- 
ector at District One made contacts with the WISC Unemployment 
Commission for Industrial Classification to obtain further em- 
ployer information and data bank addresses for possible use during 
Phase Two of the project. The information to be gained consisted 
of field trips and tours that could be given at the industries, 
speakers who could be contacted, the setting up of possible coop- 
erative work stations in the local bus i ness- i ndus t ry sites, advi- 
sory committee sources and other helpful business-education endea- 
vors . 

The information gained was obtained by county listing with the 
type of business and the number of employees indicated. A sample 
matrix and survey form for usage in developing "local community 
resource guides" was also sent to area personnel. The actual 
dissemination of materials, form letters, etc., was furnished to 
the school district's LVEC's (Local Vocational Education Coordina- 
tor) via the CESA offices in the area. Originally this activity 
was facilitated by the presence of the necessary data which had 
been in storage within the Data Processing Department at the comp- 
rehensive center of the area Vocational, Technical and Adult 
Education, District One. The availability of this material at 
the comprehensive center came as a result of a compilation of all ^ 
the business and industries, both manufacturing and non-manufacturing, 
by the Research and Planning office of District One. This material 
had been compiled originally in 197' and has been updated inter- 
mittently since that time so that this particular employer survey 
data was current (as of January, 1973). The entire process will 
be in storage and be constantly updated by the Research Office; 
its availability to the area schools presently exists as it will 
in the future. 

Thus, the inventory has been designed, adapted, and sent out via 
CESA and its LVEC's. Summarization, publication and di sseiTsi nat i on 
of information about career education, resources in the business 
and industry realm has been completed. Now, in evaluating this 
component by regarding its usefulness to agencies and individuals, 
the following results have been documented. Following this nar- 
rative is the form, "Utilization of Materials," which was sent to 
those individuals who could best do the evaluation; the actual 
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material was rated according to the information compiled below. 
All thirty-five (35) public school districts responded to the 
quest ionnai re. 

Component 5 : (Usefulness of Material Rating Scale) 

N=35 (those that responded to the questionnaire) 
Employer Inventory Work Station Sources 



a. 1=28 


80% 


a , 


1 = 19 


5h% 


b. 2=05 




b. 


2=o6 


17% 


c. 3=0 


03% 


c. 


3=01 


03% 


d, k=0 


03% 


d. 


if=-9 


26% 


Field Trip and 


Tour Sources 


Advisory Committee ' 


a. 1=25 


71% 


a . 


1=20 


57% 


b . 2=08 


23% 


b. 


2=0 


00% 


c. 3=01 


03% 


c . 


3=01 


03% 


d. k=0] 


03% 


d. 




^0% 


Resource Materi 


als Secured 


Job Information 




a. \=2k 


69% 


a . 


]=0k 


11% 


b , 2=0k 


1 1% 


b. 


2=2k 


69% 


c. 3=01 


-03% 


c. 


3=01 


03% 


d . k=06 


17% 


d. 


k=oe 


17% 


Speaker Sources 




Other 






a. 1=20 


57% 


a . 


1 = 19 


5^% 


b. 2=08 


23% 


b. 


2=00 


00% 


c. 3=01 


03% 


c . 


3=00 


00% 


d . k=06 


17% 


d. 


k=00 


00% 



Genera 1 Rat ing of Component 5.: 

Obj ect i ve One — 1 
Obj ect i ve Two — 1 
Objective Three 2 



o 



9-35 



85 



UTILIZATION OF MATERIALS 



••Number of Communities 
ito Which Disseminated 

rn (2) 


; Used in Original Changed Not 
• Form Somewhat Used 

: (3) (M (5) 


1. Lists of Addresses 

2. Survey Form ; 

3. Recording Chart 

"^The sum of columns 3t ^^S- 5, 
should equal column #2 





























USEFULNESS OF MATERIAL 

DIRECTIONS For Rating This Survey; 

Check each item according to usefulness; (1) very helpful, (2) somewhat helpful, (3) not 

helpful, and W not applicable at this time. 

MATERIAL RM\HO 

Employer Inventory 

Field Trip and Tour Sources 

Resource Materials Secured 

Speaker Sources 

Work Station Sources 

Advisory Committee Sources 

Job Information 

Other 



Suggestions and/or comments: 
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Objective c.l 



Record of Resource Inventory Activities 

; D.Ttes of 

Activity Conduct* 



Type of Activity 


Initia- 
tion 


Progress 


Comple^ 
t ion 


Comment 


6-2-73 Wayne Gossmar 


, Execut 


i ve Secre 


:ary of 




Eau Claire CY 


amber of 


Commerce 




Addressed the 1973 Summer Workshop 


8-23-73 (iuestionnai re 


s being 


studied 




Wayne Atkins and Orv Gabriel 


8-27"73 Q.uestionnai r€ 


s being 


studi ed 






10-3-73 Wayne Atkins 


is verif 


^Ing and 


jpdat i ng 


the Wisconsin Unemployment Commission 


(industrial c 


lass i f i c 


ation) da 


:a for m< 


iling addresses and other information 


which may be 


useful i 


T a surve 


^ in 10 ( 


if our 11 county areas. 


1 1-28-7^ S. 1 .C. being 


updated . 


Survey 


doubt fu 1 


but bibliography of employers by 


county is a F 


OSS i bi 1 i 


ty. 






2-5-7^ Letter and mj 


ter ia 1 s 


cleared w 


ith apprt 


>priate district staff. These 


materials she 


uld be r 


eady earl 


/ next W( 


tek for distribution to area 


LVEC's. 










2- ]5-7lf A 1 1 mater i a 


s d i s s err 


inated to 


LVEC's 


n CESA 5, 6 and Area "C" for local 


imp 1 emen tat 


on . 













































































































*StaKBcrciJ entries tor first thrcu coUmns. Eau Clniro 

9-17-73 
ETS-EO 



9-37 

ERIC 



D i ssemi nat i on : 



The whole concept on dissemination of products and ideas of the 
career education movement at Eau Claire focuses on an extensive 
array of activities. As discussed in Component 2 of this section, 
activities during the project have enlightened a rather diverse 
group of peoples. The enthusiasm and earnestness in which dis- 
semination was carried out by the staff was commendable. 

Products produced in Phase One and Phase Two were released and 
sent to those who made requests. They ranged from counselors, 
administrators, and teachers in the area, to people on similar 
projects throughout the nation. Calls for group presentations 
by the Career Education staff were also given judicious atten- 
tion. The constant requests for the slide presentations on Dis- 
trict One, developed during the Career Education project, necessi- 
tated the duplication of the slides and tape for greater utiliza- 
tion and better response on our behalf. 

Articles were published in the local news media and the District 
One newspaper and newsletters. The Gui de developed in Phase One 
was entered in the ERIC System during Phase Two (#ED-068-63^0 - 
Updates to the Careers Directory had greater diffusion during 
Phase Two. Local agencies, schools, etc., were kept on a mailing 
list; and, periodic updating packages were sent when they were 
comp 1 eted . 

It is also a hope of the Career Education staff at District One 
that the process and ideas developed in Phase Two have been dis- 
seminated besides these products. During the last two years, this 
has been one of the prime motivating factors for the project staff; 
it has been successful thus far and it is hoped that it wH 1 continue 
in the future. 
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Transportabi 1 i ty : 



Generally speaking, the transportability of any product has to be 
viewed from the standpoint of cost. In that regard, during Phase 
Two the Technical Institute proposed a budget cost breakdown by 
components as indicated on the chart on the following page. The 
financial support given by the local institute and that given by 
the federal government has been appropriately designated by columns. 
The VE-VE-S form (WBVTAE form) which follows the cost-component 
chart indicates those totals for specific accounting areas which 
the Institute keeps for their records. Revisions were suggested 
to the State level offices in May, 197^. (On VE-VE-S form and nar- 
rative justification.) 

The products developed during Phase One and revised, edited, and/or 
updated during Phase Two are, indeed, transportable. This has been 
indicated in the discussions for each component and is also indicated 
in each product?s future use by the "Assimilation Strategies Model'' 
placed in the Appendix (Appendix C) . 

In other parts of this Final Report indications have already been 
mentioned about the ideas and processes that have proven valuable 
to others when used; it is felt that in the future this aspect of 
the project will have more ^meaning for others when utilization of 
career education process and ideas are more fully implemented by 
other leaders in the educational field. 
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Proposed Budget (Revised 5-1-73) 
VIAE District One 
June 1 , 1973 - June 30, 197^ 



Personnel Costs & Employee Benefits 
A. Director 

Two Consultants 



B. 
C. 

D. 



Employee for development of special 
mater i a 1 s (med ia speci a1 i st /photo- 
grapher) 

C 1 er i ca 1 , one fu 1 1 -t ime secretary 
part-time for printing materials 



E. Employee benefits 

F. Workshop fees 
Travel 

Supp 1 i es & mater i a 1 s 



4. Communications 

A. Printing, guides, directories, 
handbook 



B . Telephone cal 1 s 
C. Postage 
Services 
A 



Space & equipment for offices, 
workshop 



B . I n-Service 

C . Evaluation 

D. Advisory Committee Expenses 



Component- 

(1-5) 
(1-5) 

(2,3, & 5) 

(1-5) 
(1-5) 
(3) 

(2,3, & 5) 

(2,3, & 5) 
(1-5) 

(l,2,i+ & 5) 

(1-5) 

(2 & 3) 

(1-5) 

(1-5) 
TOTAL BUDGET 



Federa 1 
Share 

$16,500 
28,500 



10,000 

5,500 
5,500 
7,000 
1 ,300 
13,887 

1,5^+9 
i+50 
600 



1 ,000 
5,000 

150 



$96,936 



Loca 1 
Share 



$ 2,500 



2, if 00 



2,900 



i+50 



2,500 



50 



$10,800 



'^^Budget itens are related to all components; however, 
those indicated represent the major area of concern. 
'-'-Travel related to all components of this project but relates mainly to efforts 
of dissemination information to other school districts and transportability. 
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vocatioii.vl education aCt 

FIM/j;CTAL ?F.?ORT 

VE-VE-J (kcv. 10/71) 



1. Project No. 01-0?9-151>3i4 



Career Educr.t'on 



2. Project Title 

3, a. Budget Jlunber ^ 

ProTJosal Revision 



b. Expenditure Report Nirabcr 
Partial Final □ 



4. 

5. 



7. 
8. 
9. 



10. 



11. 



Report Period 



Frcna 



June 1, 1973 



To 



Juno 30. 197-^. 



SALAJIIES 

a. Supervisory 

b. Guida.\ce Cour.aallng- 



Anornt 



Total I 



Clericcl- 



• ?-':?i"!0.r.o +^00.00 

• 17500,00 -400.00 



d. CucCodicl 

e. Inotructionsl ■ 

f. Other Supporting Salaries Ite3iized~ 



orK s.ioo 



SCCO.CO +1000. 0C$ 79100.00 



Employee Benef its57CO. 00 + 200.00 



EQUI?^•^£:NT 

a. Repairs t Services 

b. Rantal of Instructional Equlputint- 

c. Instructional Equipziant 

d. Other Capltel Expenditures 

CONSTRUCTION 
TRAVEL 

INSTRUCTIONAL KATERi;j.S AND SUPPL'^ES 

a. Audio Visual Aids 

b. Reference Books ■— r 

c« Ter^tboolca ar.o. Work Books 

d. Supplies £i-.d >ki£erial8 



OTHER COSTS 

a. Rental of Space - Not in Bullding- 

b. Utilitieo 

c. Other Costs Itemized 

TOTAL COSTS 



12. Federal Funds 

13. Matching Funds 

lA. TOTAL COST 

District Director 



2300.00 -2700.00 2300.00 



11486,00 -rll486.00 



eCCO.OO -10486.00 17486.00 



2500.00 

1330,00 + $00,00 



5000.00 -1000.00 8850.00 
$ 107736.00 
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10 



1 
X 



$ 96936.00 
10300.00 
$107736.00 



Agency Administrator 



Date 
Date 



Mny 20, 1974 



Wioconsin Board of Vocational, Technical and Adult Education 
^^••fion, -V/isconoin 53703 
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50 Due to salary incrcpses January 1, 197A an additional $A00.00 
is needed to cover the 2 consultants salaries. This is being 
transferred fron 5C Clerical Salaries v;hcrc there is a surplus. 

5F Due to rdditional participation in the vorkshop and also increases 
in fringe benefits an additional $1,200.00 is being transferred 
froai travel, 

9A Orginally the Audio Visual Aids and supplies and materials were 
conbined end reported totsl'^y as supplies and materials. This 
transfer is separatiri^j them into the 2 areas. Aleo the $1,000.00 
in-service cost is being transferred fron IOC Other Cost. 

103 An edditionsl .$900.00 Is needed to cover the monthly phone rental 
on the A phones that are used in the Career Education Department, 
This is being transferred fronj travel. V.e are requesting 
permission to transfer the monthly phone rental for the period 
from July 1, 1972 through June 30, 197A at this time as this was 
not claimed on last years Career Education Project. 
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Joint MnnagcMuent - Pub J xc School and Post-Secondary 

As indicated earlier ir. this report, the Eau Claire Public School 
District vas engaged in curriculum revisiori and the integration of 
career education concepts into the instructional program for several 
years. Among the early efforts was the development of high school 
vocational education programs (Capstone courses). District One 
administrators and staff provided assistance and counsel to public 
school personnel during this formative period. Since the establish- 
TD-ent of high school vocational education programs, advisory corajnittees 
have been shared by both institutions. In addition, the public schools 
vocational coordinator and District One administrative personnel have 
worked together on matters of mutual concern. 

This project, because of its kindergarten- through-adult scope, 
has increased the joint working relatioiish3.ps between the two agencies. 
The career education staff and other key administrative personnel 
from both institutions have held several joint meetings. In addition 
to discussions relating to the project, these meetings have resulted 
in Improved program articulation and the establishment ofi advanced 
placement in some District One programs for graduates of high school 
vocational "Capstone" programs* Other indirect benefits resulting 
from the joint management meetings of career education staffs were 
the free exchange of ideas relating to educational philosophy and a 
mutual understanding of the problems encountered by each institution. 
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Chapter 11: Evaluation Summary 
This chapter and Appendix J have been prepared by 

Daniel P. Norton 

representing Educational Testing Service. It is hereby submitted 
to the Board of Vocational, Technical and Adult Education of the 
State of Wisconsin as the third-party evaluation report for the 
Career Education Project at Eau Claire, Wisconsin. The approved 
Grant Number, OEG-0-73-2964, Project Number V361004L, 0^ initi- 
ated through a joint ad hoc connnittee of the Board and the Depart- 
ment of Public Instruction. It was preceeded by Grant Award 
OEG-72-0921, Project Number 01-038-153-212. The project was con- 
ducted within and by the Eau Claire public schools and the District 
I Vocational and Technical Institute. 



August 1974 
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FINAL THIRD-PARTY EVALUATION REPORT 
to 

Wisconsin Board of Vocational, Technical and Adult Education 



Abstract 



Third-party evaluation efforts consisted of critical review of 
the objectives of the project and ideas for their measurement, the 
preparation of devices by which to collect information, site visitation, 
data processing, summarization and the writing of this report. The 
Eau Claire Career Education Project was conducted in accordance with 
the organization plan proposed for it. The summary ratings prepared 
by project staff to describe the success of project components provide 
reasonable assessments of the projects' accomplishments. 

The general evaluation plan called for information collection from 
students, parents and teachers. It also called for development of 
record systems for project management and monitoring- Outcomes of in- 
formation collection suggest students in Eau Claire public schools 
hold very favorable attitudes with regard to work and careers. Ratings 
of guidance functions suggest marked improvement occurred over the past 
year. More parents of fourth and eighth-grade students reported con- 
versations about careers with their children than a year earlier; this 
can be attributed to the project. Additional materials were developed, 
new instructional units were prepared, there was broadened staff in- 
volvement , 

The project can note many successes. There is for example, some 
indication that attitudes of students in the Technical Institute were 
improved as a result of use of new units developed by its teachers. 
It also faced problems. The staff of the Technical Institute Component 
were unable to have large scale field involvement in elementary and 
secondary schools of the region nor is it clear how much emphasis on 
career education will be maintained over time in the institution. The 
Eau Claire Schools Component has more often found instruction by theoret- 
ical discussion to be necessary because real career experiences could 
not be provided. These and other important problems have been recog- 
nized by staff members who attempted to respond to them as the project 
proceeded - 

Personnel of the two components worked well together. Materials 
that were developed will continue to be used. Emphasis on career 
education has been broadly adopted in Eau Claire public schools. Many 
teachers and administrators in the Area One Technical Institute now 
exhibit interest and commitment to its goals. This re arch and 
development project has produced a great amount of information much of 
which invites close examination by readers. 
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1. INTRODUCTION 



This document has been prepared for insertion as a chapter of 
the final Proiect V3610046 report prepared under Grant Award 
OEG-0-73~2964. It consists of sections dealing with: 1. evalua- 
tion activities in general, 2. management performance, 3. outcomes 
of administration of instruments, 4. evidence of goal/objective 
attainments, 5. agency impacts 6. cost and transportability, and 
7. summary and recommendations.. The report is accompanied by an 
appendix (Appendix J) in which most instruments used for data col- 
lection and response summaries are brought together. 

The contents of this document were reviewed and discussed with 
project staff members prior to their final assembly. They have 
been prepared with the belief they may meet a wide range of reader- 
ship requirements. To this end, the separate sections on data de- 
rived from instruments (Section 3) and evidence of goal-objective 
attainment (Section 4) were prepared. Project staff were outstand- 
ingly cooperative with the third-party evaluation effort. Their 
frank and open comments and willingness to seek useful sources of 
information are deserving of our gratitude. 
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2. EVALUATION ACTIVITIES 



a. General Approach 

When this project was begun in 1972 the project staff did not 
have clear ideas about the types of performance indicators that 
would be appropriate for their intended goals and objectives, be- 
cause existing formal instrumentation of established validity for 
career education evaluative purposes was almost totally lacK^ng, 
it was evident that large scale pre- and posttesting of the type 
that is frequently undertaken for field research projects could con- 
stitute a waste of resources for evaluation. From these considera- 
tions it was decided that commitments to formal data collection 
should be made with caution and should be made contingent upon con- 
tinuing review of project goals and objectives. 

Existing sources of data were carefully sought out during the 
first year. Search was also made for instruments that might be ap- 
propriate for the project. At the conclusion of these efforts a 
longitudinal evaluation strategy was adopted. Details of this 
strategy and the reasons for its consideration were separately pre- 
pared for inclusion as Chapter 7 of the complete report in which 
this chapter is to be bound. This approach emphasized (1) the bene- 
fits to be derived from longitudinal evaluation strategies, (2) the 
need to seek evidence of student benefits from very specific program 
activities, (3) the difficulty imposed by high mobility of post sec- 
ondary populations and particularly those in technical institutes, 
and (4) the constant need to avoid possible false conclusions of 
negative or negligible program impact through the use of insensitive 
or invalid instrumentation. 

During the current project year it was possible to continue to 
use the longitudinal planning of one year earlier and to augment it 
with new instrumentation and procedures likely to make continued 
longitudinal evaluation profitable after conclusion of existing 
funding. The section on instrumentation which follows, closely de- 
scribes instruments in continued use and additions to the former 
list. However, the most important advance in evaluation occurred as 
a result of greatly improved conceptualization of functions of the 
Technical Institute Component and adoption of linked management 
practices. New reporting forms were developed to give structure to 
the management of the component. Thus efforts to maintain concern 
for longitudinal outcomes and improve planning and monitoring func- 
tions were most characteristic of second year evaluation activities. 



ERIC 



b. Goal Setting 



During the first year project objectives were lacking in opera- 
tional specificity. Considerable effort was expended to seek sharp- 
ened meaning for them and to relate both management planning and 
evaluation to each. The first year was successful in that partial 
refocusing and restatement of goals and objectives was accomplished. 
Progress in goal setting during the current project year did not oc- 
cur through improved statement of objectives. Instead it occurred 
through improved linkage of project activities to objectives pre- 
pared during the first year. The project became more goal focused; 
in the case of the Technical Institute Component, explicit relation- 
ships were established between stated objectives and the activities 
of its staff. 

e. Instrumentation 

During the preceeding year of project funding (V261027L) an 
extensive effort was made to find prior-to-project sources of data 
that might be used to establish time series lines for evaluative 
purposes. A large amount of data vas found that had at least margin- 
al potential for project use. Ten instruments were subsequently pre- 
pared and used during the 1973-74 funding interval. In this section 
a discussion of four instruments that were continued in use and three 
new instruments also specially prepared for project use is presented. 

Several points must be made with regard to a feature common to 
the instruments. It is that item formatting and questionnaire lay- 
out were, when data was available from prior use of the items, kept 
in the closest possible layout to the prior instrument. As a result, 
the instruments do not always have characteristics to be sought in ap- 
pearance, instructions are not always as clear as they might have been 
some items are included even though they were thought to have low util 
ity for the current project. It must be hoped that benefits gained 
from the use of instruments of this type to establish longitudinal re- 
lationships outweigh the benefits that would have arisen if completely 
new layouts had been developed. 

The many lesser data collection forms that were used do not merit 
inclusion in the current report. Therefore Appendix J, to which the 
following descriptions can be related, contains only the seven devices 
of greatest importance . 

(1) Career Education Workshop Questionnaire (1974) 

This questionnaire was prepared for administration to 
persons in attendance at the 1974 Summer Workshop. 
It contains Part A, intended to elicit information for 
general planning of the subsequent workshop. Part B, 
intended to assess the effectiveness of specific fea- 
tures of the Workshop, and Part C, having concern for 
selected personal reactions to the workshop. The in- 
strument was prepared as a revision of a similar in- 
strument used for workshop evaluation the two previous 
years. It was intended to be submitted to partici- 
pants on the concluding day of the workshop. ■ 
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(2) I^ipil Qup.Gtionnaive 



This brief two-page instrument was prepared in 1972-73 
by the third-party evaluator in collaboration with 
staff members of the Eau Claire public schools compo- 
nent. It consisted of four background information 
items having concern for sex of student, the school in 
which they were registered, grade level of registration 
and a self-assessment of the type of student they might 
believe they were. One item requested information 
about the number of visits by people to the classroom 
of the student. In addition, there were 12 items 
thought to have potential for learning about the stu- 
dent's feelings about school and the general impact of 
the career education program. Six of the 12 items were 
similar or identical to items included by the WDPI Coor- 
dinator in his development of the Student Opinionnaire. 

Several of the items of this instrument were acquired 
from a more extensive device prepared by the Institute 
for Educational Development for use in the Comprehen- 
sive Career Education Model Project. Because the rea- 
soning of that agency favored administration of the 
instrument to students at the fourth and eighth-grade 
levels, this instrument was prepared for use at the 
same levels. It was, therefore,* intended to be simple 
and brief in its format so that younger children would 
not have difficulty responding to it. 

(3) Student Questionnaire on Guidance Services 

This instrument, which is referred to in the singular 
even though it consisted of two parts having separate 
origins and use, was prepared for administration to 
students at the tenth and twelfth-grade levels. The 
front of the instrument, which was administered only 
to tenth-graders , consisted of background"- questions fol- 
lowed by six items that had previously been used by Eau 
Claire public schools to study the effectiveness of 
their guidance services. While its prior use had been 
in 1971, two years before the start of this project, the 
six items seemed highly appropriate for evaluation of 
the status of student attitudes toward the guidance pro- 
gram. Therefore, they were renumbered and presented as 
originally submitted two years earlier. 

On the back of the instrument were items administered to 
a sample of students in the Eau Claire public schools at 
the twelfth-grade level in Spring, 1972. Four items, one 
having 14 sub-items, were selected from an instrument by 
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Christof f ersen for inclusion in the new device. They 
were renumbered but retained in the format used for their 
original presentation. Their function was to elicit in- 
formation about student plans for careers after high 
school, about the degree of certainty of their first ca- 
reer choices and about the sources of influence involved 
in their career decisions - 



(4) Parent Questionnaire 

The Parent Questionnaire, which was closely related in 
its content and attentions to the Pupil Questionnaire 
described earlier, was a three-page instrument. Its 
placement for use at the fourth and eighth-grade levels 
paralleled the usage earlier initiated by the Institutes 
for Educational Development. The items were largely 
drawn from lED instrumentation for the Comprehensive 
Career Education Model Project but additions and modifi- 
cations were suggested by Eau Claire public school staff 
and the WDPI coordinator. The resultant instrument 
kept, after exclusions, single items to determine family 
size, parental aspirations for the child, parental con- 
^J3act with career education program materials and outcomes. 
Also included were twelve items having concern for the 
general attitudes of the parents. The instrument was pre- 
pared for distribution to pupils in the classroom. How- 
ever, as will be noted later, it was for the second year 
mailed to a sample of parents. 



(5) Teacher Questionnaire 

A Teacher Questionnaire was prepared for submission to 
all fourth and eighth-grade teachers in the Eau Claire 
public schools. This instrument also derived much of 
its content from a prior instrument by the Institute for 
Educational Development for the Comprehensive Career Edu- 
cation Model Project. It was prepared in the same col- 
laborative manner as the Pupil and Parent Questionnaires. 
The first six items sought to elicit information about 
the backgrounds of teachers, including their work experi- 
ence. Item 7 had concern for types of career education 



■^andee Kasmo Chris toff ersen, "A Study of Audio-Visual Needs as They... 
Relate to Presenting an Effective Public Information Program about 
VTz\E Career Opportunities in District One'* (Final Report Project 
No. 19-019-151-222 C). Menomonie, Wisconsin: Center for Vocational 
and Adult Education, University of Wisconsin-Stout, June 30, 1972. 
p. 67 . 
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activities in which the teacher may have participated. 
In addition, the same twelve items administered to par- 
ents about their general attitudes were included. The 
total instrument was prepared for distribution to teach- 
ers by project staff and was returned to the Eau Claire 
public schools central offices for transmission to the 
Evaluator . 

(6) Cccveev Education Questionnaire-OG 

The Technical Institute Summer Workshop of 1973 was 
conducted to enable faculty members to prepare mate- 
rials for use in their classroom. Use of the materials 
could not follow a true experimental paradigm but it was 
hoped that students who were in classes where the units 
were used would benefit from them and possess new atti- 
tudes and understandings. Therefore, through inter- 
actions between project staff members and the evaluator 
the Career Education Questionnaire-OG was prepared for 
pilot administration to students at the conclusion of 
the first and second semesters. It contained a total of 
16 items having concern for student attitudes and experi- 
ences preceeded by five questions to permit classifica- 
tion of respondents. Linkage to other information ' 
sources was sought. All questions and items were pre- 
pared for specific use in the project and had no known or 
referenced antecedents. 



(7) Student Follow-Up Questionnaire - Part 2 

The Student Services Department of the District One 
Technical Institute, in collaboration with the Wisconsin 
Division of Vocational and Technical Education, each 
year conducts a follow-up of students who have left the 
institution after the preceeding year. Because long 
range evaluation of a career education program at the 
technical institute level requires careful follow-up of 
enrollees it was decided by staff members and the evalu- 
ator that baseline follow-up information would be sought 
in 1973-74 even though the resultant information might 
not have immediate objectives-related use. Therefore, a 
"Part 2" was prepared for addition to the instrument 
that was already scheduled for distribution. 

Items for Part 2 arose from a variety of external sources 
and from internal development. They most closely re- 
semble selected content of instrumentation first used by 
the Illinois Division of Vocational and Technical Educa- 
tion for follow-up of occupational education programs 
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in that state. 



The purpose of the survey items was to establish con- 
nections between statements of career adjustment sub- 
sequent to enrollment in the Technical Institute and 
their curricular experiences. It was judged likely 
that effective development of curriculum modules 
should result in changes in later judgments of per- 
sonal career adequacy and the instructional program, 

d. Data Colleotion 

The Career Education Workshop Questionnaire (1974) was distributed 
by project staff at the conclusion of the workshop conducted by the 
Technical Institute Component. Instruments were accompanied by a cover 
letter from the third-party evaluator requesting the cooperation of 
workshop participants in the completion of the questionnaire. Each 
participant also received a stamped envelope addressed to the third- 
party evaluator in which to return the completed instrument. The ques- 
tionnaire was returned by 14 participants. This low response rate is 
consistent with earlier low rates for Technical Institute Component 
staff members. 

The Pupil Questionnaire was distributed in all fourth and eighth- 
grade classrooms in the district in May 1974. Its distribution was 
handled by public school component staff members. There were 777 us- 
able questionnaires returned at the fourth-grade level and 789 at the 
eighth-grade level. These response rates were approximately 96.3 per- 
cent and 85.7 percent of the 807 and 921 students reported to have been 
enrolled at those grade levels at the time of administration. 

The Student Questionnaire on Guidance Services was distributed to 
students in grades ten and twelve by Eau Claire public school staff 
members in May 1974. There were 689 usable questionnaires at the tenth- 
grade level and 525 at the twelfth-grade level from 933 and 644 stu- 
dents enrolled in those grades, respectively. The distribution of this 
instrument was complicated because al] students were never present at 
any one class setting. Therefore, its distribution was, for the second 
year, through classroom teachers in physical education and biology. 
This pattern of distribution introduced bias in the responses of stu- 
dents due to the fact that students not present in those classes at the 
time of distribution or students in classes of instructors who omitted 
the distribution of the questionnaire must be presumed to be different 
in some manner than those who responded. This must be' kept in mind as 
the response rates (73.8 percent for the tenth-grade and 81.5 percent 
for the twelfth-grade) are noted. 



^For information about instrumentation used there inquiries may 
be directed to Dr. John Klit, Department of Vocational and Technical 
Education, State of Illinois, 1035 Outer Park Drive, Springfield, 111. 
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Mailing lists are maintained in the central offices of the Eau 
Claire public schools. For the second year, the third-party evalua- 
tor selected from those lists a random sample of approximately one- 
third of all fourth and eighth-grade parents on them; the total num- 
ber of parents drawn in the sample was 581. Of these, a first and 
second followup mailing of the Parent Qiiesti^ynnaire elicited responses 
from 422, or 72.6 percent of the total. 

The Teacher Questionnaire was distributed to and returned by 39 
teachers at the fourth and eighth-grade levels in May 1973. Its dis- 
tribution was handled by the Eau Claire public schools; it was re- 
turned to their administrative offices prior to transmission to the- 
third-party evaluator. 



The Career Education Questionnaire-OG was distributed by teachers 
and Technical Institute Component staff members to students in classes 
where new career education materials were used. The materials, prod- 
ucts of the 1973 Summer Workshop, were prepared for specific classes. 
Most of the classes were taught during the first semester; a smaller 
fraction was used in the second. 

The instrument was distributed to students in December 1973 and 
May 1974. In addition to those who were enrolled in classes where 
units were. used some students in classes judged to be similar but 
where new units were not used were also asked to respond. An effort 
was made to keep the teacher constant as a selection factor and also 
years- in- institution but it must be acknowledged that the comparison 
groups that resulted were not fully comparable to those where units 
were used. Responses were received from .277 "treatment" and 356 
"comparison" students in December and 349 "treatment" and 88 "compari- 
son" students in May. The May group contained an unknown number of 
students who had been included in December. 

The Student Follow-up Questionnaire-Part 2 was distributed as part 
of the general mailing of follow-up material handled by the Student 
Services Department in October 1973. A letter and twelve item ques- 
tionnaire constituted the basic mailing which went to each grade and 
also other students who had discontinued their education at various 
times during the previous year. A second and third letter was sent 
out approximately two and four weeks later respectively, to all who 
failed to respond to the first distribution. The number of students 
from whom information was sought was 725. Of this number 620 (86) 
percent responded in whole or in part by the time data collection was 
terminated. ^ 



% Summary of the general information has been published in "A 
Followup Study — 1973 Graduates", Student Services Department^ 
District One Technical Institute^ Eau Claire, Wisconsin. 
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e. Data Processing 



Data processing for all instruments was received and processed 
by Educational Testing Service. Workshop questionnaires were not 
keypunched, but were processed by hand. Data for each of the other 
instruments was transferred to punch card prior to general analysis 
through the use of the Bio-medical Computer Programs (BMD) prepared 
by UCLA and available for use at the Vogelback Computer Center of 
the Northwestern University, 

Data analysis, had primary concern for the preparation of summary 
percents but large numbers of other analyses, in particular Chi- 
square computations, were routinely acquired. The latter computa- 
tions were requested to identify group differences that might exist 
between sexes and among grade levels and buildings. Also, in the 
case of the questionnaire for parents, analyses were performed to de- 
termine what differences might exist among the responses of different 
subsets of the respondent group. One such subset of particular con- 
cern was the group of latter respondents whose attitudes were poten- 
tially quite different from those of earlier respondents. 

Results of analyses are reported for each instrument in the spe- 
cial section which follows later in this report. 



1C 
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3. MANAGEMENT PERFORMANCE 



a. Staff Ovgmization 

The organization chart for the Eau Claire research and develop- 
ment project in career education has called for the formation of a 
joint coordinating committee consisting of four members: (1) The 
WDPI Career Education Coordinator, (2) A WBVTAE Career Education 
Coordinator, (3) A Local Project Director and Placement Officer 
from the Eau Claire public schools, and (4) A Local Project Director 
from the District I Technical Institute. The local project directors 
were responsible to their respective institutional superiors and all 
project staff were accountable to the project director. Dr. Lehrmann 
of the WBVTAE. The Eau Claire public schools were in turn to employ^ 
three career educational counselors /consultants ; the Technical Insti 
tute was to submit two and then three additional positions to the 
WBVTAE for approval as workers in that project component. 



h. Functional Staff Relationships 

Each of the positions listed in the original organization chart 
was, if originally vacant, promptly filled. Working staff relation- 
ships were, over the full duration of the project, essentially those 
just described. The three career education staff members in the pub- 
lic schools reported to the local project .dii'ector who was a long- 
time employee of the district and was deeply Involved in its prior 
efforts at career education. He was able to rapidly acquire neces- 
sary authority to carry out responsibilities of the Eau Claire public 
schools component. The WDPI coordinator frequently worked on site in 
the Eau Claire public schools during the first year; in the second 
year he made occasional visits to the location. 

The District I Technical Institute component directorship was 
filled with an individual recruited from outside the immediate area 
served by it. The two new employees who reported to him in 1972-74 
had some familiarity with the area and functions of the institute but 
also had not previously been employed by it. Their work was more 
closely supervised by the director of the Institute than might other- 
wise have been the case. The WBVTAE coordinator was each year lodged 
in the same quarters with the Technical Institute staff and was there- 
fore able to frequently interact with them. 

The resultant administrative configuration functioned with per- 
sonnel clusters in each of the public school and the Technical Insti- 
tute settings. Functional liaison with the project director was 
maintained by the WBVTAE coordinator. The joint coordinating com- 
mittee did not meet often on a formal basis but telephone communica- 
tion was maintained. To the extent that activities were often con- 
ducted in the same quarters or at the same locations, the frequency 
of meetings was perhaps adequate for project needs. 
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SLudy of evaluative information assembled during the first year 
suggested second year activities in the Eau Claire public schools 
should involve placement of the two secondary school counselors in 
the junior and senior high schools of the district instead of in the 
central administrative structure. This gave them a closer relation- 
ship with building personnel and students; it is unlikely this 
change resulted in important reduction of contact with the component 
coordinator. A close physical arrangement for Technical Institute 
staff members was maintained during the second year; their location 
was in the basement core of the building where students and faculty 
members were easily met. 

Communications 

The primary understandings necessary to effective communication 
between the two operating units of the project were established pri- 
or to conduct of the 1972 Summer Workshop. At that time, all pro- 
ject staff members worked very closely together. Subsequent to con- 
duct of the first workshop, the project director at the Technical In- 
stitute initiated weekly reporting of activities; they were con- 
scientiously continued into the second year. His weekly progress 
reports contained numerous entries each day and served to let all 
staff members and interested parties know what was happening within 
his component. 

A similar document was not maintained either year by the project 
director for the public schools component. However, within that unit 
logs of activities were kept. Surely there was no lack of internal 
communication about career education within the Eau Claire public 
schools. Friday staff meetings were regularly scheduled to exchange 
information. Joint meetings were also regularly scheduled by the two 
components . 

d. Project Implementation and Resource Allocation 

One year earlier this project was to benefit persons over the 
entire K-Adult range in the region served by the District One Techni- 
cal Institute, The target population was delimited during the secoiid 
project year. In the Eau Claire public schools greatest emphasis was 
directed toward improvement of the counselor function for secondary 
students. However, elementary counseling and improved performance by 
teachers at the classroom level was not neglected. This component 
functioned very much as it was intended to at the time of proposal 
submission. 

The Technical Institute component continued to emphasize, at the 
start of the year, its concern for elementary and secondary students 
in the schools in its area. As months passed it became evident the 
kind of interaction xv^ith professional personnel in those systems that 
would be necessary if major impact were to be made could not be 
achieved. The staff then concentrated more heavily on its efforts to 
prepare and acquire materials and to assist technical institute staff 
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members in their use. The component functioned approximately as 
planned. No alterations in focusing occurred that were not intended 
to produce improved attainment of one or more of the initic 1 project 
goals. 

The local project directors seem to have again successfully iden- 
tified major problems faced by the project and to have appropriately 
reacted to them during its duration. Their administrative reactions 
to problems were supported by the state level consultants as being 
consistent with terms of the Grant award. 



11-13 

110 



4. OUTCOMES OF ADMINISTRATIONS OF INSTRUMENTS* 



The evaluative instruments that were used in this project were not 
administered just because each of their items or parts were explicitly 
related to specific objectives of the evolving project. Therefore, 
this report section has been prepared so readers may acquire an over- 
view of the information each device contributed to understanding of the 
attitudes, knowledge acquired, or background characteristics of each of 
the groups to whom they were distributed. \^ere this information may 
be explicitly relatable to an objective that relationship is noted in 
the section that follows. This section is not, it mu'St be noted, re- 
stricted to discussion of just the data that was collected through ad- 
ministration of the ten instruments discussed in previous discussion of 
evaluation activities; outcomes of the administration of several other 
devices are also noted. 

An important feature of evaluation design was the inclusion in in- 
strumentation for parents, students and teachers of items linking this 
development with the Comprehensive Career Education Model Project. 
Evaluation of the latter was conducted in six communities (Atlanta, 
Hackensack, Jefferson County, Los Angeles, Mesa and Pontiac) from which 
more than 14,000 students, staff and parent responses were received. 
February 1972 and May 1973 administrations were used for that study. 
Attitude changes were small over that interval but it was noted that 
each of the respondent groups had ''extremely positive attitudes toward 
career education. " ^ In the discussions of Eau Claire Project outcomes 
that follow references are made to link local outcomes to the larger 
national project. 

The Career Education Workshop Questionnaire (1974) showed, as did 
its predecessors, that those Technical Institute faculty members who ^ 
responded to it valued the opportunity to participate. They agreed it 
is important that prospective participants be screened for their readi- 
ness to be involved (Item 4) and that follov7-up was needed (Item 3). 
Their rating of the conduct of the workshop (Items B.1-11) was quite 
favorable although there was some indication of need for additional 
time to v7ork on the production of materials. Interest was expressed in 
future workshops (Item C.4); for almost every item, only one or two 
respondents expressed negative attitudes. The adequacy of this infor- 
mation for evaluative purposes is limited by the low response rate that 
occurred but complete response is unlikely to have altered a generally 
positive impression. Response frequencies are recorded in full in 
Appendix J. 



*The frequencies and percents of response upon which this discus- 
sion is based are included on the instruments in Appendix J. 

^ Because attitudes changed so little between February 1972 and 
May 1973 all statistical data used for the description of attitudes 
were taken exclusively from the May 1973 administration of the atti- 
tude inventories. 
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The FupiL CavccT Education Questio?inaire -was returned for slight- 
ly more boys than girls at the fourth-grade level and almost identical 
numbers of boys and girls at eighth-grade. In both cases and for the 
second year the boys thought themselves to be less successful as stu- 
irmts than girls (P<.05 on Part I; Item 4)-^ For both grades the mod- 
response was "Good" with 50.6 percent using that category at the 
iourth-grade level and 46.3 percent at eighth-grade. 

Responses indicated that at both grade levels there was a high 
rate of classroom visitation by people who talked about the kind of 
work they do; a marked increase was reported at eighth-grade. At the 
fourth-grade the modal response was, by a slight margin, three visits 
during the year; this was reported by 14.2 percent of the respondents. 
At the same grade level 13.9 percent reported more than seven visits to 
their classroom (Part I; Item 5). At the eighth-grade level 72,6 per- 
cent reported that more than 7 persons visited their classroom, — even 
more than the 43.0 in this category one year earlier I 

Responses to the twelve Part II Pupit Question7iaire attitude 
items of Appendix J serve to describe the status of student attitudes 
near project conclusion in May 1974. For only one item (Item II. 3) 
were responses of eighth-grade pupils more favorable than those of 
students in grade four; for two items (Item 11,9 and 11,11) the re- 
sponses were very similar. Thus, for the second year fourth-grade pu- 
pils gave responses that were most favorable across all items than 
those for grade eight. 

The overall f avorableness of responses did not change appreciably 
from what they had been one year earlier. Students responded quite 
favorably to all items. The responses given to Item 11,3 suggest 
eighth-graders may have heard more about jobs in 1973-74 than 1972-73; 
very slight indications exist that attitudes of eighth-graders may 
have improved very slightly while those of fourth-graders were not al- 
tered. 

Responses to Item 11,9 were highest in the "Yes" column for both 
grades combined (83.7 and 85,4 percents, respectively for four and 
eight), but responses to summary Item 11.12 ("I am learning things in 
school that will help me later on,") approximated 84 percent for the 
combined grades. Responses to all but Items 11,1 and II. 4 for eighth- 
graders and Item II. 1 for fourth-graders exceed 50 percent in the "Yes" 
column. As was true one year earlier, students held strongly positive 
attitudes at the conclusion of the second project year. 



'^Here and on subsequent occasions, probabilities for statements 
will be based on use of the Chi-square statistic with correct degrees 
of freedom. 
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Sox cliff ereucos again appeared in responses to Item II. 5, Male 
students at each grade, level again more strongly preferred to see films 
than did girls. The f avorableness of this response at the fourth-grade 
level (81 percent) agreed closely to that reported for a similar item 
in the report prepared by Briclcell and Aslanian (78 percent for pupils 
in grades 4-6), Rc\'-^vpoTuses to all twelve items strongly and closely sup- 
port the following summary statement made by Brickell and Aslanian:^ 

"What this suggests for career education project staffs is 
that children in late elementary school already have such 
positive attitudffd' toward career education that they will 
probably welcome a curriculum change in that direction." 

The front side of the Student Questionnaire on Guidance Services 
was administered to students at both the 10th and 12th grade levels. 
This 1973 and 1974 questionnaire was nearly identical to an instrument 
administered two years earlier and before a new high school had been 
completed. After that opening enrollment changes occurred within the 
Kau Claire public schools. The first survey was conducted by members 
of the Guidance Department at a time when the 10th and 12th grade en- 
rollments were 861 and 762, respectively. The distribution and col- 
lection of the earlier survey data was handled entirely by members of 
the department. Responses were, it was previously noted, probably 
disproportionately derived from the socioeconomic strata of the dis- 
trict, wich higher representation from higher levels than was true of 
total student enrollment. 

The previous comments are important because of outcomes that 
arose from 1973 and 1974 data collection. Responses to Item 3, which 
read, "Before I entered ninth-grade, I was helped to plan my high 
school program," were particularly interesting one year ago. The pro- 
portion of "SA" and "A" responses of tenth-graders in 1971 to their 
"D" and "SD" responses in 1973 was almost exactly two to three. 
However, the same proportional responses for classmate cohorts at the 
twelfth-grade level in 1973 was almost exactly one to one. The accom- 
panying reduction of about 10 percent for the item suggested that, be- 
cause the help that was given did not change, either the respondent 
groups were importantly different in their makeups, their assessments 
had changed over the two- years as a result of new understanding, pro- 
cedures for administration of the instrument differed, or perhaps some 
other explanation. The presence of this difference seemed to indicate 
how uncontrolled variation clearly entered into the responses of stu- 
dents to the other items as well. 

With the exception of Item 5, responses to all other items were 
lower for students in 197S than in 1971. This was true both for com- 
parisons between cohorts by grade level (at the tenth-grade both years 



^ H. M. Brickell and C. B. Aslanian, Attitudes Toward Career Educa- 
tion , reprinted by FoLicy Studies in Education (PSE) , A department of 
the Educational Research Council of America, 1974, p. 4. 
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or the tweJf Lh-grncle both years) or the c.lasjnnatGS cohorts who were 
tenth-grade in 1971 and tv;elf th-grade in 1973. To enable simple 
assessment of the differences that occurred in response proportions 
the "SA" and "A" and "D" and "SD", 1973 responses were combined to 
forin a dichotomous response pattern. Chi-square tests were then per- 
formed on the new proportions. Results of these analyses led to the 
conclusion that outcomes were ''...so consistently negative that co?i- 
cern must be held for the possibility it is indicative of changes in 
counselor functioning over the intervening time interval." (p. 11-20). 

Outcomes of the 197A administration were very different and must 
be closely noted. The same instrument was again administered to stu- 
dents in grades 10 and 12. Table 1 summarizes results for all three 
administrations. It indicates that changes in combined "SA" and "A 
categories from 1973 were very small for tenth grade respondents but 
very large for those in Grade 12. 

The Grade 12 change for Item 5 was negligible. Item^ 5 has con- 
cern for the value to students of standardized test results. It has 
remained quite stable over the three surveys for both grades, reflect- 
ing a generally positive attitude toward their usefulness. For each 
of the other five items positive changes can be noted over 1973: 



Item Percent Increase 

1 28.2 

2 22.3 

3 6.0 

4 16.2 
6 10.1 



These increases are so large that, as of May 1974, expressed atti- 
tudes of twelfth-graders were more positive than either of the pre- 
vious years for three of the six items I It must be surmised that this 
result is partially attributable to existence of the Career Education 
Project and its emphasis in Fiscal Year 1974 on improved counseling. 

The reverse side of the Student Questionnaire on Guidance Ser- 
vices included special items from the Christof f ersen study. While 
her study had requested information from only one class per building, 
in 1973 and 1974 data was sought for all students at the grade level. 
The present partial results for all years are reported in three tables 
which include percents of response (Tables 2, 3, and 4). 

Item 1 of the reverse side asked for information about the gener- 
al plans of students after completion of high school; no suggestion 
can be derived from Table 2 that plans differed for the respective 
groups; indeed, they exhibit marked stability between 1973 and ]974. 
College/University attendance, was planned by 38 percent of the 1974 
class . 

Item 3 had concern for certain types of career choices. Differ- 
ences among entries in Table 3 suggest students were, in 1974, slight-, 
ly more certain in their decisions. Sixty- three percent of the 1974 
respondents used the two highest certainty categories for response 
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TABLE 1 



Perccnits of Responses Lo the Student Questionnaire on Guiclnnce Services 
as Administered in Spring 1971, May 1973 and 1974^' 



Item 


Grade 


Yonr 


N 


SA 


A ■ 




) 


SDA 


DK 


Omit 


1 

A. 




1071 


_J u u 


17 5 


H U . O 


1 7 


Q 


O . H 


y m J 








1 Q 7^ 


7nQ 


Q Q 




9^ 


ri 


18 8 


Q Q 

y m y 






10 


1974 


689 


7.5 


35.4 


24. 


2 


16.4 


16.1 


.2 




12 


1971 


561 


30.5 


50.3 


10. 


5 


6. 1 


2.1 


. 3 




1 9 

■1. Cm 


1 Q7 

j.y / jj 


w/ J ^ 


o . ± 


jD . J 


9 ft 
Z O . 


/, 

H 


9 0 

ZU . 3 


7 0 








1 OVA 




10 0 

ly . u 




1 7 
1 / 


7 
. / 


/. A 


Q A 
3 . H 


1 o 


0 




10 71 




ly . 1 


/. Q /. 
J . H 


Zl . 


1 


TO "7 

IZ . / 


3 . ^ 


. 4 






1 0 7 Q 


7 7 
/ U / 


O . D 


. y 


Z3 . 


U 


o / o 

24 . 8 


4 . 7 






10 


1974 


689 


7.5 


38.8 


27 


7 


19.9 


5.7 


.3 




12 


1971 


561 


10.3 


38.3 


29. 


1 


20.0 


2.1 


.2 




1 O 


T n "7 o 


cr o /. 


5 . 2 


on o 

29. 8 


31 


8 


30. 2 


3.0 






1 o 
iZ 


T n "7 / 
1974 


c o c 
3Z3 


11. 4 


45 . 9 


26 


3 


11. 8 


2.9 


1. 7 


Q 


iU 


1971 


cr ^ n 


12 . 0 


O "7 T 

37 . 1 


22 


9 


23. 8 


3 . 8 


. 5 




lU 


n ~7 o 

197 J 


"7 n "7 
/U / 


o c 

8. 5 


11 .k 


26 


6 


30 . 3 


7 . 2 






10 


1974 


689 


6.7 


27.0 


26 


4 


30.9 


8.0 


.7 




12 


1971 


561 


5.0 


25.0 


25 


7 


38.3 


5.4 


.7 






1 O 7 Q 


Q 0 

J jZ 


c c 
J . D 


JZ . 3 


25 


4 


32 . 3 


4 . 5 








T O 7 /. 

ly 


0 

jZ J 


1 Q 

7 . o 


45. 9 


26 


. 3 


T T O 

11. 8 


O A 

2 . 9 


1.7 


A 

H 




1 Q 7 1 


DDU 


7 1 




zy 


c 
3 


T "7 C 

1/ . 3 


y . D 


. 5 




1 n 




707 


A A 


9 0 
3Z . U 


31 


1 


9 Q 1 
Z3 . 1 


7 

/ . 3 






10 


1974 


525 


6.7 


30.5 


29 


6 


20.9 


11.5 


.6 




12 


1971 


561 


13.2 


39.2 


26 


2 


13.5 


6.4 


1.4 




1 9 






J . y 


■^fi Cl 
jd . y 


3 3 


D 


9 S ft 
Z3 . O 


"x 1 

3 . / 






1 9 
j.^ 




S9 S 


O . O 




9 7 
Z / 


. 0 


1 O 9 
lU . 3 


9 7 
Z . / 


9 

Z . 3 




1 n 


1 Q71 


J U 


J . 


91 1 


9Q 
Z -/ 


± 


9 A ft 
ZD . O 


17 

± / . 3 


1 ft 
L . O 








710 


u m y 


90 7 


9ft 
z o 


3 


9 S A 
Z3 . H 


10 ^ 






10 


1974 


689 


8. 9 


" 30. 6 


9Q 


Q 




11 0 


A 
. u 




12 


1971 


561 


4.6 


23.2 


28 


J 


30.5 


10.9 


2.1 




12 


1973 


533 


3.8 


23.3 


32 


1 


31.7 


9.2 






12 


1974 


525 


5.3 


24.4 


35 


.8 


23.6 


9.0 


1.9 


6 


10 


1971 


560 


11.8 


44.3 


10 


7 


6.4 


25.4 


1.4 




10 


1973 


709 


8.3 


36. 7 


12 


7 


10.2 


32.2 






10 


1974 


525 


8.9 


35.4 


13 


8 


9.6 


31.9 






12 


1971 


561 


16.4 


44.6 


10 


7 


5.7 


20.5 


2. 1 




12 


1973 


532 


8.8 


45.5 


13 


.5 


9.6 


22.6 






12 


1974 


525 


16.6 


47.8 


10 


9 


5.1 


17.9 


1 .7 



5^^*560 of 861 (65.0 percent) and 561 of 762 (73.6 percent) students re- 
sponded in 1971 at the tenth and twelfth grade levels respectively; 
716 of 865 (82.8 percent) and 548 of 757 (72.4 percent) responded in 
1973. Some data was missing or could not be used thus accounting for 
small differences in"N". 
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TABLE 2 

General Plans of Twelfth Grade Students in 1971 
(sample by Chris t:of fersen) j^'^ 
1973 (576 of 757 seniors) and 1974 (525 of 664 seniors) 



General Plan Eau Claire Grade 12 Percents 



1971 1973 1974 



Armed Forces 5 8 6 

Full-time housewife 5 3 4 

Employment 22 23 25 

College/University 36 37 38 

Vocational-Technical 26 22 22 
school 

Other post-secondary 3 4 3 
school 

Undecided or No Answer 0 4 2 



*Sandee Kasmo Chris toffersen, "A Study of Audio- Visual Needs as They 
Relate to Presenting an Effective Public Information Program about 
VTAE Career Opportunities in District One" (Final Report Project 
No. 19-019-151-222 C) . Menomonie, Wisconsin: Center for Vocational 
and Adult Education, University of Wisconsin-Stout, June 30, 1972. 
p. 67. 



ERLC 



11-19 

116 



TABLE 3 

Certainty of Career Choices of Eau Claire Twelfth Grade 

Students in 1971 (sample by Christof f ersen) ,* 
1973 (576 of 757 seniors) and 1974 (525 of 664 seniors) 



Career Certainty Eau Claire Grade 12 Percents 

1971* 1973 1974 



Very Certain 


18 


26 


29 


Quite Certain 


35 


28 


34 


Somewhat Undecided 


29 


27 


21 


Quite Undecided 


6 


8 


6 


Completely Undecided 


10 


8 


5 


No Answer 


9 


8 


4 



*Christoff ersen, Ibid.j p 6. 



ERIC 



11-20 

r- ^17 



< 









C3 


M 


OJ 


•H 


en 


CO 


M 


i-H 


OJ 


U 








o 


(0 




w 


y) 








M 








u 


'CJ 




a 




4J 




u 




o 


(U 












y) 


CO 






o 




■H 




m 


r>> 


•H 


o> 


CJ 


iH 


0) 






C3 




•H 


u 




Q) 


y) 


Q) 


iJ 


U 


C3 


OJ 


(U 


u 


'O 






M 


tJ 


O 


CO 










y) 




•H 


(0 


y) 


M 


03 


O 


PQ 








OJ 




o 




u 


iH 


zi 


OJ 


o 




w 





y) 
o 

C3 
O 
W 

vD 
vO 

iH 

o 
m 



r-i 



o 



y) 
dj 

M 

o 
to 

OJ 

u 
a 

OJ 

y) 
c 
o 
P. 

w 

OJ 

>^ 

jQ 

y) 
iJ 

c . 

OJ 
CJ 

OJ 
PM 



a CJ 

o o 

14-C CO 
C3 



i-HrHO r-i fHOrHCMCS 



r-i 



O <N 
r-i 



vD CO 



CO vo 



eg rH 



O vD 



Cv4 VO 



r-i m 



O rH eg O 



eg o m eg 



O eg o i-H o 



eg eg CO CO CO 



ONrHinrH eg r-icommvo 

r-i 



mcor-i-H eg egcor^r^<i- 



r-i 



CO 



r-i 



O CO O <^ 
eg rH rH 



o eg iH CO 

eg rH i-H 



CO <!■ eg m in 
eg iH i-H 



CO 



r~>> 00 ^ o> 

eg rH 



r>. in CO vD 

eg rH rH 



iH i-< o eg 

CO rH rH rH 



O 00 ^ 

CO <r ^ 



vO CO i-{ CO 
CO iTi vO 00 



00 o> vO o 

CO l/^ VO 00 



o 



r-i 



eg m VO rH 

r-i 



CO iTi 0> vO 



O rH rH vO 
r-{ r-i r-i 



vo o> o eg 00 



vO O O vO vO 
r-i r-i r-i 



00 <r <r 00 r-^ 

iH iH i-H 



^ 00 CO 00 o 

r> vo LO r> 



CO <r 00 o eg 
00 vo vo 



eg 



vO 00 vO O O 
00 vO VO VD 00 



r-i U 

O O 

O r-i 

CJ tn 

CO C 

X o 

♦H 

32 





M 








y) 






O 














rH 














0 






OJ 








tn 


y) 




u 




u 




C3 


Ci 


OJ 


:3 




Gi 












ex. 


o 


O 


(1> 


CJ 


CJ 




rj 




U 


•H 


CtJ 


o 


O 


P. 






)-i 


OJ 


J-I 


OJ 




o 






H 









I 

y) 



C3 

o 

•H 

y) 

•H 

> 

OJ 

OJ 
H 



OJ 
C 
•H 

N 

rj 

to 

rJ 



a 
u 

rj 

u 



=;:5 y) QJ 

4J H -H 

CJ a 

•H • rH 

y) CJ 3 

CJ CJ 

W « H W 
•H 



•H -H 



U 

a 



o 



OJ 

o 



r-i 
r-i 



CO 



ERIC 



1^-21 



while Lli(^ propositions using the same categories in 1971 and 1973 were 
53 and 54 percent. If a desired outcome of career education is that 
students should select career choices with greater certainty they are 
correct; an important positive change seems to have occurred betv;een 
May 1973 and May 1974. 

The Parent Qiio::tionnaiTe v/as, as reported earlier, mailed to a 
random sample consisting of about one-third of the families of fourth- 
and eighth-grade children. The first mailing was follov7ed, in just 
over two weeks, by a follow-up mailing to nonrespondents . Instruments 
were color coded with a notation to permit identification of earlier 
and later respondents. Of the 581 distributed, 422 (72.6 percent) 
were returned in time for processing. 

One analysis of the data had concern for differences between 
early and late respondents. On three of 32 such comparisons a signi- 
ficant (at the five percent level) difference existed. No such dif- 
ferences occurred for attitude items. The response of the early re- 
spondents were more favorable on the item than those of later respond- 
ents. Therefore, it may be surmised that, while 1973 responses may 
have been slightly less favorable if all parents had responded, the 
responses of 1974 have no identifiable errors attributable to nonre- 
spondents . 

The typical parent tended to have 3 children (Item 1); as yet, 
very few older children had left school before graduating (Item 2). 
For Item 3, 36 percent were identified as male children, 33 percent 
x^7ere females, and no sex v7as designated for 31 percent. About half 
of the parents preferred that their child go to a business or trade 
school; five percent fewer hoped their child would attend a four-year 
colles^e (Item 3b). Proportions hoping their child "would get a job", 
"marry", and "go to a business or trade school" each increased signi- 
ficantly over the previous year. Parents of children in large fami- 
lies had less hope the child would attend a four-year college. 

1974 responses to Item 3c showed marked increased in the propor- 
tions of parents indicating they had discussed career plans with the 
child; 57 percent indicated they had done so in 1973 but the propor- 
tion was 72 percent for 1974 parents. Small proportional increases 
were present to other lines of Item 3c but only a five percent increase 
in those indicating they bad discussed plans with an "other school 
staff member" had statistical significance; these "other members" might 
have been the newly involved paraprof essionals in resource centers 
since they should not have been teachers or counselors. 

Item 4 elicited information that the career education program was 
not much better known about than one year earlier. More parents re- 
ported multiple information contacts than a year earlier but the item 
failed to produce evidence of widespread awareness of the program from 
parents . 

Parental responses to the 12 attitude items of Part II showed indi- 
cations of improved impressions of both teachers and counselors. Re- 
sponses to Item 5 which stated "Guidance counselors don't know enough 
about career possibilities for students" changed from combined totals 
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of ])ctrc'iiL in the a^];rue levol caiegories in 1973 to 25 percent in 
1974. Over the saints iuti^rs/nl, tho percent change in assessment of 
teachers by parallel Item 12 v/as seven percent, — from 42 to 35. 

Th:- only other change possesslnrj indications of significance was 
in proportions of parents v:ho believed career education should be inter- 
woven v/i thin al3 parts of the school program rather than in special 
units and courses (Item 11). This [}roportion of agreement changed from 
67 percent for 1973 parents to 60 percent in 1974. However, the ratio 
of person.^ in agreeiaent was still higher than three to one with 15 per- 
cent uncertiiin. In tlie study by Brickell and Aslanian^ the percent of 
parents favoring students learning "..different jobs and job require- 
ments during the study of every subject in every grade" was 73. 

In the study conducted by Brickell and Aslanian two identical and 
one very similar item to those used for Eau Claire parents were dis- 
cussed. The item statements and percents agreeing were: 

Statement " Percent Agr eeing 

Every student should graduate from 76 
high school with a salable skill 
he can use on a job. 

Every student should have at least 75 
one paying job before graduating 
from high school. 

Students should be told about different 73 
jobs and job requirements during the 
study of every subject in every grade. 

It should be noted that preferences by parents for dispersion of career 
education information throughout grades and subjects was also noted in 
the 73 percent of agreement in item in the national development study. 
Also, Eau Claire parents were in almost identical agreement (77 percent 
on their Item 3 to 76 percent) about need for graduation from high 
school v;ith a salable skill. They were high in agreement (84 percent 
on their Item 1 to 75 percent) that students should have a paying job 
before graduation from high school. This outcome further reinforces 
the now broadly held belief that parents favor career education. 

The Teacher Questionnaire was distributed to 39 teachers of fourth- 
and eighth-grade students, all of whom returned it. The modal response 
group had taught more than 20 years (21 percent) . One-fifth had had no 
full-time employment other than teaching. Because the group was smaller, 
older and more experienced, their responses can not be compared v/ith 
those of teachers one year earlier. 

Teacher responses were, however, consistent with those of 1973 at 
which time the follov;ing statements were made: 



^^ri. M. Brickell and C. B. Aslanian, Ihid^ p. 11-16. 
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In total, tlxo. responses of teachers about sources of information 
suggest newsletters or brochures were most frequent sources and meetings 
second. Teachers received lesser information from newspapers, TV and 
radio although some frequently received information from those sources. 
It must be noted thwit workshop activity for teachers, which was inten- 
sive, preceeded the September 1 cutoff on the questionnaire request for 
information and, therefore, does not reflect total impact of that source 
which should have effected each teacher prior to that date. Also, as 
will be noted later, they heavily understate the amount of communication 
actually provided. 

The same twelve attitude items that were submitted to parents were 
also submitted to teachers, although not in the same order. Responses to 
Items 5 and 6 suggest teachers believed they had less necessary knowledge 
about career possibilities for students than counselors; half believed 
teachers were deficient and one-fourth viewed counselors as being defi- 
cient . 

About two- thirds favored students having a paying job before graduation 
(Item 1); a similar proportion agreed students should graduate with a 
salable skill (Item 2). However, only about one-fourth agreed the stu- 
dents should hold several kinds of jobs (Item 4), 

Three-fourths agreed worlonen should com-^ to school to talk about 
their jobs (Item 7), a position similar to that taken by parents. More 
than half agreed that schools would be more useful if fully career-ori- 
ented (Item 8); almost three of four advocated career education for the 
full K-12 curriculum (Item 9); this proportion favored interweaving ca- 
reer education into all parts of the school program (Item 12). These 
items indicate that the teachers were in agreement with the basic stra- 
tegic position adopted by the project. 

5ixty-tv;o percent of the teachers agreed high school students 
should be allowed to leave school during the day to work (Item 10). 
However, 52 percent disagreed that it should be the responsibility 
of high schools to place students in work and educational programs 
when they leave (Item 11), The latter position is importantly at 
variance with what is advocated for many career education programs, 
but it should be noted, is more permissive in this regard than the 
position taken by parents, 66 percent of whom check "SD'' or "D" 
responses for the same time. 

Brickell and As lanian ^commented favorably upon the positive 
career education views held by teachers involved in their study. They 
reported percents of agreement for two items also adapted and used in 
this study; 



^H, M. Brickell and C. B. Aslanian, Ibid^ p. 11-16. 
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StaLoment 



Percent 
Agreeint^ 



You don't need a college degree 
to be a success. 



86 



Elementary school students should 
have workmen, such as postmen, 
garment v/orkers , and electricians , 
coming to school to talk about 
their jobs. 



78 



Ninety-seven percent of zhe 1973 Eau CJaire teacher respondents 
agreed with the first item (87 percent of those in 1974) and 77 per- 
cent agreed with the second (82 percent in 1974). Thus it may be 
concluded that judgments acquired and made by Eau Claire teachers of 
fourth and eighth-grade students are quite similar to those of the 
quasi-national sample involved in the Model Project. 

The Career Education Questionnaire-OG produced quite different 
results in December and May administrations. December results sug- 
gested a modest positive impact might be attributed to use by teachers 
of new career education materials they had produced; the result was 
not replicated in May. No differences in proportions of respondents 
by SOX v/ere present for the two administrations, 63 percent were male 
for the combined groups. Neither were differences present in year of 
enrollment; 66 percent were in their first year for the total group. 
However, 69 percent of the males were in their first year for the 
December group while but 55 percent were in their second or third year. 
This difference coupled with a higher rate of administration by pro- 
ject staff members in the fall (15 percent) compared with that in the 
spring (4 percent) are the only direct indications of how non-compara- 
bility of data collection procedures might have contributed to incon- 
sistent evidence of program impact over the two semesters. 

There were several indications of validity in data collection 
through use of the instrument. Year in institution (Item 3) was dif- 
ferent for different program classifications (Item 5) . The sexes of 
students (Item 4) differed by program. There were proportionately more 
males in the treatment than in the comparison group in December but, 
because this was also true for May, this cannot be linked to inconsis- 
tencies in outcome. 

Table 5 contains summary percents for the two administrations. 
Prior to analysis. Items 2, 7, 9, 10, 13, 15 and 16c were judged to be 
potentially more sensitive to changes produced by career education 
units than the others. Directions of desired change were also speci- 
fied in advance. Data output was subsequently studied to determine 
whether treacmont or comparison groups differed in preferred direc- 
tions in their responses for each of these items. In December the 
changes that resulted, when related to a binominal distribution, were 
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Table 5 



Percent RcsponaCi? of Students to CARKHR EDUCATION QULSTIONNAIRE-OC 
Ad;.lni'itercJ in December 1973 <N«633) and May i07A (K»437) 



Item FKSrp^l^ 



J. i^tun 


Honth 


OA 


A. 


IT 
U 






1. 


I believe the career education 


Dec. 


34 


51 


11 


1 


1 




moved en t can help people 


nay 


32 




0 


A 


Q 


















2. 


I have heard some pwoliive 


Dec. 


18 


50 


22 


/ 


2 




things abour career educa- 


May 


15 




11 


10 


2 




tion in this class. 














3. 


The instructor of this class is 


Dec. 


37 


43 


16 


2 


1 




Interested in career education. 


May 


34 


44 


15 


4 


0 


k. 


This class was taught to help 


Dec. 


25 


47 


16 


9 


2 




Die set career goals and arrange 


May 


16 


50 


19 


11 


2 




to meet them. 














5. 


I have had the opportunity to 


Dec. 


17 


48 


18 


12 


2 




explore performance require- 


May 


16 


46 


20 


14 


2 




ments within ny career area. 














c 
0 • 


Tn ^h^c rlaQ"? I hnvf* 1 m rnoH mo re 


Dec. 


17 


42 


16 


20 


4 




about career areas closely re- 


May 


13 


38 


21 


23 


3 




lated to my main interest area. 
















T Vtaifo Kfton Vif*lnf*ri m Vi o ^ ^ f» IcnnLj 


Dec 


15 


45 


24 


12 


1 




how my personal characteristics 


May 


14 


49 


22 


13 


1 




fit my career intti-rests. 














8. 


This course gave me a useful 


Dec 


13 


45 




14 


2 




career idea from which I 


May 


10 


45 


26 


15 


2 




learned more about myself. 














9. 


I feel the occupational skills 


Oec. 


30 


46 


12 


9 


2 




taught in tliis class are 


May 


25 


42 


17 


11 


3 




important in my chosen career 
















area. 














10. 


I have changed my choice of a 


Dec. 


3 


7 


12 


35 


40 




career within ciy career area 


May 


4 


11 


15 


34 


33 




this semester. 














11. 


This class litis tieiped me to 


Dec. 


11 


40 


33 


13 


1 




think more highly of myself. 


May 


10 


44 


30 


12 


2 


12. 


This class has helped me to be 


Dec. 


14 


51 


23 


10 


1 




more confident of myself. 


May 


13 


52 


22 


10 


1 


13. 


I understand why some people who 


Dec. 


18 


62 


14 


4 


1 




have the skills they need to 


May 


22 


62 


11 


4 


0 




succeed, can fail in their jobs. 














1^. 


In this clas.s I have learned 


Dec. 


13 


48 


21 


14 


2 




about personality characteristics 


May 


21 


50 


18 


9 


1 




I need to be successful. 














15. 


This class helped me to better 


Dec. 


22 


56 


13 


6 


1 




understand that I must be 


May 


31 


51 


10 


5 


0 



flexible and adjust through- 
out my life. 



16. I gained helpful information on 
careers from this class; 

16a reading printed material Dec. 50 

May ^ 50 

16b viewing slides and listening Dec. 27 

to cassette tape May 34 

16c group discussion Dec, 61 

May 57 

16d conferences witli the instructor Dec. 25 

May 23 

16e other Dec- 24 

Hay 24 
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significant at what is commonly called the "ten percent level.'* This 
difference, while not as great as would frequently be cited as evi- 
dence of impact, suggests the units may have had a positive impact 
oh student's enrolled in the fall semester. 

The same procedures, when applied to spring data, produced no 
evidence of impact of new materials. Many reasons can be given for 
this outcome but all are so conjectural as to be of no promise. The 
d?.ta thar h?^ >^een collected may, however, serve as baseline infor- 
mation for subsequent follow-up if it is independently funded. 

Item 4 was a complex item having 14 subitems. Percents of the re- 
sponse to it are recorded in Table 4, The formatting of the table is, 
because of the structure of responses to the item, difficult to in- 
terpret. It may be the easiest to understand if attention is first 
directed to the second and third columns of percents under Response 
Category 1. These columns indicate 1974 respondents much less fre- 
quently . checked this response for almost every information source; 
consequently, they attributed to the various sources greater influence 
than was the case for the tx^o previous groups. 

To v/hat group (s) did they attribute greatest influence? In order 
from highest to lox^zest they again indicated parents were most influen- 
tial. Friends were second most influential followed by teachers and 
high school counselors. The major difference in 1974 responses was a 
marked increase in the influence attributed to the high school coun- 
selor for whom increases may-be noted for each response category. 

May the apparent increase in influence of high school counselors 
be safely credited to the Career Education Project? One possible 
source of bias arises from the fact proportions of response were in- 
fluenced by changes in the proportion of female to male respondents. 
However, an increase of two percent in the proportion of female re- 
spondents could not by itself account for the differences that were 
present. Nor can changes in the timing or conduct of administration 
of the questionnaire fully explain the increases. Therefore, while 
caution must be exercised against over-interpretatiou, positive credit 
should be given to the project for probable important impact. 

Data collected through use of the Student Follow-up Questionnaire 
— Part 2 prove a generally high rating for the Technical Institute. A 
summary of responses is in Appendix J. Students had, on the average, 
needed two x^7eeks to find a job. More than seven students would x*ecom- 
mend their occupational program to others for each student who would 
not (Item 18). Forty-one percent suggested no program improvements 
v;ere needed at District One (Item 20). 

Indications of greatest need for improt^ement were to be found in 
items having concern for int-erpersonal relations. Thirty-nine percent 
of respondents indicated they had received no or little help at ^'being 
able to talk to the boss about job problems" (Item 21, E) . About one 
in four gave similar ratings where getting along with other pdrsons 
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iiivoivud (itom 2] , F and G) . A similar fraction responded in the 
same manner to questions nbout their Kkills for getting a job (Item 21, 
I and J), Students who had not stayed in the. institution to graduation 
exhibited sli^-Jitly less favorable attitudes than those wlio did. The 
responses suggest' thr-.t, i£ the items assess outcoraes sought by the in- 
stitution there is room for improvement in spite of the generally fa- 
vorable impressions that were given. 

The Oliio Vocational Intevaot Survey (1969) was administered to 
tenth-gratle students in October 1971, 1972 and 1973. The 1971 ad- 
ministration was to only 504 students then enrolled in Eau Claire 
Memorial High School, but the 1972 administration was to 812 stu- 
dents in the tv70 city high schools. It V7as administered to 859 stu- 
dents in 1973. The interval between the last administrations in- 
cluded time covered by the first and second project years. It is 
not appropriate to consider more than large trends present in the 
data. Their sensitivity to historic changes in interest and enroll- 
ment behavior must be kept in mind when changes are noted. 

College preparatory enrollments went down from 35 percent of 
students in October 1971 to 25 percent in 1972 and 20 percent in 
1973. Over the same time post-high school plans for college-univer- 
sity enrollment went down from 37 percent to 27 percent and finally 
24 percent in 1973. Enrollments in vocational- technical programs 
went up from 26 percent to 33 percent and then 31 percent in the^^ 
same interval. Interest in vocational programs (the "interested" 
category for Item 5 of the instrument) increased from 53 percent of 
responses in 1971 to 1972 but held at 61 percent in 1973. This sug- 
gests a hard core base level for students interested in college had 
been reached v/hile over the same time vocational program interest 
may have been peaking. This is interesting and potentially useful 
information for furure program plcinning. 
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5. EVIDENCE OF GOAL/OBJECTIVE ATTAINMENTS 



This report section is organized by project objective. For each 
objective a statement of general agreement or disagreement with the 
five-point attainment rating of the project staff was made. The 
ratings were: 

1. Fully successful 

2. Moderately successful 

3. Minimally successful 

4. Unsuccessful 

5. Insufficient Information 

Reasons for agreement or disagreement are, on each occasion, made 
with elaboration to bring out the basis for the position that is taken. 
Finally, for each comment section is included a goal/objective. Com- 
ments usually have concern for transportability characteristics of the 
project. Because objectives were not as specifically defined as the 
case for some types of projects, separate, single pages for the pres- 
entation of each objective seemed inappropriace. '^'^ 

A continuing pleasant feature of working as third-party evaluator 
for the project has been the willingness of staff members of both com- 
ponents to critically review their accomplish aents and ultimately as- 
sign numerical ratings to them. While cue ratings are in part based 
on strongly subjective elements they are submitted to readers as a 
means of more readily understanding how project staff and thijud-party 
evaluator judged project outcomes. Elaborative information can be lo- 
cated on many page^ within the complete Final Report. 



^'^Readers of the project report and prior project documents will 
note that use of the terms "component", "objectives", and "goal" vary 
in their meanings from what the same terms might m.ean in another edu- 
cational project setting. It is for this reason that the term "goal/ 
objective" is used in this report. 
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<au Claii'c Vublia Saliools Coals and Objectives 

Goal 1. To provide adequate career counseling and gxaidance 
services for students , parents, and teachers. 

Objectives 

1) Materials for integrating Career Education 
into the curriculum (K-12) uill be pxovided, 
and available community resources for Career 
Education activities within the school V7ill 
be utilized, 

2) Local guidance staffs will develop role de- 
scriptions for school counselors* involve- 
ment in Career Education, 

3) Group and individual career counseling 
activities will be provided to all high school 
students. 

4) Ar comprehensive orientation program will be 
provided all junior high school students to 
assist them in planning a senior high school 
program. 

5) A comprehensive collection of career materials 
will be established at all secondary schools. 

6) Career consultant and counselor services will 
be provided all teachers, guidance personnel, 
and administrators, 

7) Parents v/ill be made aware of Career Education 
and career opportunities available to their 
children. 

8) Career consultants will be involved in system- 
wide in-service programs designed to promote 
involvement of all staff members in Career 
Education. 



Attainments: Chapter 8 of the complete Project Report con- 
tains an extensive discussion of attainments 
for each of these objectives. Questionnaire 
data from teachers and parents seem, at first 
attention, to suggest that attainments for this 
goal were less than reported in the Chapter 8*^ 
narrative. For example, only 16.6 percent of 
parents received information at meetings, 32.3 
percent received information by newsletter or 
brochure and 28.1 percent by nex^spaper, tele- 
vision or radio. These responses are similar 
to those one year earlier. However, most 
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parL?at:n did nut: attend incGtings. Materials agnin 
verified to have bo£/n maiJ.od to liieTa were 
apparently not read or remembered nor v;as tlie 
content of other media transmissions retained. 

Otiier information sut?-.gests ti^ucli greater success , 
Many more fourth and eij^hLh grade parents * than a 
year earlier reported discu.ssing career planss 
with their children. High sjjuooJ seniors gave 
higher ratings to the guidance staffs. In 
Chapter 8 an impressive list of accomplisliments 
has been recorded. The Evaluator is inclined 
to rate outcomes for Goal I somewhat higher than 
the author's of the chapter. A rating of "1" 
could be strongly defended. 

Comment: The scrutiny directed toward the guidance function 

during the 1973-74 year was accompanied by much 
self-questioning by guidance staff. First results 
of this self-study encourage the view this reviev; 
has been beneficial. 

Goal II. To develop student self av/areness and favorable atti- 
tudes about the personal, social, and economic signi- 
ficance of work through planned learning activities. 

Objecti ves 

1) Classroom activities will provide each student 
an opportunity to develop a positive self con- 
cept. 

2) Instrucfi onal materials emphasizing self- 
development and pee*" adjustment will be made 
for integration into the curriculum, K-12 . 

3) Consultant services in the effective use of 
classroom self-development materials will be 
made available to teachers, guidance personnel, 
and administrators. 

Opportuni ties wi,ll be_ pr ovic d each stud ent to 
appraise personal interest, ^-^^'Mities, attitudes, 
and values. 

5) Small group counseling service^;; will be provided 
selected elementary students. 

6) Tlie sixteen Wisconsin career development concepts 
will be integrated into the existing K-12 curricu- 
lum. 
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AtLalnmunLs: The amount of activity generated at the classroom 
level in Eau Claire public schools was very great. 
An impressive level of teacher. and administrator 
involvement has been achieved. Students seem to 
possess elements of strong self awareness and 
favorable attitudes. The Evaluator agrees that 
a rating of "1" may be appropriate but hesitates 
to agree development of self av7areness Xv^as the 
strongest part of the entire program. Broad staff 
involvement may have been the most important suc- 
cess. In any case, extensive adoption of concern 
for self awareness has bein a major accomplishment. 



Comment: Many of the most difficult measurement problems 

for career education involve the nature of self 
awareness. Because it has not been defined and 
measured with high success., outcomes for students 
on behalf of this goal cannot be well understood. 



Goal III. To establish programs, K-12, designed to develop stu- 
dent awareness in terms of the broad range of options 
open to each person in the v7orld of work. 



Objectives 



1) Classroom and building activities will be developed , 
K-12 , to increase student * career awareness , ex- 
ploration , and preparation . 

2) Guidance staffs will participate in group activi- 
ties in cooperation with the instructional staffs 
to develop student knowledge of the world of work. 

3) Library and media centers will provide career 
resource materials and conduct instructional pro- 
grams in their use . 



Attainments ; 



During the preceeding year there were important 
accomplishments on behalf of this goal. In 1973- 
74 a level of effort similar to that a year earlier 
was maintained. New curriculum offerings were pre- 
pared, there were more visitors to many classrooms 
by adults. But, much more might conceivably have 
been done. Therefore, a rating of "2'^ is appropriate. 



Comment: 



In Chapter 8 it is correctly noted that lack of 
available practical experiences for students is a 
basic limiting factor in this area. This limita- 
tion must not be lost sight of. So long as par- 
ents question that students should leave school 
during the day and there are other restrictions on 
experiences for students, schools will have to rely 
on theoretical discussions for most instruction 
in this area. 
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Goal IV- To e^5tablish programs, beginning at the junior high 
school level, designed to provide career orientation 
and meaningful exploratory experiences for students. 



Ob jextives 

1) 

2) 



3) 



Attainments : 



Comment : 



Goal V, 



Junior high school curriculum will be expanded 
to include more exploratory opportunities for 
all students. 

Senior high school curriculum will be expanded 
to include additional elective courses in ca- 
reer orientation and career preparation. 

Guidance services will be provided to develop 
student awareness of curriculum offerings 
relative to personal career planning on the 
junior and senior high school levels. 

Questionnaire results of May 1973 suggested major 
efforts should be made to imp 'ove career guidance 
services at all secondary levels. Consequently, 
the most intense concern of this project was for 
improvement of those services. The two secondary 
career counselors were moved into the junior and 
senior high school buildings for their work. 
Each interacted with teachers and other building 
staff members to assure there would be progress 
in this area. Major progress seems to have occur- 
red. Therefore, a rating of "1" for this component 
is deserved. 

Attitude trend data for future years would be 
worth close study. Submission of the Student 
Questionniare on Guidance Services couldvpossibly 
be useful for future program planning. Responses 
of parents to questions at the eighth grade level 
might be worth annual review although, because 
they seem quite stable, new data from them might 
not be needed for several years. 

Programs at grade levels 10-12 designed to provide 
job preparation in a wide variety of occupational areas, 
with special emphasis on the utilization of work ex- 
perience and cooperative educational opportunities 
available to all interested students. 



Objectives 
1) 



Senior high students will elect more courses that 
are designed to give them marketable skills and/ 
or provide them with a foundation for advanced 
post-high school training. 
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2) Career and exit: counselors will maintain and 
disseminate current infonnation to students 
relevant to local and national career opportuni- 
ties available, 

^) Additional high S'<2.hpol vocational education 
course^^ utilizing on-the-job training will be 
added to this curriculum offering. 

Attainments: High school students have enrolled in greater 

numbers in new courses that were oriented toward 
vocational skill development. However, the in- 
crease in actual job experience has not been as 
great as it might have been. Therefore, a 
rating of "2" for this goal is appropriate. 



Comment : 



Trends in OVIS resp 
difficult to interp 
graders showed less 
tional curricula th 
and other informati 
their choices more 
fixed their choices 
uncertainty) but we 
wish to go to colle 
tween college and n 
been occurring. 



onses are by themselves 
ret. In Fall 1973, tenth 

interest in specific voca- 
an the preceeding year. This 
on suggest they were examining 
carefully, knew they had not 

well (more confident of their 
re more convinced they did not 
ge . Greater polarization be- 
on-college bound may have 



Goal VI: To establish programs designed to provide the placement 

of all exiting students in either a job, a post-secondary 
occupational t^^^ining program, a baccalaureate program, 
or other pursuit of their choice. 



Objectives 

1) Senior high school students will be provided 
assistance in the development of attitudes, 
behaviors", and techniques to get, hold, and 
advance on a job. 

2) Career and exit counselors will work with local 
employers and Wisconsin State Employment Service 
in placing exiting students and meeting man- 
power needs . 

3) Information on available post-high school educa- 
tion and training programs will be provided for 
students and parents. 



Attainments: The dropout rate for Eau Claire public schools is 
very low. T\\e third-party evaluator has studied 
records maintained in the office of the Superintendent 
of Schools for both the dropout and student exemption 
categories. These records indicate that departures 
from regular class attendance have been closely 
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monitored b}^ the superintendent and his inuaediate 
staff. 

Job placement initiatives have been greater during 
the year but accurate quantitative count was not 
maintained. Of course, they might have been much 
greater, thus a rating of "2" is appropriate. 

Coimnent: This necessary and generally unadopted career 

education feature is not easily initiated because 
guidance counselors often lack personal experience 
in other than occupations related to education. 
This feature should have been more closely 
studied during the year, an important detail in 
evaluation that was not fully planned for. 



b. Technical Institute Component Objectives 
Component 1: 

Articulation with the Eau Claire Public School Career Education staff 
in implementation and use of materials in the K-Adult system. New 
materials will be considered jointly and pilot tested where most 
appropriate . 

Obj ectives : 

1) Meeting (Administrative meeting monthly). Periodic reports, 
plan and revise subsequent activities. 

2) Field tcoL materials (film preview - review & exchange mate- 
rials from other projects with the public school). 

3) Summarij;e and disseminate materials found most useful with 
the public school (in-service, mailing, newsletter, seminars, 
individual contacts, summarize materials, cluster charts). 

4) Teachers, staff and students will receive materials and ser- 
vices and career content will be transmitted as a result of 
our efforts. 

Attainments: Monthly administrative meetings were held; they 
led to revisions in subsequent activities. Mate- 
rials were field tested. Summarization and dissem- 
ination were activities of the project and teachers, 
staff and students received materials and extensive 
service. The component report gave'' ratings of "1" 
to each of the first tv70 objectives and ratings of 
"2" for the next. The Evaluator is in agreement 
with each rating but the second. Field testing was 
not rigorously undertal^^en so that materials would 
receive technical descriptive ratings. Therefore, 
the Evaluator prefers a rating of "2" for this 
objective. 



Comment: These attainment ratings perhaps overstate compo- 

nent successes from dissemination- transporting 
activities on behalf of local education agencies 
external to tho. project. The Technical Institute 
Component v/as only minimally successful in its 
efforts to work with LEA's other than the Eau 
Claire Public Schools. 

Component 2; 



Cooperate with the Eau Claire Public School Career Education staff in 
dissemination and/or transporting models of Eau Claire Public Schools 
and VTAE District One project activities and to jointly or independ- 
ently provide orientation services according to the needs of the re- 
questing group. 



Objectives : 

1) Identify needs of these audiences (e.g., K-12 & Vocational 

Technical Systems) by direct and indirect surveys and/or con- 
tinual evaluation of needs. 



2) Develop services in response to the needs of the audiences 
provided they fall within the project components (guides, 
flyers, sample packets, brochures, directories, slide- tape 
series and other audio visual media, will be developed, re- 
vised and/or up-dated) . 

3) Teachers, staff and students will receive materials and ser- 
vices and career content will be transmitted (e.g., in-ser- 
vice, seminars, tours, individual contact and products). 

4) Publicize methods and models via various (e.g., newspapers, 
television, radio , pamphlets , seminars , conferences, 
workshops) . 



Attainments: The strongest attainments of this component were 

clearly for Objective 2. The project was able, as 
a result of the employment of a media specialist, 
to do an excellent job of materials development. 
Therefore, a rating of "1", higher than that for 
other objectives, is appropriate. Needs were sur- 
veyed, materials were distributed, content was 
transmitted by a variety of methods including use 
of media. Therefore, ratings of "2" for the other 
objectives seems equally appropriate. 

Comment: These attainment ratings perhaps overstate compo- 

nent successes from dissemination-transporting 
activities on behalf of local education agencies 
external to the project. The Technical Institute 
Component was only minimally successful in its 
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efforts to \7ork with LEA's other than the Eau 
Claire Public Schools. 

Coinpo nent _3 : 

Assist and coordinate in field testing 1973 workshop materials; provide 
consultant services to workshop participants. District One Departmental 
staff and staff to other districts. 

Objec tives ; 

1) Revise, edit and print (options 1-5), units, tapes and individ- 
ual objectives. 

2) Offer consulting assistance through direction from the workshop 
advisory committee to the workshop participants and District 
One Departmental staff. 

3) Provide consulting time to staffs (K-12 and Vocational Techni- 
cal) . 

4) Produced units will be used with students (K-Adult) . 

Attainments: The staff were very successful in their efforts to 

attain these objectives. A great amount of rcviylou 
editing and printing occurred. Units were produced 
and consulting assistance was regularly offered. 
Therefore a rating of "1" for the first, second and 
fourth objectives is appropriate. A lower rating of 
"2" is necessary for the other in large part because 
of relatively low contact (in relation to what was 
desired) with K-12 staffs. 

Comment: The attainment pattern for these objectives clearly 

reflects both the strengths and greatest deficiency 
of the project. Staff members worked diligently to 
disseminate. However, they could go only as far 
there as the persons they wished to work with would 
permit them to. Failure of area coordinators in the 
Technical Institute (whose role it was to serve as 
field contact representatives) to meet their pre- 
ferred responsibilities for initiating contacts was 
a barrier to project staff efforts to do more with 
area school systems. 

Comp onent 4 : 

Articulate with area agency and institutional personnel who provide con-- 
sultation services so as to improve the coordination of the delivery of 
information and services. 

Objectives : 

1) Establish and maintain liaison committees with CESA's, Area "C^^ 
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Referral Agencies and Chamber of Commerce* 

2) Furthering liaison activiLio.s with such groups as Career Educa- 
tion staffs in othfT^r districts (state wide advisory), schools, 
national groups and professional organizations. 

3) Assist in "counseling" or inforining agency personnel/clients 
about Career Education activities (seminars, joint meetings, 
shared activities) . Career Mobile project pending - direct 
application. 

Attainments: Ratings of "2", "1" and "2" for these objectives are 
appropriate. Career educators in Wisconsin have de- 
veloped an extensive network for communication arriong 
themselves; the staff of this component were fully 
involved in this network. Liaison with groups Jther 
than career educators was much more difficult to 
initiate and maintain; consequently, lower ratings 
were earned for this type of activity. 

Comment: It is very hard to set attainment standards that 

provide comparable challenges among objectives. 
Objectives 1 and 3 were more difficult to attain 
than the other. Because it is much easier to estab- 
lish a liaison network among career educators than 
between them and other groups, care must be directed 
tovv^ard preventing excessive resources going into 
this type of activity. It is the opinion of the 
Evaluator this did not occur. 

Component 5 : 

Survey, up date, develop and disseminate infoimation about learning and 
career resources which are available in the business-industrial commun- 
ity of the area. 

Objecti ves : 

1) Inventory business-industrial career resources. (Design, adapt, 
process, f ollov;-up , interpretations , surveys , ourselves or in 
conjunction with CESA, Area "C", or District One Area Coordina- 
tor . 

2) Summarize, adapt, publish and disseminate information about 
Career Education resources in business- industry for use by 
agencies and individuals. 

3) Agencies and individuals will use the prepared resource inven- 
tories. Career Mobile project pendings-direct application. 
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At t.aiiu'U*iUL>: Activities for the first: two objectives were 

carried oat witii h±y,h efficiency tuut^ earning the 
"1" ratinp,55. Use of prepared inventories was not 
■ docuaientcd to be full enough to justify a simi- 
larly hi^M rating. 

ConuTiont: A large ariiount of .staff Lime vas conimittcd to dis- 

cussion of, planning for and seeldng funding for 
a career mobile project. The project was not 
funded. This time commitment seemed justified as 
a potential means of gaining greater access to 
rural LEA's. Perhaps it would have been better to 
budget more money for travel and use proposal 
preparation time for direct contact. 
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6. AGENCY IMPACT 



Career oduc-aL ic>n wcui bein^', actively impieraouLod within the Eau 
Claire public schools before arrival of funding sources for this pro- 
ject. Prior c.omailti.ient to che principles and goals of career education 
enabled the coiTipunent based in that tiysteni to employ as staff members 
pe-rsons already knowlud;.:eable about procedures likely to produce change 
witiiin the system. In this context, the expenditures of the project 
can be seen to have maintained the pace of development of the pre- 
ceeding year. 

Counselors v;ere this year intensively involved in study of their 
potential contributions to better career education. Teachers, particu- 
larly those at the secondary level, developed and used additional 
procedures for direer education. While special counseling services 
were made available at the elementary level the greatest second year 
impact was in grades 8-12. 

At the same time, administrators of the district were highly 
cooperative with changes that v;ere made. The project's counselors 
will in 1974-75 be retained in positions having a career education 
emphasis. There will be two elementary guidance counselors. External 
funding will not be used for this purpose. The district has made a 
firm commitment tc continuation of a strong career education emphasis 
in its instructional and guidance programs. 

It was noted a year ago tllat a much different situation has existed 
within the Technical Institute. The staff first recruited to conduct 
the Institute Compon^it had not lacked understanding of the problems 
to be encountered but had not been previously employed in the local 
technical institute setting nor were they well known to members of its 
instructional staff. While they had had V7ork experiences in the same 
or similar communities to those served by the Technical Institute they 
were not well known within the area served by it. For this reason 
they could not havfe been expected to install a fully functioning career 
education program within the Technical Institute and its surrounding 
area over the ti^ available to them. 

Results of the 1973 Summer Workshop for Technical Institute 
faculty members strongly suggested the project had by then become 
enthusiastically accepted by at least most persons who participated in 
it. Many continued their efforts during the second year. Interest in 
the 1974 Summer V/orkshop further indicates other staff members have 
interest in career education and will try to apply its principles in 
1974-75. Graphs of use of material confirm instructor interest and 
commitment . 

The liaison role of area coordinators as career education contacts 
in school systems of the area continued to be largely nonfunctional 
during the second year. Area coordinators cannot in the future be ex- 
pected to be effective as representatives of career education in the 
area. 
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A iii'W rolo, ihnt of cMroer eciiicat'lon counselor lias boon establi.shed 
in the Area One ie».-lmica] Instltulo. This posiUion v;as fillacl by the 
Project Director. It: is not. clear whether the position will function 
much beyond that of an enrollment recruiter but it* is encouraging that 
this staff iTiL'inber was not terminated at the end of project funding. 
Ironicaily, however, at the tiii:c : writing of this report the two 
career education consultants eiapjoyed by the project had sought other 
employment. Each had lor two years worked diligently and ably on 
behalf of career education but neither was retained by the Technical 
Institute • 

Thus, the Technical Institute Component, while generally success- 
ful in meeting its annual goals, had a much less tangible impact on 
its host agency than was first anticipated by its staff and sponsors. 
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7. COST AND TMNSl^ORTABILITY 



Costs for the Tt^chnical Institute Componcmt have, to the best of 
our knov7le(]^;Lj, been those, reported aucl estimated in its report. Com- 
ments lyade about the tranj^r.ortability of tlie project and its coiaponents 
a year ago seem still to be true but now emphasis is needed. Trans- 
portability of the Technical Component seems to be dependent upon 
(1) the availability of personnel experienced v/Ith the operations of 
career education or of competent consultants, (2) the existence of 
external funds to initiate and also to continue the project, and 
(3) the availability of either personnel already recognized and 
accepted for their abilities by the instructional staff of the institute 
or the selection ol personnel who, given strong administrative support, 
can develop this recognition. However, the last point now requires 
particular emphasis. It can be seen in retrospect that it might be 
more effective to recruit staff members from the local faculty and 
provide thorn with capable consulting support than to attempt to build 
with externally recruited personnel. 

Costs reported by the Eau Claire pub]?c schools component are also, 
to the best of our knowledge, accurate as reported. Transportability 
of important features of the public school component have been dependent 
upon the existence of full commitment by the administrative staff of 
the district to career education. Exceptional strength in counseling 
has also been required, A school system possessing high levels of 
commitment and competent personnel and which is aware of the strengths 
^ and limitations of the career education movement might seek to develop 
the broad levels of involvement sought in Eau Claire, Systems with 
lesser levels of initial commitment could encounter much more resistance 
and progress at a much slower pace. 

Both components were greatly dependent upon the availability of 
external funds for their effectiveness. The materials that were pro- 
duced and distributed are in part adaptable to other settings but they 
could not have been produced without the presence of both persons 
knowledgeable about the various meanings of career education and 
supplemental financial support. 
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8. SUM;'IARY 



The neasuremont of ont'conitis of the;- Kau Cl.airo Career Education 
Project ItHfj bet^n an e:.cei^t LonaJ.ly diflicult Ldsk. Career education 
has been actively implemented in the public schools of the city pri- 
or to the arrival of the project with tlie result that change had al- 
ready been instituted and was under way. Technical Institute enroll- 
ments had been increasing; drnnatically with accompanying reductions 
in proportional enrollments in coll(iges and universities; then 
quickly, the increase of onrolluient stopped. Thus, historical ef- 
fects serve to mask the impact of any single year of the project. 

Reconceptualization of the project's goals and operations has 
also been necessary. This has been an important feature of the pro- 
ject. Consequently, evaluation had to be adapted to developments of 
the project. As areas where it might be most active and effective 
v;ere identified and others where there would be lessened activity 
were noted, a longitudinal evaluation design was initiated and ap- 
plied. Outcomes of the use of this approach have included statisti- 
cal presentations and written descriptions of activities that can be 
credibly related to changes in reported statistics. 

The primary evaluation question is, of course, did the project 
attain the goals and objectives set for it? The project was for the 
second year staffed and administered in close compliance with the 
plan set up for it. Operational goals were generally well attained. 
Management was good. Materials production was excellent. Many 
teachers were involved in career education. They were helped to de- 
velop materials for personal use. Outcomes of their experiences 
were shared v/ith many other persons. 

Second year use of ins truments" led to establishment of quanti- 
tative links with the populations and instruments involved in the 
Comprehensive Career Education Model Project, a major career educa- 
tion development effort. These links establish that students in 
grades four and eight of the Eau Claire Public Schools also possessed 
highly positive career education attitudes. This may be a character- 
istic of children across the nation an which case, because parents 
also hold very positi'^^e attitudes, there is considerable justifica- 
tion for continued national emphasis on career education. 

With the exception that more parents reported discussing careers 
with their children than a year earlier (an important project-relat- 
able outcome) responses to the Parent Questionnaire were very similar 
to those one year earlier. The instrument seems to have tapped quite 
stable attitudes which are v/orth continued assessment but do not re- 
quire annual follow-up. 
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SliKK.*iU.-i j'c-;[>cai.scs on the Pupil Career Kciuof.ion QuejU-j onna i re 
InJ. i t'.-' t • (i a: I i li).'... oi' L Iv Ji-r s luny havci iii.provun very tii Lj^hl- 

ly vhLlo liiosti of l;uur Lh-j-vr :Klers v.-tTe not altered. TIiJs is coni^.is- 
tent with inl ended ern],asis . during the year on improvements in the 
secondary f.;rades. Ci:^lith parade students al.so reported more visitcM's 
came to their cla.,:'r'ecjinri . Ke.spoujer: at these jn*adc level:s chan;/,ed 
in direct Lon;.> cw:i-;.i.ot'ei:t w ^t.h prujt-va intent and act ivities. Days 
a^jaln expressed irar-kedly r.tron'^er preferunce for use of films tlian 
did pirls. 

Responses to the Student Questionnaire on Guidance Services, 
which v;as alrauis tored to students r.t both the 10th and 12th grade 
levels, are soiaewl-at anibipuous but positive. Marked improvemenL in 
ratini^s for guidance service performance occurred at the 12th grade 
level. A siT:;il,-!r increase ^,;as desired for the 10th grade but did 
not appear. Reasons for this are not clear but it must be surmised 
that the preferred interpretation should acknowledge uncontrolled 
variability in response at the same time positive project impact is 
inferred , 

Use of the Studc.-nt Questionnaire on Guidance Services also led 
to evidence of ch'inge in the certainty 12th grade students assigned 
to their Cc^rcer choices. This change, which may or may not be a 
preferred outcome of improved career education seems to have occurred 
between May 1973 and May 1974; it may be proj ect-re].a ted . 

The Career Education Ques ti onnaire-OG was administered to stu~ 
dents in the Technical Institute as part of a loose quasi-experiment 
to determine whether use of nev/ly developed units produced chan:.",es 
in the attitudes of students enrolled there. A December administra- 
tion suggested th.ere had been desired changes. This vras not repli- 
cated through a May administration but the populations studied the 
two semesters differed and the design was perhaps too crudely applied 
to be sensitive to the outcomes under study. 

Teachers continued to express positive attitudes tov7ard career 
education. Workshop participants have indicated they valued their 
experiences. Staffs students and parent preferences seem to be in 
consistent agreement so far as operational features of career educa- 
tion are concerned. 

A Student Follow-up Questionnaire x^as^'sent to previous year 
graduates of the Technical Institute. This data, while not directly 
relevant to project objectives, proved to be very favorable to the 
Technical Institute. Students v7ho had not stayed in the institution 
to graduation were less favorable in their responses than those who 
did. Pvcsponses suggest students might benefit from improved curricu- 
lar opportunities in areas of interpersonal relations development. 
They felt they could use more lielp at knowing how to "talk to the 
bcss'* and similar job-related communications problems. 
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t: ir<-<-r r hn-.-.M ion 1 a v;i^ll devi^InpcM.! :mu aclopteci fe.afnro of odu- 
CciLiOii ill thii I.au CiMire Public Schcn^is. The* project has lofL J.den- 
Uifiable inpacls un tlu* curri cchi:.i and rA.nf.i., The Tachnical Inf'iLiLuLe 
Con.poucitt. , \;hich started at a j)oiat well behind uhat at v;hlch its com- 
panion CO. i/'Onent bop;au, v.umIv pro^v'^'^--^ but has farther yet to go. The 
<'oii::i'r CL\.:pOii'>aL vast ly l*' plowed it,-^ f onaa I coticeptu:' J :i nation of ca- 
reer education and developed an inte^^r«^ited in:magtir.ent plan during tlie 
year. There v;ar. marked increase in materials usa.^e ot the Institute 
with prospect53 the use V70ald continue through the next year. 

Points in time have been established and procedures are now avail- 
able to permit continued monitoring of many widely sought career edu- 
cation outcomes. It is tlie Evaluators opinion that^ in spite of atten- 
uating conceptual and ineasurement problems, substantial evidence exists 
to sup,gest for each of teachers, students and parents. 
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12. Summa ry^ C onclufjio n^ and Re c ommend a t Ions 

A . Public School Component : 

During the 1973-74 school year, systematic review of the 
total career education program has enabled the career education 
team to revise, revamp, expand, add to, or delete specific facets 
of the program as seemed necessary for general improvement and 
effectiveness. 

The degree of successful attainment of project goals has 
served as a basis for planning future efforts in career education 
which will be supported with local resources. The main thrust 
of these efforts will be in the following areas: 

(1) Instructional Program : .Curriculum offerings will continue 
to be examined, and appropriate career education concepts 
will be integrated. More courses providing career intro- 
duction, exploration, and preparation will be made available 

. to students, grades K-12. 

(2) Guidance Services : An elementary guidance program will be 
initiated during the 1974-75 school year. The first phase 
of this program v/ill involve two f.ull-time elementary 
counselors serving four schools. Additional elementary 
guidance staff will be employed as guidelines are established. 
Secondary guidance- staff will continue to expand services 

on the secondary level. 

The K-12 guidance advisory committee will continue to monitor 
progress towards this goal. To assist in this effort, the 
Wisconsin Department of Public Instruction has been contacted 
for consultation during the coming year. 

(3) Public Relations : Established career education informational 
programs will be continued. These programs will be supple- 
mented through increased efforts by Central Office and building 
administrators to better inform school personnel and the 
general public of career education activities. 

To supplement and support these activities, local resources 
have been allocated to provide current career education materials 
for use by teachers and students. 

Supervision and monitoring of this program will be the 
responsibility of the Central Office administration and building 
principals. 
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B . Tochnlcnl I nstitutri Component; 
Conclusions : 

Career education can act as a unifying force in and 
betv^een institutions. 

Articulation efforts and the cooperation of staff at all 
levels of education arc aimed at removing barriers that 
exist or can exist at all these levels* 

We find that a guide must necessarily have staff involve- 
ment in the development stage before effective implementation 
can ensue. 

Before career education can be implemented, motivation must 
be both the key and the initial step in effecting changes, 

(2) Im plications : 

• Time and attitudinal changes are evolutionary processes 
necessary for the full realization of career education. We 
can all contribute, and, with each contributing his own 
experiences gathered and nurtured in the world of work, 
untold benefit will hopefully be reaped by all people, at 
any time and at any place throughout each person's lifestyle. 

(3) Recommendations ; 

It is ^recommended that all career education efforts, wherever 
they focus, begin with the backing and support of all con- 
cerned. In this way attention is focused on real needs'. 



Eugene I. Lehrmann, Project Director 
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APPENDIX A 



JULY 16, 1973 



sriii.on.'" ur 0':;i'^>:: .'.is" 



Component a ; 



Artlculuclon vltli the Eau Cl.itrc Public School Career Kducntlon Btaff In Implementation and use of matctiali 
In the K-Ad'ilt system. Mew tpntcrlals will be considered Jointly and pilot tested where mo«t nppropr i ate « 

1) Meeting (Adml nic tra live meeting monthly). Periodic reports, plan and revise subsequent activities. 

2) Field test mnterials (film preview - review & excliange materials from other projects with the public 
school). 

3) Surjiiarizc and disseminate materials found most useful with the public school (In-servlce, mailing, 
newsletter, seminars, individual contacts, summarlre materials, cluster charts.) 

A) Tcachers^^ staff and students will receive materials and services and career content#«*f«tfe will be 
transmitted as a result of our efforts. 
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Componi'nt b : 

Cooperate with the F.au Clnirc ]\ibllc Scliool Career irducntlon staff In tUsscmlna tion and/or transporting models 

of Unu Claire Public Schoolu nnd VTAK District One project actlvi t ics Uo jointly or independently provide 

orientation cc-rvlces nccordinc; Co tlie needs of the requebtlng group. ' ( 

Ob Ice ti VP 3 ; 

1) Identify needs of these audiences (e.g., K-12 & Vocational Technical Systems) by direct and indirect 
surveys and/or continual cvolujtion of needs. 

2) Develop services in response to the needs of the audiences provided they fall within the project com- 
ponents ( £;uides, flyers, sample packets, brochures, directories, slide-tape series and other audio 
visual media, will be developed, revised and/or up-dated. 

3) Teachers, staff and students will receive materials and services and career content will be transmit- 
ted (e.g., in-service, seminars, tours, individual contact and products). 

A) Publicize methods and models via various pedi^^e.g., newspapers, television, radio, pamphlets, sem- 
inars, conferences, workshops). V.— 
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JULY 16, 1973 

MA?w;F:?ii::ra di.sicn sy st): m - oi stp.tct o:a: cak):l: r biDUCATioN pkojcct - phase ii 

sctiKOiiiif o:' c<v!f"o"::i:::TS 

Cotnponcnt c ; 

Assist and coordlnnte in field testing 1973 workshop materials; provide consultant services to workshop par- 
ticipants, District One Departmental staff and itaff to other districts. 

Ob ^ect ivcs : 

1) Revijic, edit and print (options 1-5), units, tapes and individual objectives. 

2) Offer consulting assistance through direction from the workshop advisory committee to the workshop 
participants and District One Departmental staff. 

3) Privide consulting time to staffs (K-12 and Vocational Technical). 

4) Produced units will be used with students (K -Adult). 
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Conponcnt d : 



Articulate with nrea ap.cncy and institutional personnel who provide consultation services so as to improve the 
coordination of tlic delivery of information and services. 

Ob jectives : 

1) Establish and maintain liai»on committees with CESA's, Area "C", Referral Agencies and Chamber of 
Commerce , 

2) Furthering liaison nctivities with such groups as Career Education staffs in other districts (state 
vide advisory), schools, national groups and professional organizations. 

3) Astist In **counse ling" or informing agency personnel/clients about Career Education activities 
(■eminava. Joint uicetings, shared activities). Career Mobile project pending - direct application. 
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Conponcnt c ; 



Survey, up-date, devolop nnd dls&enlnnce lnfom:atlon about learning and career resources which are available 
In the business-Industrial coisnnunlty of the area, 

OlMcctl ve3 ; 

1) Inventory business-Industrial career resources. (Design, adapt, process, follow-up, Interpretations, 
•urvcys, ourselves or In conjunction with CESA, Area "C", or District Oiie Area Coordinator. 

2) Summarize, adapt, publish and disseminate Information about Career Education resources In business* 
Industry for use by agencies and individuals, 

3) Agencies and individuals will use the prepared resource Inventories. Career Mobile project pending- 
direct application. 
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Pro \ ccr ? ! i nn:<^'''t'n t Conpo ru nt : 
Actlvlt tt?a ; 

1) Document nt Ion: Ojlly, Weekly, Quarterly and 
Finnl Progress Reports 

2) Staff Meetln,;s: Incntify Priorities, Review 
Needs & Progress 

3) Correspondence; Project Proposal Writing 
^) Budget Reports 
5) Advisory Committee Meetings 



6) Public Relations Contacts 

7) Phone Calls (Vir/wk/consul tant) 

8) Planning: Developing, Revlev;lng Materials - 
Ideas, TcBtlng & Evaluation ^- . ( ^^Jo-.A; 

9) Administrative Meetings 

10) Professional Growth: Conferences, Seminars, 
Continued Education 
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APPENDIX D 

Materials produced by Eau Claire District One Career Education Project 

1. Consultation and Resource Services Brochure 

2. A Guide to Career Education (curriculum guide) ERIC #ED-068-634 

3. 1972 Sample Packet of Project Materials 

Instructional Unit Packets from 1973 and 197^ Summer Workshops 

5. 1973 Workshop Sample Packet (learning units, packages, modules) 

6. Who To See (liaison brochure with three area universities) 

7. Referral Agencies Brochure 

8. Your Approach to The Job Hunt (placement handbook) 

9. Career's Directory ' unselor's handbook) - frequent updating and revisions 

10. A Guide to Community Career Education Resources 

11. Employer Survey Data 

12. Career Information Audio-Visual Resources Brochure 

13. Orientation to District One (slide-sound series, updating and revisions) 

14. Interview Tape/Apprentice Program - District One 

15. Health Exploration Package (slide-sound series) 

16. T&l Divisional Presentation (slide-sound series) 

17. Fluid Power Program Presentation (slide-sound series) 

18. Field Services Program Presentation (slide-sound series) 

19. Interview Tape - Police Science Program - District One 

20. Visual SI ide Bank 

21. Tour Guide to District One 

22. Project Quarterly Progress Reports, 1973 and 197^ Final Reports 
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APPENDIX E 

CAREER INFORMATION 
AUDIO-VISUAL RESOURCES 




Educafional Resources Center 
Disfrlcf One Technical Insfifufe 



16i 

CAREER EDUCATION PROJECT 



May.1974 



TABLE OF CONTENTS 



I . F i 1ms - l6mm 

II. Filmstrip Cassette Sets 

111. Filmstrip Record Sets 

I v. F i 1ms tr i ps 

V. Tape Cassettes 

VI . Slide Tapes 

VI I . Video Tapes 

For preview or use of these materials, contact the ERC , 
District One Technical Institute, 620 West Clairemont 
Avenue, Eau Claire, Wisconsin - Phone: (715) 836-3971. 



SECTION I - Fl LMS l6mm 



1 . 
2. 

3. 
k. 

5. 
6. 

7. 

8. 

9. 
10. 
1 1 . 
12. 
13. 
1^. 
15. 
16. 

17. 
18. 

19. 
20. 
21 . 
22. 
23. 

m. 

25. 
26. 

27. 
28. 
29. 
30. 
31. 
32. 
33. 
3^. 
35. 
36. 
37. 
38. 
39. 
ko. 
^1. 



Transportation Maintenance 
Careers in Engineering (20 
Future Shock (42 min.) 
I Am (]k min.) 
Person To Per?.on 
What Is Business 
Your New Job (10 
1 Want To Work For Your 
What Do We look Like To 



- The 
min.) 



(10 min.) 
(10 min.) 
min.) 

Company 
Others? 



Mechan ic (11 min.) 



(10 min.) 
(10 min.) 



Violence - Just For Fun (28 min.) 
Building a Harbor (13 min.) 

Building a House - Where Does It Come From? (11 min.) 

Help Wanted - Secretary (18 min.) 

People Who Make Things (19 min.) 

The Veterinarian Serves The Community (11 min.) 

Career Education (USOE) (22 min.) 

Investment For Impact (28 min.) 

Where The Action Is (28 min.) 

Revolution in Relevance (19 min.) 

Styles (22 min.) 

They Want To Make Work Human Again (17 min.) 
Find Yourself - Then Your Job (15 min.) 

Career As a Technician For You? (15 min.) 
Career In The Service Industries For You? (15 min.) 
Career In The Restaurant Business For You? (15 min.) 
Career In The Social Science For You? (15 min.) 
Caicer In Banking For You? (15 min.) 

Career In Motor Vehicle or Equipment Manufacturing For You? 
Career In Motor Freight Transportation For You? (15 min.) 
Career In The Hotel or Motel Business For You? (14 min.) 
Career in Government For You? (15 min.) 
Career In Electronics Manufacturing For You? (16 min.) 
Career In Radio or Iclevision For You? (15 min.) 
Career In The- Professions For You? (16 min.) 
in Management For You? (15 min.) 




(15 



mi n . 



Your 



Career 

Sales Career For You? (15 min.) 
Career In Machining For You? (16 min.) 
Career In Clerical Work For You? (io min.) 
Career In Finance, Insurance or Real Estate For 
Career In The Health Service For You? (15 min.) 
Job: Applying For It (I3f min.) 



You? (15 min.) 



Career Awareness: Automobile Industry (10 min.) 
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SECTION II - FILMSTRIP CASSETTE SETS 



1. 
2. 
3. 

k. 

5. 
6. 

7. 
8. 

9. 
10. 

n. 

12. 
13. 



15. 
16. 

17. 
18. 

19. 

20. 
21. 
22. 
23. 

oil 

26, 

27, 
28. 
29. 



Life Sty 

Life Sty 

Careers 

Careers 

Careers 

Careers 

Careers 

Careers 

Careers 

Careers 

Careers 

Careers 



e: What Will We 
e 2000: I nqui ry 
n Agr i cul ture 
n Government Servi ce 
n Repa i r Work 
n Education 
n Soci al Work 
n Community Service 
n Graphi c Arts 
n Publ ic Uti 1 ities 
n Leisure Time Industry 
n Conservat ion 



Take To The Future? 
I nto The Future 



Local Occupational Cluster Theories 



a , 
b, 
c . 
d, 
e . 



g. 

Off 



Construction Careers In The Eau Claire Area 

Health Careers In The Eau Claire Area 

Public Service Careers In The Eau Claire Area 

Transportation and Cofiimun i cat i on Careers In The Eau Claire Area 
Personal Service and Leisure Activity Careers In The Eau Claire Area 
Business and Marketing Careers In The Eau Claire Area 
Agri-Business and Environment Careers In The Eau Claire Area 
We Go To The Bike Factory 

Who Are You? 



Discovering Your Personality! 
People Who Help Others 
People Who Organize Facts 
Why Work At All? 
People Who Influence Others 
People Who Make Things 
Your Job Interview 

High School Course Selection and Your Career 

Adolescent Experience: Setting Goals 

College? It's Up To Youl 

On The Job: Four Trainees 

The Paycheck Puzzle 

Job Hunting: Where to Begin 

The Changing Work Ethic 

The Wonderful World of Work: Vocational Opportunities 

a. What Is Your Future in The Changing World of Work? 

b. Receptionist 

c. Automobile Mechanic 

d. TV and Radio Repair 

e. Tool and Die Maker 

f . Electrician 

g. Printer 

h. Sheet Metal Worker 

i. Automotive Sales Representative 
J . Cook 

k. Data Processing Clerk 
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FILHSTRIP CASSETTE SETS (continued) 



y.,. yc, >W(r 

1. Sheet Metal Worker-Building Trades 
m. Med i ca 1 Ass i stant 
n . Rea 1 Estate Sales 
30. Finding Your JoH 

a. Working For Someone Els- 

b. What Can You Do? 

c. Job Shopping 

d . The Job I n terv i e\v 

e. Getting a Better Job 

f. Finding a Career 

31 • Education for Occupations 

a. V/orking in a Service Station 

b. Working in a Super-Market 

c . V/orki ng i n The Printing I ndust ry 
d . Work i ng in Food Serv i ces 

c. Working With Business Macliines 
f. Working in Building Maintenance 
g . V/orki lui in Hanu factur i ng 

h . Working in a Ho s p i t a 1 

32. Hospital Job Opportunities 

a. Inhalation Iherapy Technician 

b. X-Ray Technician 

c. Nuclear Technician Trainee 

d. Medical Assistant 

e . Nurses Aid 

f. Nurse 

g. Hospital Food Service Worker 

h. In el Clerk and Fry Cook 

i. Maintenance Mechanic and Electrician, Custodian 
j. Hospital Administrative Jobs 

33, The Roughing Carpenter 
3k. Ihe Bricklayer 

31j. Pharmacy, a Health Career 

36. It's Your Future 

a . A Look At The f uture 
b , In T ra i n i ng 

c. Seeing The Wliole Picture 

d. Know Hov; and Your Future 

37. Basic 01 I ice Practice and Procedures 

a. Tlu-^ V.r-rkintj World of a Secretary 

b. Mrmo^- , Mail anrt The Telephone 

c. Filint, and Basic Office Systems 

d. Basic Office Machines 

e. Helping Your Boss Get Moi'e Done 

f . Deal ing Wi th People 
3^. The Exterior Painter 
39. The Interior Painter 
^0. The Fir.ishinq Carpenter 

. The Si der 
^2. The Concrete Block Layer 
^^3. The Plasterer 
The Plumber 

The Roofer IGi) 



FILMSTRIP CASSETTE SETS (continued ) 



^6. Career Education Clusters, Parts I - V 

A. Part I - Agr i -Bus i ness , Manufacturing, Construction 

1. Agri-Business and Natural Resources 

2. Manuf acturi ng 

3 . Construct i on 

4. Overview 

B. Part II - Business/Office, Marketing/Distribution/Transportation 

1. Business and Office 

2. Marketing and Distribution 
3 . Transportat i on 

C. Part HI - Communications/Media, F i ne Arts/Perf ormi ng Arts , 
Consumer /Homemak i ng 

1. Communications and Media 

2. Fine Arts and Humanities 

3 . Consumer and Homemak i ng Educat i on 

D. Part IV - Health Services/Environment/Marine Science 

1. Health 

2 . Envi ronment 

3 . Mar i ne Sc i ence 

E. Part V - Hospitality/Recreation/Personal Services/ Public Service 

1. Hospitality and Recreation 

2. Person al Servi ces 
3 . Publ ic Service 
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SECTION III - FILMSTRIP RECORD SETS 



1. Preparing For The World of Work 

2. Confront The Issues 

3- Preparing For Jobs of The 70*s 

k. What You Should Know Before You Go To Work 

5. This is Circle K 

6. Just a Secretary 

7. A Career In Fashion Distribution 

8. Careers In Interior Design 

9. Careers In The Fashion Industry 

a. Who Needs Fashion? 

b. Jobs - Lots of Them 

c. Careers In Design and Merchandising 

d. Careers In Manufacturing 

e. Careers In Retailing 

f. Careers In Promotion 

g. Careers In Media 

h. Making Your Career Decision 
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SECTION IV - FILMSTRIPS 



1. Are You Looking Ahead Series: 

a. How About Being An Electronics Assembler? 

b. Would You Like To Sel I? 

c. Want To Work In a Laundry? 

d. Do You Like Flowers? 

e. Would You Like Hospital Work? 

f . Do You Love Animals? 

g. How About Office Work? 

h. Do You Like Sports? 

i. How About Being a Key Punch Operator? 
j. Would You Like To Be a Cashier? 

2. Careers In The World of Tomorrow 

3. An Orientation To The Hospital 

a. An Introduction To The Hospital and lt*s Functions 

b. The Hospital Admi tt i ng Of f i ce 

c. The Story of Nursing Care 

d. Hospital Diagnostic Services 

e. Hospital Therapeutic Services 
k. Preparing For Work I 

5. Preparing For Work II 

6. Knowing Yourself I 

7. Knowing Yourself II 

8. Job Finding 

9. Getting Along With Others 

10. Getting Along in School 

11. The Generation Gap 

12. Career Opportunities I 

13. Career Opportunities II 



IB 
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SECTION V - TAPE CASSETTES 



Career Tapes 

1. Clerk Typist, Bookkeeper, Computer Programmer, 
Personnel Manager 

2. Ambulance Driver, Medical Records Librarian, 
Registered Nurse, Pharmacist 

3. Ward Clerk, X-Ray Technician, Optometrist, 
Psychiatric Social Worker 

k. Sound Engineer, Writer, Telephone Operator, 
Darkroom Technician 

5. Commercial Fishery Worker, Coast Guardsman, 
Marine Lab Techn i c i an , Oceanographer 

6. Bus Driver, Rent-A-Car Agent, Airline Flight 
Officer, Highway Planning Engineer 

7. Interview - Appliance Serviceman 

8. Interview - Switchboard Operator 

9. Interview - Librarian 

10. Interview - Auto Mechanic 

11. Interview - Apprenticeship District One 

12. Interview - Police Science - District One 

\3* Sanitation Worker, Air Quality Technician, Wild 
Life Specialist, Urban Planner 

14. Assembly Line Worker, Mechanic, Tool and Die 
Maker, Purchasing Agent 

15. Materials Handler, Welder, Quality Control Inspector, 
Engi neer 

16. Food Franchi se Worker , Travel Agent, Hotel Manager, 
Athletic Coach 

1 7 . Heavy Equ i pment Operator , PI umber , Carpenter, Civil 
Engineer 

18. Chauffeur, Cosmetologist, Funeral Director, Veterinarian 

19. Jewelry Artisan, Film Production Assistant, Actress, 
Mus i ci an 

20. Dry Cleaning Worker, Food Service Manager, Interior 
Decorator, Home Economist 

21. Building Inspector, Police Officer, Court Stenographer, 
Schoo 1 Admi n i s trator 

22. Postal Worker, Fire Fighter, Librarian, Lawyer 

23. Farm Produce Wholesaler, Farm Equipment Mechanic, 
Horti cu 1 tur i St , Geo logi s t 

2k. Retail Sales Clerk, Appliance Service Technician, 
Advertising Account Executive 

25. Air Conditioning Mechanic and Appliance Serviceman 

26. State Police Officers and Fire Fighters 

27. Diesel Mechanics and Electric Sign Servicemen 



Career Tapes (continued ) 



28. Auto Body Repairmen and Auto Mechanics 
29- Machinists and Machine Tool Operator 

30. Stenographer - Secretary Typists 

31. Barbers and Cosmetologist 

32. Lineman - Cable Splicer and Telephone Repair Installer 

33. Tomorrow's Jobs - Parts 1 and 2 
3^. It*s a Changing World 

35. Training For Tomorrow 

36. The World of Work 1: On The Job 

a. The First Few Days 

b. Getting Help and Information 

c. My Man, My Creep 
d , Too Much Ta 1 k 

e. Don't Blow Your Cool 

f. The Magic Word That Gets You Fired 

g. Excuses 

h. Supervisors Are Human, Too 

i. Money, Money, Money 

j . Company Rules and Company Customs 
k. Stick Up For Your Right 
1 . Promot i ons 
m. Giving Not i ce 
n . The Fast Exi t 

Al . The Extra Work Assignment 

A2. Does The New Man Have To Get The Coffee? 

Bl . Why Were You Late? 

B2. That's Part Of Your Job 

C. The First Pay Envelope 

D. Boss, I Found a New Job 

37. The World of Work 2: Getting a Job (no. 155) 

a. Contacting Job Interviewers (I6 min.) 

b. The Agency Interview (14 min.) 

c. Words You Must Learn (13 min.) 

d. What You Need to Know to Fill Out an App 1 i cat ion Form (21 min.) 

e. Job Interview Skills: Making a Good Impression (19 min.) 

f. Job Interview Skills: The Positive Approach (17 min.) 

g. Job Interview Skills: Selling Yourself (17 min.) 

h. Job Interview Skills: Handling Difficult (Questions (17 min.) 

i. Job Interview Skills: The Wrap-Up (15 min.) 

j. Discussion Tape A: The Whole Truth. What Are You Calling 

About? I Never Could Do That, 
k. Discussion Tape B: Don't Call Us, We'll Call You. Turning 

an Interviewer Off. How Did You Do In The Interview? 
1. Discussion Tape C: Bob's Interview. Larry*s Interview, 

Ann*s Interview, 
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Career Tapes (continued ) 



38, The World of Work 3: Cross-Vocational Skills and Information 

a . Understand ing Instructions 

b. Safety 

c. Sales and Customer Service Skills 

d. Handling Trouble Situations 

e. The Structure of a Company 

f. Telephone Answering Skills 

g . Taki ng a Message 

h. The Law, The Employee, and The Employer 

i. Union and Employee Associations 

j. Company Money Matters: An Overview 
k. Shipping and Receiving 
1 • Order i ng and Billing 

m. Discussion Tape A: Two Ways of Selling Hardware, 

Yes sir, I've Got My Own System, You Were Supposed 

To Have Fixed It Last Time, 
n. Discussion Tape B: It Seems a Little Dangerous To Me. 

Where's The P,0, For This Typewriter? OK, Buddy, Just 

S i gn Th i s , 

o. Discussion Tape C: Joan Handles a Customer Complaint. 
Jerry Handles a Customer Complaint, Miss Towers Handles 
A Customer Complaint. 

39, The Challenge Of a Pro - Art Hoist (motivational) 
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SECTION VI - SLIDE TAPES 



1. Orientation to District One Technical 

2. Career Education (20 min.) 

3. Careers In The Department Store 

4. Careers In Fashion 



Institute (20 min.) 




SECTION VII - VIDEO TAPES 



1. Placement Information (District One, University of Wisconsin- 
Eau Claire, U.S. Army, Wisconsin State Employment Service) 
(30 min. - i inch reel ) . 

2. Leo Buscaglio, Professor of Love, University of Southern 
California, Part I (45 minutes, 1 inch reel) 

3. Leo Buscaglio - Part 2 (45 minutes, 1 inch reel) 

k. Leo Buscaglio - "Man Alive" (30 minutes, i inch reel) 
5. Dr. Hoyt (University of Maryland) on Career Education (45 minuted, 
1 inch reel ) . 
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APPENDIX I 

November 1974 

POST MEETING REACTION FORM OF COUNSELOR'S CONFERENCE AT DISTRICT ONE 



1. What activities today do you feel were particularly nelpfLl^ relevant 
or genera 1 ly pos i t i ve? 



2. What activities today do you feel were not particularly helpf-j], were 
irrelevant, or unnecessary? 



3- What current career education projects, programs or activities are taking 
place in your district? (Also, who to contact for 'nore i nf onrat t en , ) 



4. As a result of attending this conference, what do you intend to do in 
terms of follow-up activities; e.g., investigate, initfate, changej 
write, plan to meet with, etc.? 



5. Suggestions as to future conference topics: 



6. What conference meeting time do you prefer? 

morning al 1 day 

afternoon evening 



7. What day of the week do you prefer? 



Name: ^ 

School or Agency 
Address . 
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APPENDIX J 
Evaluation Instruments and Rav; Data 
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OARKKR l'urc:ATLOM ^^'OUKSFOP 

questjo:;nai)U:: (1974) 



On tliL* rivjil siclu ol." each iri'm hi:Iov; CIRCLL tin.* one rjymbol that most closely 
approxin/it er, the extent to ^-.iich ycv.i ni^.rco. or dli^a^^.ree with the V7ay the 
stacemenLs describe your {ee!jn«\,s or conditions about the v;orkshop. 





If you STRONGLY AGIIKK, Circle 




SA 












If you AGRLi:, Circle 




A 












li you are L.NDhCinED, Liicla 


• 


U 












it you DI^AMKl'.h 5 uxrcie 




■n 
U 












If you STRONGLY DISAGRLL, Circle 


- 


SD 










Par_t 


A' 














1. 


There is no need to prepare all staff members 




SA 


A 


U 


D 


SB 




of post .secondary educational sy.s terns to 




1 


1 


- 


4 


8 




assurae responsibilities for career education 




7 


7 




29 


57 




in regular classroom situations. 














2. 


The two-v/eek workshop was sufficiently long 




Q A 


A 

A 


u 


r\ 






to provide adequate learning and writing 


f- 


5 


6 


1 


2 






time for par ticxnmts . 


% 


36 


43 


7 


14 




3. 


Even after they have participated in this work- 




SA 


A 


U 


D 


SD 




shop, ]iarticipants will wish to have competent 


J • 


^ 


Q 

o 


Z 








consulting services on career education readily 


Oi 


29 


57 


14 









available to them. 














4. 


It is important that workshop participants be 




SA 


A 


U 


D 


SD 




screened for promise of high motivation and 


f. 


4 


7 


3 








capability for independent v/ork. 


% 


29 


50 


21 


- 


— 


_ParJ:_ 


JB: 














1. 


The morning announcement sessions were, as a 




SA 


A 


TT 
U 


\j 


en 




group, of high quality for workshop purposes. 


J- 


D 




z 


Z 








% 


43 


29 


14 


14 




2. 


We could have gotten by with fewer presentations. 




SA 


A 


U 


D 


SD 






f- 




4 




8 


2 






% 




29 




57 


14 


3. 


We really didn^ t have enough time to work at our 




SA 


A 


U 


D 


SD 




writing tasks. 


f. 




2 


1 


8 


3 






% 




14 


7 


57 


3 


4. 


The content of film and slide presentations was 




SA 


A 


U 


D 


SD 




useful . 


f. 


2 


8 


3 


1 






17 li 


% 


14 


57 


21 


7 





.) . 


Ai ti»^* ouJ of \ irt\l day 1 clearly LH;dcrs Lood 




SA 


A 


U 


D 


SD 




v/luit I was to ar.i'DnipUsh. 


/• 


5 


7 


1 




1 








35 


50 


7 




7 




Thl5i vvu)rk;:hop j-ave eiH)u;;h Lime? for ny project 




SA 


A 


U 


D 


SD 




and fp^ m-itiriaL^ proJucllcn. 


\\ 

J • 


1 


7 




4 


1 






c* 


7 


50 




29 


7 


1 * 


iiie handouts wo received wure r^f good quality. 




SA 


A 


U 


D 


SD 






f 


L 


o 


9 


9 








% 


29 


43 


14 


14 




Q 

o. 


The workshop staff made itse.lf personally 




SA 


A 


u 


D 


SD 




available to me . 


f 


10 


4 












Of 
/O 


71 


29 










My personal interactions with staff iPembers were 




SA 


A 


u 


D 


SD 




an important part of the workshop. 


f 


Q 






9 








% 


64 


21 




14 






Information by the Career Education staff was 




SA 


A 


u 


D 


SD 




well presented. 


f. 


7 


4 


1 


]_ 








fO 


50 


29 


7 


7 




11. 


I needed more time for writing. 






A 


TT 
U 


n 
u 










1 


1 


11 


1 








% 


7 


7 


79 


7 




Part 
















1. 


I feel that my previous preparation was suffi- 




SA 


A 


U 


D 


SD 




cient for me to benefit from the activities of 


f 
J • 




G 




9 
L 






the workshop . 


% 


21 


64 




14 




2. 


Almost all w^orkshop participants tried hard to 




SA 


A 


U 


D 


SD 




contribute to v^7ork8hop success. 


f 


7 


7 












% 


50 


50 








3. . 


My workshop productivity justified the pay I 




SA 


'A 


U 


D 


SD 




received . 


f 


7 


5 


1 




1 






% 


50 


36 


7 




7 


4. 


Workshops similar to this one would be beneficial 




SA 


A 


U 


D 


SD 




to me in succeeding years. 


f 


10 


4 












Of 
/J 


71 


29 








r 


In order to be most meaningful, a follov7-up 




SA 


A 


U 


D 


SD 




workshop or program should be available to me. 


f 


5 


5 












% 


36 


36 








5. 


I believe I can successfully encourage and 




SA 


A 


u 


D 


SD 




assist others to understand and undertake new 


f 


5 


7 


2 








approaches to career education. 


/o 


36 


50 


14 






7. 


I gained a lot from the opportunity to interact 




SA 


A 


U 


D 


SD 




with other participants. 


f- 


5 


8 


1 












36 


57 


7 
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had h.-.n i..->i^' iH'^viiii .ui , T. — - - 8 6 

^' "~ - -57 ^3 

9. T boliovo T hnv - pru(inrr'd i:;:it\>r i als that wiJl SA A U D SD 



bt*avi Ll .sLud'.MitH ihis n^ \t year. f. 1.2 

% 86 



o 

14 



Part 1): 



My general evaluati )n of this v/orkshop is that SA A U D SD 

it was worth attending. /. 12 2 ~ . ~ 



86 U 



Very usuful career education materials can be SA A U D SD 

produced by w^orkshups such as ours in two /. 12 2 - - — 

v;eeks of full time work. % 86 14 ~ - 



Part K: 



If you have additional comments you believe 
would help persons planning future workshops 
of this type, please record thorn in the 
space that follows. 
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I9i:v-i'r PUiML CAni::i:[i kuik atio:^ quest rurir^AiRK * ^ 

1 o d 

Grado {.V-'lll) 

li-.L.'.e qp- .it Ic>n.i ar c ahual tht- Lluiu;:^ you aro leaniLn^^ ia school aiui abouL 
j obs pc op J pc r 1 urin . 

Your loaohor hilr^ \ on wit.;]! tlic quustvioiis if: uocohsary. You 5:;b.ould br 

abiu Lo :.'inLah aii ai^oal LU i.iinuie:;. 

If tluTe are vUiy qikvst ion:> \;hii:h you do not want to ansv/er, you lany f/) to 
the vjyyA question. 

Ploajje 5li:>_nf^t^_is_i^n your name. 

Thank you for your holp, 

PART I lHr.:uy:i^)ns; 

Please read each question carefully; then .circje your anav;er to each 
question. ^ 



Are you: 


Frequency 


Pevaeyit 




19? '6 


1974 


1973 1974 


1 Ma] e 


387 


392 


50.4 50.4 


2 Female 


368 


378 


48.0 48.6 


Blank 


13 


7 


1.7 0.9 



ERIC 



2. V/hat is the naiTie of your school? 

3. V/hat grade are you? 



(Please print) 



3 
4 
5 
6 
7 



Ungraded 
IvT-iat kind of student are you? 



Frequency 



Percent 









1973 


1974 


1973 


1974 


1 


Excellent 




103 


110 


14.2 


14.2 


2 


Good 




419 


39 3 


57.6 


50.6 


3 


Fair 




194 


219 


26.7 


28.2 


4 


Poor 




12 


10 


1.7 


1.3 




No response 






45 




5.8 


In 


the grade you were 


in this year, hov7 many people visited 


your 


£ifi5fJi5l°'E to talk about the kind 


of work they do? 


For example; 


a f 


cientlst, athlete, 


businessman 


L, or 


mechanic . 












Fvt 


'.quency 


Fci'can b 








1973 


1974 


1973 


1974 


1 


None 




81 


76 


13.2 


9.8 


2 


1 




114 


89 


18.5 


11.5 


3 


2 




103 


62 


16.8 


8.0 


4 


3 




60 


110 


9.8 


14.2 


5 


4 




105 


76 


17.0 


9.8 


6 


5 




55 


29 


9.0 


3.7 


7 


6 




13 


45 


2.1 


5.8 


8 


7 r 


2 


0 


0.3 


0.0 


9 


More til an 7 ' 




82 


108 


13.3 


13.9 




No rcspcirise 


J-4 




182 




23.4 



cinsWL.t;i. Just clu'ck iiio. \}o\ wiiich hi.?.sL ausvverr. 
you . 


- no r;[ 1. or -.v :■<>;■;.', 
lliu Kt ai:i.'inu-nf lot" 






Yes 


No 

Opinion 


No 


I v/ould like Lo oarn mvaiuy. 


" i 






If you ap.roo v/ith iho sLatcmont that you would like to earn money, 
check '^Yes" {av. shov;n) . 

If you don^t care or havo no opinion, then check "No Opinion." 
If you disagree, then check "No." 






Yes 
1 


No 
Opinion 
2 


No 
3 


I like to read about the work people do. 




352 
4G.f) -■ 


221 
.28.4 


160 
20.6 


I learn a lot in school about the kinds 
of work peojjle do. 


T? 

"% 


oiz 
78.8 


11.1 


5.7 


Teachers tell ua a lot about jobs. 




400 
5] .5 


189 
24.3 


" 149 
19.2 


Teachers know a lot about other jobs 
besides teachin^^, . 




534 
68.7 


150 
19.3 


57 
7.3 


I would like to see films about how 
thinf»^s ar^f made. 




630 
8] .1 


58 
7.5 


52 
6.7 


I like to v7atch people at v7ork. 


4' 


510 
70.0 


159 
20.5 


95 
12.4 


School helj)S me discover what I like to do. 


A. 


531 
67.6 


133 
17.1 


103 
13.3 


School helps me discover what I can do well. 




647 
83.3 


79 
10.2 


40 
5.1 


I look forward to working on a job some day. 




666 
85 . 7" 


79 
10.2 


19 
2.4 


In school I am learning to work with 
other peop]p. 


F 

A 


6A5 
83.0 


80 
10.3 


44 
5.7 


Doing good work makes me feel good. 


nl 

/a 


653 
83.9 


77 
9.9 


36 
4.6 


I am learning things in school that V7ill 
help mo later on. 


/o 


689 
88.7 


57 
7.3 


33 
4.2 



tu»> l,fiL)K-i you .lt*arnin- in 5u:huol aiui ;.boul: 

Your tc-arh-r v;:, I 1 h^'.ij you v;?il;h (lut^. i. icinf^ if nec('r:sary. You sbouh] b 

able to i ini.ai in ..I^^u*: 10 /amitc:;. 

' • th»'r- . iV t];:. ■:v !i. v::u;h you ao noL want. l:o ansuca", you iuay t:o 
the next (]uv':jLlun. 

Please clo jiot sifx youi^ n^tii-a. 

Thank yoa for your iiolp. 

PART I n[nK?tic)i]s: 

Please road each question car^-fully; then circle y ojur ^ an s we r to each 
question. . 



job.. ! .:vii- !i J I :i. 



KLC 



1. Ai'e you: 

1 Mfile 

2 Fema Le 
Blank 



Frcqucnoy 
2973 1974 



Percent 
1973 1974 



349 
301 
9 



393 
392 
4 



53.0 
46.0 
1.3 



49.8 
49.7 
0.5 



2. X'Vnai is the name of your school? 

3. What grade are you? 



(Please print) 



3 
4 
5 
6 
7 



Ungraded 
V.'hat kind of student are you? 



Frequenoy 



Percent 





2573 


1974_ 


1973 


1974 


1 Excellent 


91 


99 


13.8 


12.5 


2 Good 


322 


365 


48.9 


46.3 


3 Fair 


236 


298 


35.8 


37.8 


4 Poor 


4 


21 


0.6 


2.7 


Blank 


6 


6 


0.9 


0.8 


In the grade you vjere in this year, how 


many people 


visited 


your 


class room to talk about the kind 


of work they do? 


For example; a 


scientist, athlete, businessman, 


or mechanic. 








Frequency 


Percoit 




1973 


1974 


1973 


1974 


1 None 


10 


2 


1.5 


0.3 


2 1 


19 


9 


2.9 


1.1 


3 2 


44 


14 


6.7 


1.8 


4 3 


66 


53 


10.0 


6.7 


5 4 


60 


33 


9.1 


4.2 


6 5 


54 


49 


8.2 


6.2 


7 6 


75 


43 


11.3 


5.4 


8 7 


11 


0 


1.7 


0.0 


9 More than 7 


283 


573 


43.0 


72.6 


Blank 

Zero 10i> 


20 
17 


5 
8 


3.0 
2.6 


0.6 
1.0 



J-l 



Just clh.'ck trio Ik;:. \ iri rh i;n.-.w<.*th'» Llic s L./ittinaMiC lor you. 



I vou.ld like to earn inonoy 





Ye;: 

-1 


No 

Opinioa 


t 




i 

X 

f- -- ■ 







If yu'i <''4;rr;a wi th tlu; sLatciTicnt that you v?ouid like to earn liionej', check 
"Yes" 0 ti shi-Avu) . 

If you don't caro or have no opinion, then check "No Opinion." 
If you di:;a3rec', then check "Iv'o." 



Yes 
1 



No 

Opinion 
2 



No 

3 



1 like to read about the work peo- Fj 262 
pie do. /,| jj.z 


356 
45.1 


165 
20.9 


I le^arn a lot in schooj. about ^ F' 463 

the kinds of work people do, %: 56.1 ' 


251 
31 .8 


88 
11.1 


V> 556 

Teachers tell U3 a lot about jobs. 3 J / 

/ U . 


165 
20.9 


59 
7.4 


Teachers know n lot about otui'.»r ^ F 383 
jobs besides teaching,. 48.5 


333 
42.2 


70 
8.8 


1 like to KGC filris about how ^ F! 510 
things are nade. %, 64.6 


190 
24.0 


86 
10.8 


I like to watch people at work. 6 ^ r^'^n 


221 
28.0 


81 
10.2 

80 
10.1 


School helps i:ie discover what I F 484 
like to do. % 61.3 


220 
27.8 


School helps ne difscovar what 1 g F 585 
can do v;ell. 7. 74.1 


146 
18.5 


55 
6.9 


I look fon-'ard to wcjrking on a job ^ F 674 
scne day. 7. 85.4 


89 24 
11.2 1 3.0 


In school I am learnin;; to work F 566 
v;iLh other j).'Ojil£_. % ^71. 7 


177 
22.4 


44 


l/iiin!', ^'.ood work makes me feel ii ^ 
good'. ■ 7. 82.0 


; 118 

14.9 


j 21 
i 2.6 


I ar.i learning thin;vs in school 12 ^' 

that will help iiio later on. 7. 79.5 


; 

1 130 \ 28 
' 16.4 3.5 



ERIC 



J-7 



Stiui-.it 0Li:r:.i.3c uu Cni-dcnc^^^ ^K^rvlrcs 



!• o.-i'^I [ ] Boy [ J 

North i.^^nior [ ] Girl [ 1 

Ceatral [ ] Grade 8 - 9 - 10 - 11 - 12 (circle one) 

iVcLong [ ] I coasidcr uycolf to be aiv A - B - C - D student 

£rm>i:;:rr :st]o\;:.m:;^': o^: cnfm^TK snuvrcns 

1. The pui i/oH-e of thii^i quer:.L Lorin.-^ire is to doternine hov; studentf.^ I'ool 
about tho 5ulv'.ri,ice/ccuiiS-c:il'.r:: ::orvico.'S oifcred by Lhco'r school. 
r.?easc c.njviav as hono>:fiy as you ci.n.; do not cither exagy.erate or 
unde-^^MiTxta. Stato your true f ueli^l[^,^J . Please do not vTrite your 

cn tliio qu<?.stionnaire> but check the correct boxes in the 
upper right corner. 

2. Put a circJ.e around only one point on the scale next to each state-- 
neut, or5 if you are unsure or don^t know, circle the point off the 
r,?a]e. Thouh you for your cooperation. 

Scale of responses: 



Strongly Agree Souiewhat Strongly Don't know 

agree disagree disagree or not sure 

(Confine your response to one point for each iteTn. 
Aiisv;er all iter.iG.) 



SA A SD SDA DK 1. My school counselor encourages me to 

Z 7.5 23.8 16.2 15.9 think about what I am going to do 

when I finish hip.h school. 



SA A SD SDA DK 2. I have been helped to plan the el ctive 

% 7.5 38.1 27.4 .19.7 5.5 /subjects and activities I need ai?d want 

to take while I am in school. 



SA A SD SDA "'DK' 3. Before I entered ninth grade, I was 

% 6.6 26.4 26.2 30.6 7,8 helped to plan my high school program. 



SA A SD SDA DK 4. 1 get help at school to consider informa- 

% 6.6 30.3 23. 7 20.8 11.3 tlon about rr^'self as it relates to my 

future educational and vocational "plans. 



SA A SD SDA DK 5. My standardized test results (achieve- 

Z 8.7 30.1 29.6 IB. 7 10.8 irent, ability, aptitude) have been of 

help to me in my educational and voca- 
tional planning. 



A SD SDA DK 6. If my pr}rents or guardians want to, ray 

v 8.7 31.1 13.6 9.5 33.3 school coiniselor will di-\.uisi; with thera 

O 1 W' future euucatloual and/or vocational 

ERIC piano, r- 




o 

ERIC 
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(I'j/:-;-;-). i'*: ;-/.;) 

Voar IP. '..LM.^. Liu .^U' qii.. ■ ..t.i cii:.- i; ' 1 1 hf]|) cui'c.cr educvilion pruj'r.uas 

M;;: u-t- v-km" :r.'::' r.uu 1 ;\. ^ >o the rcM;i.c^n. 

I'Jua.-'.;.' u^:o 1*) ^iMit'UM; if yot..;- i {.*o oc^:-:,)] 1 Llu' £onu. If po.Sojblej 
c"n.:..v/er lli.*. icvi.: v ' t ii ni iin ;];.:n-l cr v/It-^. If the ro aro any qiu-.s- 

lions u'ltcli Ni'U nix ,;.tnt. t c-.M. r, icL'l fri?c t:o go en to the r\v:-:t 
item. Aiscj, i; vc'.i i\ r • i.v; d i; «r'i than one of I. here forii^s because vtni 
Lave noro lAun. •.'u:^ ciiJ I j in school, return the:.) togetlier and do Pari II 
i or eiily oiie , 

\Jho'"i you b.av:- i:v>^iplc' lea thn i:or:a, pjc:ise r>eal it in the attached envelope 
and give it to your fh.i Id for return to the school. 

Plea s ci I ! o v * t ■ i. i your n aiP e . 

Thank you Tor your cooperation. 

VA^AJ J I)ir^tct■^ons : 

ileas^* r::cid ea-.a c«u>:.aLU>a carLifuily, tiien ^ ?'<''J:G_yc>ujr ansuer to each 
question, llio nuiabers next to the answers are for office use only. You 
can ignore tbe;n. 

1. How r.any children do you have? Frequeyic-y Fcvoent 





197 i:> 


1974 


197 Z 


197£ 


Nouj 


0 


0 


0.0 


0.0 


1 


17 


13 


4.3 


3.1 


2 


5^1 


92 


13.8 


21.8 


3 


100 


122 


25.5 


28.9 


4 


99 


81 


25.3 


19.2 


5 


55 


54 


14.0 


12.8 


More than 5 


66 


58 


16.3 


13.7 


Blank 


1 


2 


0.3 


0.4 



N=422 

Have any of your children left school before graduating from high school? 

Fi^oquenay Pevaent 



N-422 





197 ?> 


1974 


1973 


1974 




30 


19 


7.7 


4.5 


No 


358 


398 


91.3 


94.3 


Blank 


4 


5 


1.0 


1.2 


the f ollov/lnj', 


questions for the child 


who brou 


ght this 


form 




Frrquenaij 


Percent 




1973 


19M_ 


19_73_ 


J074 


a. Sex 










1 M^ile 


169 


150 


43.1 


35.5 


2 Female 


JJ9 


139 


30 , 4 


32.9 


3 Blank 


104 


133 


26.5 


31.5 



n=422 

'■'''=N--392 (6'J.6/') usable responses rereived in 1973 and 
N=/i'22 (71'.. 6/ ) re.veiv>.-d in J 974 . _[ ^ 9 



J-JCr- 























.1 > ,) 


17 7 
L / / 


/, /, 












T 1 

.1 Jo 


/ '-1 . z 




Join t'. A 








35 


5.1 


8 . 3 


C-r a job 






1J9 


152 


30 . 4 


36.0 


(tO to cl b'ti 


.■J u * >* V* o r 












I ii.' 0 .1- 






1 SC) 

-L ^' 


207 


40.6 


49.1 


Gu to 0 2" 


/ L-ul ' 






39 


7.9 


9.2 


Go Lc^ a V- 


y ar col J 




168 


187 


42.9 


44.3 


Otht'r (i- le 


STL C 1 


















25 


14 


6 . 4 


3 . 3 








31 


22 


7.9 


5.2 








•.cu care 


■r nl;!iiK for 


tl'i_8__ch 








v.: I a u 















7 




,7 f' 74 


The child 


255 


304 


51 .h 


72.0 


Another pari'nt 


113 


130 


28.8 


30 . P. 


'jo;:Ciier 


40 


42 


10.2 


.1 0 . 0 


G u !.< lane • I Co v.m, v. lo r 


18 


25 


4.6 


5.9 


CarL:ei- co'; o;: 


8 


11 


2.5 


2.6 


Other f:ciiOfd 8t:afi' lu-i'^ber 


75 


104 


19.2 


24 .6 


Fricacis 


30 


33 


7.7 


7.8 


Ilc-pr£;sentat.Lv<jr, of various 










cai eers; 


15 


25 


3.8 


5.9 


OiJier child r-,^n 


6 


17 


1.6 


4.0 


Other (Plc'.ro ypecify) 












67 


70 


17.1 


16.6 


No one 


0 


0 


0.0 


0.0 



4. Sinco lae.t Sc])t(jri'bar 1, how many tiroes havn you received inforniaLlon 
about tb.e iiov/ c-Tt^er (^duration pio.^rai :in your school ayvSten from tlie 



f ollov.'im; 


source-. 


c. 7 


(Circle 


a 




UlSO 


in 


each coluiin.) 
























Nev;spapacr 














KevG letters 








Televi si on 














or 










Radio 








I' 






Firochur c:^ 










Annonnci'i;'ent3 




/J 


Kevc-r-0 








Kcn^er 










Nover 






1 


47 


11. 


1 


1 




56 


13 


.2 


1 


33 


7.8 


2 


10 


2 . 


3 


2 




42 


9 


.9 


2 


18 


4.3 


3 


9 


2. 


1 


3 




16 


3 


.7 


3 


20 


4.7 


4 


5 


1. 


1 






12 


2 


. O 


4 


17 


4.0 


5 


0 


0. 


0 


b 




4 




.9 


5 


3 


.7 


6 


0 


0. 


0 


r 

0 




2 




.4 


6 


5 


1.2 


7 


0 


0. 


0 


7 




0 




.0 


/ 


0 


.0 


8 


0 




0 


8 




0 




.0 


8 


3 


.7 


:iore tli.ia 


0 




0 


iiori^ tl 


an 


6 




.4 


More than 


20 


4.7 



CM'r.ht fii'jlt ^ r^ . 

li)l 



ERIC 



.1-1 1 



ERLC 



Ic..:; c Oil..' ]J.:VM. . !■ : '; •: ^r r.' ' 

u-l ^m; j J. ,/V:'-'.;!.\^..: 

Ik*, -i : • 

\i\y,l'. i;::hJoi v.lln a F:nJabXa skill 
lu' ran u:ii' cii " ] 



11 



Cuidant'o coiai-,^] oj s* don't: knovj 

.Oixi rd.'^ 1 

EIcMTiC'Ufnry scdiool sludcui s vshould 



If scboolf; \'orr- fully cr.; .'^=r- 
oric•^LcJ, tlu*y v;uulr' ho. osefnl 
to i;.o r c r 1 11 di < n t r: . 

Car oc'i" ! i j on sb.ou Id b "» avr> 1 1- 
abJe to rl.l fUjid.'nLii fro-ii kinder- 
gjirtm tnr(^n'di p/r/uir. 12, 



J 

id(» 



3j.3 



25 
5.9 

3o 
9 . 0 



100 



1) : ' 



As part of; the ]il-\h scd:ool pro:;7*r-:':, 
si iidc.nl 5diu>L. Id be 1 c^,;L'd to icdve | 



Hi^\h schools rhould be rt-.pc^nsi 10 o ?j 
for vorl: and ( v'Uf,,>(:i:jna] r^loc ( :'•:' at: | 
of 5;(.udc!nrs var-n the J.ec:va achool 



what hi;r_ !»• 


ft .1 ra o ^* f !: a ' rp 


j:bU ;oM^_ 


1 ^' 










Career tdv 


t -i an rdiKaild bo 


int ar- 


y 


\a)vcn V* » t ; 


in r] 1 nrrrts of t 


ha 




school pia 


;v*.a,^ ral h.-a" l '^lan 


pro- 




v i di ! a : 


j . a ; t: i iiiM ? -a* i 




J'. 


Tc-'ichurs :l 


an* I 'a-' v.- /.-n aaa^ 








■ b"^ ? • ' 's ' -a" 'a 







.1 , ■ 

]7g " 

4L.7 



"b" ' 

3.9 
5.7 



110 
26.1 

69 

If.. A 



2 30 
54.5 



9 3 

22.0 



173 
41.0 



26 
6.2 



87 

20.6 



74 

17.5 



38 
9.0 



15 
3.6 



67 

.13.9 



43 

10.7 



179 58 
4 2.4 13.7 



177 
41.9 



177 
41 .9 



41 
9.7 



40 
9.5 



53 69 
12.6 16.4 



192 
45.5 



J 04 
24 . 6 



61 

M.5 



144 
34. 1 



{). 9 

47 " 
11.1 



154 
36.5 

107 
25.4 



0 . 9 

7 

1.7 

1.4 



17 
4.0 



32 
7.6 



12 
2.8 



4 

0.9 



61 
14 . 5 



92 

21.8 



111 
26.3 



2] 8 
51.7 



63 

14.9 



22.5 



1.9 



19 i 

J--12 



17 
4.0 



7.8 



43 

10.2 



9 

2.1 



12 
2.S 




i* I icli cji;^;t'o:' t/;M;v' fa 1 I y ; then \,'liy]c \o^}r ::''*-:v;m^ l:o 
1. * Ili-'v: li.aiy y^:ar^; you wu'kcd in tlis* rield o\ ^'ducaLlon? 



I 


L.-.-: dr.; 


: 1 y. rir 


0 


0.0 








0 


0.0 


s 






A 


10.7 




G-IO \\-.:. 




3 


1,1 




11-13 yo; 




8 


20.5 


n 






11 


28.2 


7 




i 2'.) y.Air.-; 


13 


33.3 



1. t' >'.v i:..uiy Vi a)-;; oi" ] u.l 1 i.':.;j'-U)y;:>.'nl tU iu-r tli.'r.i tev'.chiiig liavo you haJ? 

Fi-equcn-:]! % 



1 




12 


30.8 


2 


I.i .'.s Lii:<n 1 i-.'M" 


7 


17.9 


3 


1-2 yt.ir;; 


8 


20.5 




3-5 y.,:;ir.i 


8 


20.5 




5--l(Tyi'ars 


2 


5.1 


6 


1 3" y.Mi-.s 


0 


0.0 


7 


ir,-:!i) y.'ar . 


1 


2.6 


fj 


J!i.>ro L'ii.iii il'j years 


1 


2.6 




i;lank 


0 


0.0 



3 4 



, i y:)' . a ft ' 



.-la; 



v'ln* a I ad* 



ERIC 



6 7 
.■1:.. 1 , r j n' !,<• 
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